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Abstract 
The current study aimed at developing the EFL High Institute of 

Engineering and Technology 1st year students' oracy performance, 
technical vocabulary use and reducing their communicative 
apprehension using a program based on cognitive approach and 
corrective feedback. The current study adopted the mixed-method 
research design. A group of (20) first year fromHigh Institute of 
Engineering and Technology students, 10th of Ramadan city, 
Sharkia Governorate in the academic year 2021/2022 were equally 
divided into an experimental group (n=10) and a control one 
(n=10). To achieve the aims of the study, the researcher designed 
checklist, pre/post Oracy Performance Test and a Rubric. The 
experimental group was taught by the use of cognitive approach 
and corrective feedback instruction whereas the control group 
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received regular instruction. The obtained data were analyzed using 
the Statistics Package for Social science (SPSS). The study results 
revealed that there was a statistically significant difference at (0.5) 
between the mean scores of the experimental group in the pre/post 
administration favoring the post administration. The finding also 
revealed that the cognitive approach and corrective feedback 
instruction had positive effect on developing the High Institute of 
Engineering and Technology 1st year students' EFL oracy 
performance, technical vocabulary use and reducing their 
communicative apprehension. Finally, the study presented 
recommendations and suggestions for further research. 
Keywords:Cognitive Approach,Corrective feedback,Oracy 

Performance, Technical Vocabulary Use and Communicative 
Apprehension. 
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1.1. Introduction 
Language is essentially a means of communication among 

the members of a society. It is basically used in real-life 
communication. However, language is more than a tool for 
communication; it also represents social and cultural background. 
Learning merely the target linguistic knowledge cannot 
successfully engage learners into real-life communications in the 
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target language. They also need to acquire each aspect of oral 
performance to incorporate cultural knowledge into language use 
and choose appropriate language in different sociocultural contexts. 
EFL Oracy performance is acquired through listening and 
speaking; to provide enough exposure for implicit language 
learning, increase the reception and the production skills (Millard 
& Menzies, 20161). Learning a language is learning how to 
communicate in culturally, socially and academically in 
appropriate ways consistent with the norms and customs of the 
target language users. oral performance is a process of making 
meaning through interactions between people. Thus, providing 
students with real communicative contexts are the best guarantee 
that they are able to interact properly, so it is a process of making 
meaning through contextual interaction between people Zuheer 
(2008). 
In addition, Ilankumaran &Sreena (2018) clarified that oral 
performance is consistent with four core categories of EFL namely; 
pronunciation, performing speech, managing interaction, and 
organizing discourse. According to Wang (2016), to be competent 
speakers in the English language, students must be able to handle 
several complex processes and skills simultaneously such as 
pronouncing vowels, consonants, and blended sounds with correct 
and clear pronunciation; managing interaction with others; 
organizing discourse using appropriate intonation, and managing 
the language structure to change the topic and communicative 
purpose.  

One of the unique characteristics of classroom oral 
performance includes face-to-face interactions and it is necessary 
between the participants involved in the classroom to ensure that 
learning takes place. Hence, a learning climate that supports 
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willingness to communicate has been considered an important part 
of the language learning and communication process, playing a 
pivotal role in the development of language learners' 
communicative competence (Mahmoodi & Moazam, 2014). 

Therefore, developing oral performance enables students to 
communicate effectively and appropriately in several contexts and 
help take the responsibility of their communication. Young (2013) 
posited that oral language takes the position that “abilities, actions, 
and activities” are not owned by a single individual participating in 
the process of communication, but are cooperatively constructed by 
everyone involved in the talk. 

Alford Council of International English Language & 
Literature(ACIELL) conceptualized effective oral performance 
among the ESL/EFL learners as the ability to communicate 
effectively using accurate and fluent speech. It placed more 
emphasis on strategic competence, learners’ participation and 
collaborative activities to perform the given tasks (ACIELL, 2019). 

Generally, developing oral performance is an essential 
demand of many language researchers. For example, for example, 
Xia (2017)investigated the extent to which continuation tasks could 
develop EFL students' oral performance. He used the quasi-
experimental design (pre-post control/ experiment groups design). 
Undergraduate students were randomly assigned to two intact 
groups: experimental and control groups. Instruments of the study 
included a pre- posttest for pragmatic performance. Results 
indicated that the experimental group significantly surpassed the 
control one in the post-performance of the test of oral performance 
and the task -based approach contributed to more appropriate use 
of the target language skills. 
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Having a similar endeavor, Ngoc (2021) investigated the 
effect of integrating listening and speaking skills on EFL 
communicative performance using the task-based approach. He 
used a quasi-experimental research design (pre-posttest 
design).Data was collected through using a questionnaire.  
Participants were Sixty-eight non-English primary first-year 
students at Van Lang University. He divided them into two intact 
groups: a non-treatment and a treatment one. Instruments of the 
study were: listening comprehension test and oral communicative 
test. The results indicated that the participants of the treatment 
group outperformed their counterparts in the non-treatment group. 

As an example, Tollabi& Rashtchi (2019) investigated the 
effect of TED (Technology, Entertainment, Design) on developing 
oral performance of Iranian EFL learners. The study instruments 
included a) language proficiency test, b) oral communication 
rubric, c) students’ attitude towards using TED to develop oral 
performance. Results revealed that TED talks are useful sources of 
practicing listening skills and had positive effects on enhancing 
participants’ self-efficacy. 

Ramli (2018) investigated the effect of podcast on 
developing students’ EFL oral performance and, enhancing 
motivation and promoting learning. Instruments were a 
questionnaire and semi-structured interview. The results of the 
correlation procedure indicated that Podcast as one of interactive 
medias had positive relationship between learners' oral 
performance that enhancing motivation, and promoting EFL 
learning. 
     Furthermore, Khan et al., (2018)maintained that technical 
vocabulary is an important aspect of learning a language. It is 
considered the basic of language use in oral performance. It 
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regulates how speakers and listeners interact in various situations 
and the choices they make in multiple situations to identify 
appropriate speech. Vocabulary use stimulates learners’ 
competence to be involved in socially accepted conversations. 
        Hence, technical vocabulary is not an isolated skill, but it is 
the core of literacy of a language. Vocabulary does not merely refer 
to a single unit of word and meaning, it relates to a lexicon or 
phrase of words that people use for daily and meaningful 
communication (Fisher & Frey ,2014). 
       In this context, Supatra et al., (2013) investigated the effect of 
technical vocabulary use with engineering students on improving 
students’ communicative performance; in the field of English for 
Specific Purposes (ESP). They designed a questionnaire to collect 
pre- and post- data with the purpose of determining the 
participants’ performance in both comparison and treatment 
groups.  A pretest/posttest research design was used. Participants 
were 47 undergraduate engineering students from Rajabhat 
University. The findings revealed that the experimental group 
outperformed the control group in terms of technical vocabulary 
proficiencies. 
Having a similar endeavor, Tran et al., (2020)investigated the 
effect of technical vocabulary use on developing students’ oral 
performance in seven professional areas. Participants included 81 
employers and 412 professionals who graduated from various 
universities in Vietnam. They used mixed-method research design. 
Data were collected through a direct observation, and a 
questionnaire.  Instruments of the study were: questionnaires, 
structured interviews and observation sheets. Results showed that 
developing EFL technical vocabulary is valuable mean of dealing 
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with communication trouble spots, such as not knowing a particular 
word or misunderstanding others. 
     Learners’ oral performance is influenced by factors such as; 
communicative apprehension. performance conditions, listening 
skill, and feedback during speaking tasks (Tuan & Mai, 2015).EFL 
learners’ oral performance is affected by some linguistic 
components of language like phonology, syntax, vocabulary, and 
semantics and psychological factors such as motivation and 
communicative apprehension ( Mahripah ,2014). 
      Additionally, Communicative Apprehension is a complex, 
psychological phenomenon that affects all aspects of foreign 
language learning. As it is commonly associated with oral 
performance in FL, it has four different types, including: trait-like, 
generalized-context, personal-group, and situational (McCroskey 
,1984).      
      Rezeq &Taha (2018) investigated the factors of 
Communicative Apprehension among EFL Palestine students. The 
relationship between cognitive load, foreign language anxiety, and 
task performance. Results indicated that students with higher 
Communicative Apprehension had higher cognitive load. 
Therefore, it can be concluded that foreign language anxiety and 
cognitive load have negative correlation with listening 
comprehension. 
      Al–Otaibi (2016) conducted a study to explore the factors of 
Communicative Apprehension among EFL Arab freshmen college 
students in Saudi Arabia. Results showed that peer comparison, 
students’ perceptions about their ability to speak English rules, 
difficulties in understanding the teacher and the negative effects of 
anxiety, such as diminished cognitive performance, are generally 
associated with communication skills. 



   
 

 - 9 - 

 Cognitive Approach is quite effective in getting learners to 
motivate communicative skills and inspiring them to interact. In an 
attempt to modify the term used to describe the role of cognitive 
approach, Mulyana, (2012) mentioned that the common role of 
cognitive approach led to improvements in the components of oral 
performance such as; vocabulary, pronunciation, discourse 
management and interactive communication. Hence, a skilled 
learner can achieve greater levels of language proficiency than 
those who cannot communicate well. 
         Ilankumaran and Sreena (2018) explained that cognitive 
learning approach based on productive and receptive performance 
in communication needs thinking, learning, perception, attention, 
memory, problem solving and decision making. Learner who 
involves in cognitive communication needs support and 
encouragement with their communication. Different techniques 
like minimize distractions, direct talking, gaining attention, 
explaining, interrogations, written reminders, simple language 
usage, repeating key words, giving time intervals, facilitate choice 
making, gesture usage and feedback are useful for avoiding 
communicative apprehension. 

Furthermore, Zin et al., (2021) pointed out implementing 
cognitive learning approach in classroom provides learners with 
experiences that facilitate their social skills; it is suggested that 
teachers can provide support in a variety of ways for students 
involved in collaborative environment. Teachers might "create a 
sense of community, plan extensive experiences with strong social 
skills, establish a broad thematic context, and supply multiple 
demonstrations of effective communication in the classroom 
environment. 
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Cognitive Approach involves students in active sense 
making and engages them in peer interactions as those mentioned 
in the theory of Vygotsky's Zone of Proximal Development theory 
(ZPD) with collaborative learning that proposes that if learners 
practice a new skill with the help of an adult or slightly more 
competent peer, then they gradually develop the ability to 
accomplish the skill without help or assistance. The true 
collaboration is determined in cognitive approach such as student-
initiated reflection, choices, self-direction, and mutual 
interdependence (Kolb, 2009). 
     Corrective Feedback (CF) is associated with performance form 
applied to enhance learner’s oral communication. It has been of 
great importance in foreign language acquisition since it helps 
improving students’ oral production (Ananda et al. ,2017). To 
know how to develop communicative performance in EFL, 
Espinoza & Aranguiz, (2016) declared that EFL teachers should 
create successful learning outcomes, establish their students’ oral 
corrective feedback strategy as follows: 
1. Explicit correction: the teacher provides the correct form and 
indicates what was incorrect.  
2. Recast: the teacher provides a reformulation of an incorrect 
utterance, but he maintains the original meaning of it. 
3. Elicitation: consists of three main feedback moves. (a) Pausing 
in order to allow students to complete his statement, (b) Asking 
questions or (c) by asking students to reformulate the utterance.  
4. Metalinguistic feedback: the teacher makes comments, gives 
information or asks questions about the well-formedness of the 
student’s utterance. 
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 5. Clarification request: this feedback either indicates that the 
utterances were not well-formed or that the teacher misunderstood 
them.  
 6. Repetition: the teacher repeats the utterances that are incorrect 
using an intonation to highlight the error. 
      According to Ramadhani, (2019), corrective Feedback is 
divided into two types: oral and written. Oral Corrective Feedback 
indicates the providing of feedback on errors and weaknesses in 
content, organization, and language through face-to-face 
interaction that should be done by giving comments. It is one of the 
communication forms that provides students’ utterances in the 
conversation that takes place to discuss a certain topic. 
      Storch (2018) stated that corrective feedback facilitates the 
acquisition of a second language (L2). It may be important in the 
development of listening and speaking skills. By choosing to 
communicate in the target language, students can improve their 
oral performance and comprehend the speech they hear. 
Additionally, (Zhang & Ardasheva ,2019) clarified that corrective 
feedback leads to reduce the amount of communicative 
apprehension, while increasing speaking self-efficacy. 
       Consequently, it can be concluded that corrective feedback 
promotes learning environment where students and teachers 
construct the learning experience together; learners’ erroneous 
utterance produced in second language production by 
reformulating the forms or giving clues for corrections. It has been 
widely addressed on teaching and learning as it facilitates learners’ 
interlanguage development and learning. It also contributes to EF 
language learning, fosters learners’ motivation, ensures linguistic 
accuracy (Phuong & Huan, 2018). 
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 Accordingly, numerous studies emphasized the benefits of 
integrating oral Corrective Feedback preferences and cognitive 
learning strategies have the most dominant influence on 
speaking performance (Kivi et al. (2021); Namaziandost et al., 
2020; Yokota & Ijuin, 2009; Rahimi, 2015) and in developing 
communication skills. 

So, it can be said that this emphasis is on comprehensive 
learning. As the learner moves from one stage to another, along 
with enhancing their learning strategies, they tend to take 
responsibility of their learning, thus leading towards autonomy. So, 
the cognitive approach provides flexibility for the teacher as well 
as the learner. In the process of reflecting and personalizing 
learning, the learner becomes more independent in managing the 
learning process on their own. Therefore, an awareness of learning 
strategies and active involvement in the cognitive learning 
approach promotes effective language learning (Wrenn and 
Wrenn,2009). 
     Consequently, it can be concluded that integrating the oral 
corrective feedback with cognitive approach throughout the 
application of the program can develop EFL university students’ 
oracy performance and reduce their communicative apprehension. 
apprehension. 

1. 2.Context of the problem 

The problem of the present research is emphasized through the 
following ways: 
a) Through the researcher's experience as an EFL expert 
instructor, it was obvious thatEFL High Institute Engineering and 
Technology students lack oracy performance and encounter 
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communicative apprehension; Some students do not feel relaxed 
and confident while communicating in English.  

b) Reviewing the previous studies that tackled oracy performance 
(Xia ,2017; Zhang ,2015; Chikh ,2016; AlSaleem ,2018) and 
communicative apprehension (Leong and Ahmadi ,2017; Al–Otaibi 
,2016; Ireland ,2016; Rezeq &Taha ,2018). These studies revealed 
that there is a profound weakness in oral performance as well as 
and encounter communicative apprehension among EFL students. 
c) Surveying the recommendations of the most recent conferences 
in the field of TEFL, such as: 

 3rd International Conference on Language, Literature, 
Culture, and Education (ICOLLITE 2019) 

 International Convention and English Language Expo 
(TESOL, 2020) in which Abrar’s (2017) study highlighted 
the importance of developing EFL University students’ oral 
performance. 

 3rd World Conference on Psychology and Sociology 
(WCPS, 2014) which investigated the effect of 
communicative apprehension on EFL learners’ oral 
Performance. 

 17th International Conference of the Asia Association of 
Computer-Assisted Language Learning (AsiaCALL 2021) in 
which Ngoc’s (2021) study highlighted the importance of 
developing communicative performance through integrating 
listening and speaking skills among EFL High Institute 
Engineering and Technology students. 
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1.3. The pilot study: 
 A) conducting a pilot study on a groupof seventy students from 
the first year of EFL High Institute Engineering and Technology 
students. The pilot study (Appendix A, B, C) consisted of an 
EFL oral performance test and a communicative apprehension 
scale.  
  B) Results of the test, illustrated in Table (1), indicated that the 
1st year EFL students do not achieve the required level of oral 
performance beside this they are facing some communication 
problems. 

     C). The pilot test results showed that the majority of the students 
lack sufficient oral performance.  
Table (1): Results of the oral performance Test 

required 
component 

Percentage of 
students' 

performance 

EFL Oral Performance 
 

communication 25% 1- Inability to link ideas in oral 
discourse properly. 

Fluency 
29% 

2- Selecting proper intonation 
depending on the communicative 
intent. 

Discourse 
30% 

3- Interacting spontaneously and 
confidently in informal 
communicative situations. 

Strategic 5% 4- Using fillers or hesitation devices. 

Phonology 
34% 

5- Using Vocabulary that is adequate to 
express knowledge, experience and 
personal opinion. 
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required 
component 

Percentage of 
students' 

performance 

EFL Oral Performance 
 

Semantics 46% 6- Using of some features of connected 
speech. 

Table (2): Results of the Communicative Apprehension 
Questionnaire 

Communicative performance Percentage of 
Students’ performance 

1. I improve oral performance by practicing. 22  

2. Ireduce self-focus by visualizing public speaking 
as a normal conversation.  

30  

3. Ireduce fear of failure by preparing and 
practicing before the speech act. 

15  

4. Ireduce nervousness by moving about and 
breathing deeply. 

35  

5. Iinteract positively when giving a speech.  25  

6. Ipractice conversation before facing the crowd 
to gain self-confidence.  

34  

7. I use self-affirmations to motivate myself.  22  

8. I communicate during a conversation as an 
effective speaker.  

22  

9. I feelrelax during conversations or speech acts. 5  
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      It is obvious that the majority of EFL students of the High 
Institute of Engineering and Technology had problems in their oral 
communicative skills as their grades were below 50% in the stated 
areas. So, utilizing the corrective feedback with cognitive approach 
throughout the application of the program can develop their EFL 
oracy performance, technical vocabulary use and reduce their 
communicative apprehension. 
1.4. Statement of the problem: 

Based on the aforementioned discussion, it could be 
concluded that the problem of the present study is determined in 
the lack of the oral performance among the EFL students of the 
High Institute of Engineering and Technology. Thus, the present 
study tried to integrating the oral corrective feedback with 
cognitive approach throughout the application of the program to 
develop the oral performance, technical vocabulary use and 
reducing the communicative apprehension. 

In order to tackle this problem, the study was an attempt 
to answer the following main question and sub-questions: 

Questions of the Research 
The present research attempts to answer the following main 
question: 
How 

“What is the effectiveness of a cognitive approach and 
corrective feedback-based program in developing High 
Institute Engineering and Technology students’ EFL oracy 
performance, technical vocabulary useand reducing their 
communicative apprehension?” 
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          This main question branches out into the following sub-
questions: 

1. What are the communicative performances targeted to EFL 
High Institute Engineering and Technology students? 

2. How competent are those students in these performances? 
3. How do those students apprehend communication? 
4. What are the features of theEFL communicative 
apprehension? 
5. To what extent are those students able to use technical 
vocabulary in an appropriate manner? 
6. How can a program based on the cognitive approach and 
corrective feedback be designed? 

      Study design: 
1.5. Method of the Research 
          The present research adopts the mixed-method design, 

combining both quantitative and qualitative methods of 
collecting data. The quantitative data will be obtained through 
a test for assessing oral performance and a scale for assessing 
communicative apprehension.  

             These instruments will be administered to the research 
participants before and after the treatment. The qualitative 
data will be collected in order to examine the changes in 
participants’ responses during the pre-post administrations. 

1.6. Participants 
            Participants of the research will be seventy EFL students 

enrolled in the first year, EFL students, of the High Institute of 
Engineering and Technology 10th of Ramadan City.  
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      They will be assigned randomly into two groups: 
experimentalgroup(n=35) and a control one (n=35) in each 
group. The experimental group will be taught using the 
program, whereas the control group will receive regular 
instruction. 

1.7. Instruments 
    For the quantitative data Concerning the participants’ 
EFL oracy performance, the researcher will design:  

a) An EFL oral performance questionnaire as a prerequisite 
procedure for designing the test. 

 b) An EFL oral performance Test as the real instrument. 
 c) An EFL oral performance rubric as a post-requisite procedure 

for scoring the test. Regarding the participants’ 
communicative apprehension, the researcher will design A 
communicative questionnaire as a prerequisite procedure for 
designing the scale. 

c) An Observation sheet to observe oral performances.  

a. Purpose of the questionnaire: 
The oral performance questionnaire is intended to determine 

the most important oral skills necessary to first year High Institute 
Engineering and Technology students. It is a pre- requisite for the 
EFL oral performance Test, observation Sheets and a rubric to 
score the oral Performance Test, that will be designed in the light 
of its results elements as determined by the jury members. 

1.8. The study procedures  
1. Survey of literature related to the study variables: 
a. Cognitive approach to frame the study program. 
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b. Corrective feedback to frame the study program. 
2. Survey of literature related to oral performances to conclude the 

targeted performances. 
3. Survey of literature related to technical vocabulary use to 

conclude the targeted vocabulary. 
4. Concerning the participants’ EFL oral performances and 

technical vocabulary use the researcher will design: 
a) A questionnaire as pre- requisite to conclude an oral performance 

for designing the test.  
b) An EFL oral performance test as the real instrument. 
c) An observation sheet to observe the participants’ EFL oral 

performances. 
d) An EFL oral performance rubric as a post-requisite 
procedure for scoring the test. 

4. Regarding the participants’ communicative apprehension, the 
researcher will design:  

a) A communicative apprehension questionnaire as a pre-requisite 
procedure for designing the scale.  
b) A communicative apprehension scale as the real instrument then 
model answer.  
5. Submitting the study instruments to jury members to be validated.  

 6. Selecting the participants of the study and dividing them into two 
groups. One group is the experimental group and the other is the 
control one. 
 7. Administering the pre-test to the control and the experimental 
groups.  
8. Applying the proposed program to the experimental group only. 
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 9.Administering the post-test to the control and the experimental 
groups. 10.Comparing the pre\ post results of the study instruments to 
both groups. 11.Performing statistical analysis of the data collected to 
test the hypotheses. 12.Interpreting results and providing conclusions, 
recommendations and suggestions for further research. 

1.9. The Study Material: 
(A Program Based on Cognitive Approach and Oral Corrective 

Feedback) 

1.9.1. General aim of aprogram based on 
Cognitive Approach and Corrective feedback: 

The Cognitive Approach and corrective feedback-based 
program aim at developing the participants' targeted EFL oracy 
performance and reducing communicative apprehension. This aim 
is divided into some specific objectives that are expected to be 
achieved throughout lessons of the students’, activities, aids and 
materials, teacher’s role, student’s role, and evaluation. 

1. 9.2. Hypotheses of the Research 
   The present research aims at testing the following 
hypotheses: 
 1) There will be a statistically significant difference between 
the mean scores of the treatment and non-treatment group 
students in the post-administration of the EFL Oracy 
performance test in favor of the treatment group. 
2) There will be a statistically significant difference between 
the mean scores of the treatment group students in the pre-and 
post-administrations of the EFL Oracy Skills test in favor of 
the post-administration.  
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3) There will be a statistically significant difference between 
the mean scores of the treatment group students in the pre-and 
post-administrations of the EFL technical vocabulary use test 
in favor of the post-administration. 
4) The suggested program based on cognitive approach and 
corrective feedback procedure will have a positive effect on 
developing university Students’ EFL Oracy performance and 
technical vocabulary use. 
4) There will be a statistically significant difference between 
the mean scores of the treatment and non-treatment group 
students in the post-administration of the communicative 
apprehension scale in favor of the treatment group.  
5) There will be a statistically significant difference between 
the mean scores of the treatment group students in the pre-and 
post-administrations of the communicative apprehension scale 
in favor of the post-administration.  
6) The suggested program based on cognitive approach and 
corrective feedback procedure will have a positive effect on 
decreasing university Students’ communicative apprehension.  

1.9.3. Purposes of the Research 
Fundamentally, the present research aims at: 

 1) Developing university students’ EFL oracy performance and 
technical vocabulary usevia a suggested program based on 
cognitive approach and corrective feedback. 
2) Evaluating the effect of using a program based on cognitive 
approach and corrective feedback on decreasing High Institute 
Engineering and Technology students EFL communicative 
apprehension. 
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1.10. Significance of the Research  
Basically, the present research would hopefully be beneficial 
to:  

1) EFL High Institute Engineering and Technology 
Students in helping them:  

(a) identify the communicative functions of interaction. 
 (b) develop oral performance  
(c) Decreasing university Students’ communicative 
apprehension  
2) EFL teachers in:  
(a) providing them with a practical description of an 
influential program that might be effective in developing 
students’ oral performance.  
(b) helping them determine some problematic areas that 
involved in learning the oral aspects of language and find 
solutions for them 
3) EFL curriculum designers in: 
 (a) Recognize their attention to construct new methods 
of teaching that aim at changing the role of the student 
from a passive recipient to an active participant who 
interacts effectively in oral communication. 

1.10.1. Delimitations of the Research  
The present research will be delimited to: (a) 20 students 
enrolled in the 1st year, EFL students of the High Institute 
of Engineering and Technology 10th of Ramadan City, 
(b) some criteria of oral performance, (c) some criteria of 
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technical vocabulary use and (d) some dimensions of 
communicative apprehension. 

2. 2. Definition of Terms: 

The CognitiveApproach 
Cognitive approach is a constructivist learning approach which is 
enacted by an active learner as the constructor of his knowledge 
structure. Learning arises through self-regulation, which includes 
retroactive and participatory construction and modification on the 
part of the learner in response to the external perturbances (Rao 
,2018). 
Operationally, CognitiveApproach is the framework through 
which the first-year EFL students communicate their ideas 
appropriately and effectively in authentic conversations through 
using knowledge about language to develop their EFL oral 
performance and motivate their willingness to communicate. 

Corrective feedback: 
Ramadhani, (2019)defined oral corrective Feedback as one of the 
communication forms which provides students’ utterances in a 
conversation that takes place to discuss a certain topic. 
Operationally, oral corrective feedback is a productive procedure 
accomplished by the teacher, peers and personal reflection in which 
mistakes are corrected to develop EFL oral performance as well as 
avoiding communicative apprehension when learning the target 
language. 

   Oracy Performance:refers to speaking and listening 
performance in which speakers and listeners are engaged in oral 
communication for the purpose of transferring and sharing 
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information verbally and non-verbally from one person to another 
(Millard & Menzies, 2016). 
     Díaz Larenas (2011) argues thatOracy Performance is actions 
and procedures that students apply in order to complete an oral 
communicative task successfully.  

Operationally, Oracy performanceis "the EFL learner's 
ability to use his sufficient knowledge to communicate and interact 
effectively in the target language; not merely receptively but also 
productively without hesitation”. 

Technical vocabulary Use: 
    Technical vocabulary use is defined as the knowledge of 
a word in context; as the students are learning the language 
integrated into a subject matter area in order to communicate a set 
of professional skills and to perform particular job-related 
functions (Liuolienė & Metiūnienė, 2013). 
Operationally, technical vocabulary is defined as the EFLstudents’ 
knowledge of the technical aspects of language and the ability to 
use them in socially accepted conversations. 

Communicative apprehension 
      Al–Otaibi (2016) defines communicative apprehension as an 
individual’s level of fear or anxiety associated with either real or 
anticipated communication with another person or persons. 
       Malik et al. (2021). define communicative apprehension as 
insufficient linguistic knowledge which can cause speech among 
EFL learners. 

Operationally, communicative apprehension is "the EFL 
learner's psychological interactions with other affective, cognitive 
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and contextual factors that cause insufficient knowledge to 
communicate and interact effectively in the target language. 
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Appendix (A) 
Oral Performance Test 

Dear students, 
Part one                                                          Time: 10 minutes                  

Speak orally an open dialogue with your colleague about two of 
the following topics.  

(My future career) 

 
 Are 

you going to search for a job? what job? how? (Employment 
Agency, advertisements...) 

 Wh
ere do you want to work / live? Why? 

 Wh
at do you want to achieve in your life? 

 Ho
w do you want to keep fit, stay healthy? 

 Wh
ere would you like to see yourself in about 10 years? 

 Wh
at would be your dream job? (Salary, working hours, workload, 
colleagues, travelling, further training opportunities...) 



   
 

 - 33 - 

Part Two                                            Time: 10 minutes        

Speak orally on two of the following topics.  

A- My favorite sport, why he\ she practices it and where. 
B- An important person who you know and why he\she admires.  
C- A movie you have watched and you never forget. 
D- A good place to go for holiday, and why. 
 

Part Two                                                             Time: 10 minutes        

Cloze test ➢“Cloze test” is a test of sentence connection, 
vocabulary etc., within a context, and therefore tests the 
oracy performance level. There is a passage with blanks at 
regular intervals and the correct choice has to be indicated. 
Starting a (1) ......... data entry business is easier than trying to 
work from job to job. Having a business means that people will 
come to your business whenever they need a service you (2) ........ 
. This also means that instead of having to always (3) ......... for 
jobs on freelancing websites, you will be able to have clients come 
to you as needed. One important thing to (4) ......... when starting a 
data entry business is that customer service is really important. It's 
hard to get anywhere in the data entry field if you don't provide 
your customers with all the services they need. It's important that 
you take your time to really care for your customers completely. 
Once you are ready to start your data entry business it's time to 
start building a great team. You want to have a team that can do 
a (5) ......... range of tasks so that your business can fill customer's 
needs. You want to always test your team before giving them the 
task of working with a client. 
1. a) complete b) blank   c) intact d) exhaustive e) half complete 
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2. a) bid b) advance c) refuse d) offer e) pitch 
3. a) assign b) apply c) after d) appeal e) demand 
4. a) forgive b) remember c) discount d) fail e) forget 
 5. a) narrow b) broad c) wide d) open e) restricted 
 
 

Appendix "B"  
The oral Performance Rubric  

Student's name: …………….                              Rater's name: 
………………… 

Scores 
oral      

Performance 

 
Criteria 

0 1 2
 

3 4 5

Pronounce the words, phrases, sentences 
competently 

      1 Phonology 

Select appropriate and effective 
vocabulary corresponding to the meaning 
but there may be minor inaccuracies. 

      

2 Discourse Create a coherent conversation with a good 
opening and ending, always linking ideas 
linguistically and varying connectives 
between utterance 

      

3 Strategic adhere to basic communication rules in a 
conversation. 
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4 Communication 
Always provide coherent complete responses

      

5 Fluency 
Respond fluently without hesitation 

      

6 Semantics Using of some features of connected 
speech 

      

 Total oral Performance       

Appendix (C) 
Communicative Apprehension Scale 

Name:                                                                                     
Date: 
Dear students, 
Instructions: This instrument is composed of (12) statements concerning 
your communicative apprehension. Please indicate in the space provided 
the degree to which each statement applies to you by marking whether 
you (always, sometimes, never). 

                         Items Always Sometimes Never 

  1- I rarely giving a speech with 
confidence. 
2. Iinteract spontaneously and 
confidently. 
 3. Iprovide coherent complete 
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responses 
4. Iinteract positively when giving a 
speech.  
5. Irespond fluently without 
hesitation. 
6. Ireact positively to all situations. 
7. Icommunicate a conversation as 
an effective speaker.  
8. Ifeel relax during conversations 
or speech acts. 
 9. Irespond to body language in 
oral      interactions.  
  10. Icommunicate in an 
appropriate intonation. 
11. Ifeel enthusiastic to come to 
class when English is being taught. 
12. Ispeak English makes one has 
more confidence in expressing 
him/her self. 
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Abstract 
This study aimed to find out whether the 4th -grade pupils 'EFL 
textbook "Connect 4"as TEFL materials reflected the quality 
criteria and learning outcomes set out viathe Egyptian Ministry 
of Education and Technical Education. The study adopted the 
descriptive qualitative design by analyzing the content of the 
textbook under the quality criteria and the EFL learning 
outcomes. The instruments were a quality criteria checklist, a 
learning outcomes checklist, and a questionnaire for EFL 
teachers. The results indicated that the EFL "Connect 4" 
textbook has strengths and weaknesses. It can be used in the 
teaching and learning processes but it needed a lot of 
improvements. This textbook reflected some quality criteria and 
implemented characteristics of a good EFL textbook covering 
the availability of materials based on subjects, skills and layout. 
Pupils identified two problems with the instructions and the 
songs in the textbook. EFL Teachers identified four more 
problems with the teacher’s book, the number of vocabulary 
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items, the number of units, and the presentation of the language 
items. 
Keywords: Content analysis, Textbook, Quality criteria, 
learning outcomes. 
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Introduction 
       Textbooks provide a clear framework in which teachers and 
pupils know where they are going and what is coming next. 
They also provide readymade texts and tasks with possible 
appropriate pupils’ level, which save time for the teacher. The 
4th   -grade pupils have different needs and characteristics. 
Therefore, teaching English to them requires different 
approaches, methodologies, materials, and evaluation 
procedures. Several adaptations and new applications have been 
done to meet the needs of the 4th -grade pupils. An EFL textbook 
plays an important role in language classrooms. It has been 
more crucial when English is learned as a foreign language in 
Egypt. 
According to Shobikah (2020), an EFL textbook shouldhave 
some criteria to be suitable for the educational process, as:  
1. fit to curriculum, teacher, and pupils. 
2. develop pupils’ EFL communicative competence both 
orally and in writing to achieve informational literacy level;  
3. possess pupils’ EFL awareness towards the nature and 
importance of English in enhancing the nation’s competitiveness 
within a global community;  
4. improve EFL pupils’ understanding of the interconnection 
between language and culture; and support communication 
competence that is made up of four competence domains:  
a) linguistic competence via using EFL grammar, 
vocabulary, pronunciation, and punctuation;  
b) sociolinguistic competence via using EFL expressions 
and functions appropriately in various communication contexts; 
1The researcher followed the American Psychological Association (APA 
7th edition) style of scientific writing and documentation. 
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c) strategic competence via overcoming problems that 
occur during the EFL communication processes; and  
d) Discourse forming EFL competence via using 
instruments to form a discourse.  

Accordingly, several studies asserted the importance of 
textbooks in TEFL.Yahya and Al-Faifi (2017) evaluated the 2nd 
-grade intermediate Saudi English textbook. The results 
revealed that both the EFL teachers and supervisors seemingly 
see the textbook as suitable. The study ends with suggestions 
and recommendations for the enhancement of the Super Goal 
series. 

Arifah et al. (2018) investigated whether the textbooks 
reflected the competencies and approach of the 2013 
Curriculum. The results indicated that the materials match each 
item of the basic competencies. 

Al-Ghamdi (2021)evaluated Saudi intermediate English 
textbooks from the EFL teachers’ perspective. The results 
indicated that the textbooks are effective concerning skills and 
they provide the curriculum with the necessary sub-skills, such 
as listening for purpose or general understanding. Al-Ghamdire 
commended that the Ministry of Education should take into 
consideration the educational stakeholders in the curriculum 
development process. 

In the Egyptian educational system, textbooks are 
considered the main components of the curriculum. So, the 
Ministry of Education and Technical Education, MOETE, 
developed the 4th -grade pupils EFL textbook, that is called 
"Connect 4", by enhancing its content, the methods, and the 
procedures for teaching and learning in EFL classrooms, a 
systematic syllabus for EFL teachers and designed it by the 
authorized publishers (Criteria Designing Project, CDP, 2018). 
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According to Purnomowulan (2014), content analysis is 
explanatory research that is utilized in descriptive research to 
evaluate the content as textual or symbolic material. He added 
that content analysis is a scientific methodology for organized 
arrangement and illustration of communication content 
consistent according to some criteria. 

According to Sharma (2017), content analysis is a type of 
analysis that writers, curriculum planners, and curriculum 
decision-makers can use to create a good textbook that meets 
the needs of learners at various stages of learning. Sharma went 
on to say that content analysis aids in the scientific and practical 
examination of ideas, needs, rationales, attitudes, and all other 
discussed elements in textbook educational content. 

Accordingly, several studies asserted the importance of 
using content analysis in TEFL. Suryani(2018) examined the 
role of the content analysis approach toknow the quality of 
English textbooks ofsenior high school in Indonesia based on 
the criteria of textbook evaluation. The findings showed that 
EFL listening activities are categorized as poor. Meanwhile, 
speaking, reading, and writing activities are categorized as very 
good. The results indicated that The Senior High School English 
Textbooks met good textbook criteria via a 79.86% score. 

Sari (2019) clarified the role of the content analysis 
approach to know the quality of English textbooks of 7th grade 
based on the good textbook criteria. The results indicated that 
the EFL textbooks met good textbook criteria via a 93.75 % 
score. 

Harmer (2007) asserted that criteria should relate to the 
physical characteristics of EFL textbooks such as layout, 
organizational, and logistical characteristics, and shouldassess a 
textbook's methodology, aims, and approaches. Criteria should 
analyze the EFL content and its specific language, functions, 
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grammar, and skills that should be suitable to linguistic items 
and socio-cultural environment. Criteria should evaluate the 
EFL lesson content in light of the representation of culture and 
its subjects, topics that match pupils' personalities, backgrounds, 
needs, and interests. 
Hamidizadeh (2014) clarified that EFL textbooks in light of the 
quality criteria should 

 be designed to improve the pupils’ EFL communicative 
skills ; 

 be relevant to the intended EFL objectives of a 
curriculum; 

 be meaningful and match the pupils’ EFL background 
knowledge; 

 convey pupils’ EFLneeds, aims, and expectations; 

 be attractive enough to encourage the pupils to participate 
in the communication process in EFL classrooms, and include 
lessons and topics that should; 
 be related to the  whole unit; 
 have unity and coherence among them; 
 convey the culture; 
 not be far from the real world; 
 develop the EFL pupils' communication with other 
cultures through the language; 
 motivate pupilsto learn the EFL real function and usage 
of the structure and sentences; 
 be related to other subjects in the curriculum ; 
 conveya special message to the pupils. 
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According to Mohammed (2008), quality criteria are 
founded on four main dimensions (the content, the 
appropriateness of language, Feasibility presentation, and the 
graph) related to textbook developments, which are as follows:  

1. the contents that should include  
• the material's suitability to an acceptable competency  
• basic competence,  
• curriculum suitability,  
• information accuracy,  
• encouraging curiosity,  
• scientific substance and EFL skills,  
• enrichment,  
• diversity value,  
• reflection on the EFL pupils' communication needs, and 
attractive to encourage them to participate in the EFL 
communication process 
• objectives to specify what pupils should do as a result of EFL 
instruction, 
2. The appropriateness of language should be: 

 straightforward,  

 communicative,  

 dialogic and interactive,  

 compliance with the rules of English, and 
3. Feasibility presentation that should include  

 presentation techniques, 

 presentation of learning, and  
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 coherence.  
4. the graph should include  

 size book format,  

 design skin,  

 design contents,  

 quality of paper,  

 quality prints, and  

 quality of the units. 
           Accordingly, several studies clarified the importance of 
quality criteria in TEFL. Caesar (2013)examinedquality 
concepts to inform a framework for the delivery of quality 
education in one of the organizations of eastern Caribbean 
states, St Lucia. The results indicated that quality criteriaare 
great for debate. Caesar recommended that education should 
focus on a learner-centered outcome underpinned by strong 
school culture 

Kafiet al. (2019) explored whether teachers' years of 
teaching experience could act as an index for enhancing the 
quality of teaching-learning output. The results indicated that all 
the predictions were supported except for 21st -century skills. 
Also, teachers’ qualifications and recruitment gained the most 
important from the EFL teachers' point of view. As for the 
pedagogical implications, proposing a prospective quality 
enhancement model can bring about clarity among different 
EFL stakeholders, teachers, and learners, regarding what is 
exactly expected of them. 

Learning outcomes are generated according to Bloom’s 
domains of learning: (the cognitive domain, the psychomotor 
domain, and the affective domain). The cognitive domain refers 
to pupils’ EFL knowledge (what pupils would learn). The 
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psychomotor domain relates to the pupils’ EFL abilities and 
skills. The affective domain concerns pupils’ EFL positive 
attitudes and opinions (Cannon and Feinstein, 2005). Thus, each 
learning outcome should include one or more levels of these 
domains, remembering/ knowledge, understanding/ 
comprehension, applying, analyzing, synthesizing, evaluating/ 
creating; (Ferris and Aziz, 2005). 

Adam (2006) clarified that EFL learning outcomesshould 
be given to pupils towards the end of the period, as they feel that 
if the learning outcomes are given earlythey restrict them from 
digging further into their learning. O’Brienand 
Brancaleone(2011) clarified that EFL learning outcomes should 
be measurable, observable, and integrated with lesson and 
assessment activities to reflect the real-world relevance for 
pupils. 

According to Moon (2002), learning occurs when it is 
driven by learning outcomes that are observable and measurable 
in terms of what pupils are expected to know, demonstrate, 
comprehend, or be able to do at the end of a lesson rather than 
objectives which are formed according to EFL teachers’ 
intentions rather than pupils’ intentions. 

Learning outcomes are related to evaluating criteria and 
indicate teaching strategies.Learning outcomes help EFL 
teachers direct their teaching towards achieving certain goals 
that have been made explicit in terms of knowledge and 
skills.They allow EFL pupils to know in advance the challenges 
they may face throughout their training, what is expected of 
them at the end of their studies, and how the learning achieved 
will be assessed (Savage, 2015). 

Several studies indicated the importance of learning 
outcomes in TEFL. Tuyen(2018)investigated the 
undergraduates’ satisfaction with their EFL learning outcomes 
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attainment regarding the four English skills.The results 
indicated that about two-thirds of the undergraduates were not 
very satisfied with their learning outcomes and that those 
students did not have positive perceptions about learning 
activities and assessment tasks implemented in the classroom. 

Grubor (2020)explored howstudents perceive learning 
outcomes in the cooperative classroom.The results indicated that 
learning outcomes include: (1) knowledge, (2) capabilities, and 
(3) application of the acquired dimension which is prompted by 
volition and affect. 

Agcam and Babanoglu (2020) evaluated the learning 
outcomes in the revisedEFL Curriculum.The results indicated 
that active verbs are recommended for writing learning 
outcomes and constituted 14% of 403 verbs in these statements 
while over 41% were comprised of vague verbs that should be 
avoided in writing learning. 
Context of the Problem 
The problem of the present research is emphasized in the 
following ways: 

a) Working as an EFL senior teacher at Al-Safwa Model Primary 
Institute, Al-Azhar, Egypt, the researcher observed that 

 many EFL teachers complained of some problems 
in dealing with this textbook; and 

 many pupils were not able to use English properly and 
this may be due to the nature of the textbook 
b) reviewing the previous studies that are related to  

 content analysis; 

 quality criteria; and 

 learning outcomes. 
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C)reviewing some results of 40 EFL pupils in monthly tests 
(oral and written tests). 

Statement of the Problem  
Based on the researcher’s work and teaching the 4th -grade 

primary pupils’ EFL textbook "Connect 4", the researcher found 
that some main objectives were not included in the EFL lessons. 
In addition, some lessons do not suit the EFL level of pupils so 
the researcher conducted the analytic investigation on the 4th -
grade pupils'EFL textbook "Connect 4" as TEFL materials in 
light of the quality criteria and learning outcomes that have been 
set out via the Ministry of Education and Technical Education 
and the National Authority for Quality Assurance and 
Accreditation of Education.  

In addition, the results of (40) pupils of the fourth grade 
primary stage through the monthly tests during the first and the 
second terms and the final exam indicated that the results were 
not satisfied for the teachers and the researcher.This can be 
shown in the following table: 

Table (1): Results of the pupils tests 

TIME  
 

(40 pupils) 
Total score 

N. 

Less than the 
average 

PERCENTAGE 

Sep  15 19 48% 

Oct  15 28 70% 

Nov   15 30 75% 

First term exam 25 25 63% 

March 15 26 65% 
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TIME  
 

(40 pupils) 
Total score 

N. 

Less than the 
average 

PERCENTAGE 

April  15 31 78% 

May  15 24 60% 

Final exam 25 29 73% 

Table (1) shows that pupils scores on the tests are low. This 
encourages the researcher to do the following research in order 
to analyze the textbook to recognize the factors that affect the 
low standard of the pupils.  
Questions of the Research 

1. What are the quality criteria that are supposed to be 
available in the pupils' EFL textbooks when studying the 
English content? 

2. What are the EFL learning outcomes that are supposed 
to be achieved by pupils when studying the EFL 
content? 

3. To what extent are these criteria reflected in the 4th -
grade pupils' EFL textbook "Connect 4"? 

4. To what extent are these outcomes achieved in the 4th -
grade pupils? 

Purposes of the Research  
Fundamentally, the present research aims to: 

1. Analyze the 4th -grade pupils' EFL textbook "Connect 4" 
in light of the quality criteria. 

2. Analyze the 4th -grade pupils' EFL textbook "Connect 4" 
in light of learning outcomes. 
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3. Find to what extent these criteriaare available in pupils' 
EFL textbooks. 

4. Find to what extent these EFL outcomes are achieved by 
pupils. 

Significance of the Research  
The present research is hopefully beneficial to:1) EFL primary 
pupils in helping them; 

1. draw a brief view of what they should expect for their 
self-regulation and evaluate their learning outcomes 
2) EFL teachers inhelping them recognize: 

a) the quality criteria; 
b) the learning outcomes; and 
c) a clearer vision of the compatibility between actual pupils' EFL 

needs and the objectives of the EFL curriculum 
3) EFL curriculum planners and designers in: 
a) revealing the points of strength of "Connect 4" to be reinforced 

and the points of weakness to be avoided and treated in the 
future. 

b) drawing their attention to adopt new methods of teaching that 
aim at changing the role of pupils from passive recipients to 
active positive ones who are willing to participate in EFL 
classrooms. 

c) motivating them to conduct training courses for EFL teachers to 
raise their awareness of student-centered approaches; and 
textbooks that satisfy the pupils' needs. 

4)  EFL researchers in: 
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a) providing them with general knowledge of how to 
analyze  EFL textbooks or other forms of English instructional 
materials.  
Delimitations of the Research  
The present research will be delimited to:  

a. Fortypupils enrolled in Al-SafwaModel Primary 
Institute, Zagazig, Sharkia governorate, Egypt. 

b. Five EFL teachers teaching the 4th -grade pupils' EFL 
textbook "Connect 4". 

c. The first semester of the academic year (2022-2023). 
d. The quality criteriathose indicated by NAQAAE. 
e. Learning outcomes. 

Method of the Research 
1. Design 
     The present research adopted content analysis as one of the 
types of descriptive qualitative research.It focused on analyzing 
the content of the 4th -grade pupils'EFL textbook "Connect 4" in 
light of quality criteria and learning outcomes.  
2. Participants 
Participants of the research would be 

a) Forty EFL pupils enrolled in the Al-Safwa Model Primary 
Institute, Zagazig, Sharkia governorate, Egypt ,and  

b) Five EFL teachersteaching the 4th -grade pupils' EFL textbook 
"Connect 4 ". 
3. Instruments 
The researcher utilized 3 instruments as follows: 

a) The quality criteria checklist, 
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b) The learning outcomes checklist, and 
c) A questionnaire for EFL teachers. 

4. Material 
The textbook "Connect 4" has been prescribed by MOETE to be 
taught to the 4th -grade pupils in all government schools and 
model primary institutes in Egypt. It consists of several EFL 
lessons. Each lesson has discussed different types and levels of 
EFL skills. 
5. Procedures 

        To answer the research questions, the researcher adopted the 
following procedures: 
1. For identifying the EFL features of thecontent analysis as a 

kind of descriptive qualitative research,the researcher 
surveyed the literature and previous studies related to 
content analysis. 

2. For identifying the field of quality criteria, the researcher 
surveyed  

 literature and previous studies related to quality criteria, 
and  

 criteria that were identified before through the National 
Authority for Quality Assurance and Accreditation 
of Education to design a quality criteria checklist which 
consisted of three fields as content, teacher; and pupil. 

3. For identifying the elements of EFL learning outcomes, the 
researcher surveyed  

 literature and previous studies related to EFL learning 
outcomes and 

 outcomes that were designed before through the Ministry 
of Education and Technical Education to design a 
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learning outcomes checklist that reflected the main and 
specific objectives of the EFL curriculum. 

4. Discussing and interpreting the results.  
5. Concluding and providing recommendations, implications, 

and suggestions for further research. 
 
Terms of the Research  
Content analysis 

Anderson (2007) defined it as applicable to varied 
studies including language studies, which concern analyzing the 
content of certain matter through classification, tabulation, and 
evaluation. 

Sari (2019) defined it as a systematic method for 
analyzing and making inferences from a text. 

In this research,content analysis of an EFL textbook that 
has been entitled "Connect 4"to understand whether the 
textbook content meets the quality criteria and learning 
outcomes, or not. 
Textbook 

Ur (2006)   defined it as the course book that teachers 
and pupils have a copy of and which is in principle to be 
followed systematically as the basis for a language course. 

Gak (2011) defined it as one of the numerous sources 
that enables teachers to provide quality teaching. 

In this research, a textbook is the formal written material 
that serves as a source and guideline for teachers and learners, 
published and printed by the Egyptian Ministry of Education 
and Technical Education entitled "Connect 4" which is taught in 
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the Primary Model Institute as an EFL textbook for 4th-grade 
primary during the academic year (2022-2023). 
Quality criteria 

Tomlinson and Masuhara (2004) defined quality criteria 
as elements, norms, and standards that are to be counted or 
otherwise measured in the process of quality assessment. 

Mukundan et al. (2011) defined quality criteria for 
textbooks as requirements, norms and standards which 
textbooks have to fulfill. These textbooks, selected by official 
procedures and defined criteria, may then be used in schools. 
In this research quality criteria are defined as the norms that 
enable the researcher to evaluate the 4th -grade pupils' EFL 
textbook "Connect 4". 
Learning outcomes 

Moon (2002)defined learning outcomes aswhat the pupil 
is expected to learn in a period of learning. 

Hussey andSmith(2008) defined learning outcomes asa 
statement of what apupil is expected to know, understand and be 
able to do at the end of a learning period. 

In this research learning outcomes aredefined as the 
norms that outline the change of 4th -grade 
pupils’EFLknowledge or skills that are expected to be achieved 
at end of a learning period as a result of learning. 
Resultsand Discussion 
To answer the first research question: 
1. What are the quality criteria that are supposed to be 
available in the pupils' EFL textbooks when studying the 
English content? 
The researcher did the following: 
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First: Designing a list of quality criteria for evaluating the 
English Connect curriculum in the primary stage. 
 A list of quality criteria for evaluating the English 
language curriculum in the fourth grade of the primary stage 
was designed in the light of the studies, research and literature 
that dealt with the criteria for evaluating the curricula in general, 
and the 4 th-grade pupils EFL textbook "Connect 4"in particular, 
and in light of the quality criteria for the curriculum designed by 
the National Authority for Quality Assurance and Accreditation 
in Egypt. The list consisted of criteria and its main indicators 
which are: 
1- Quality criteria for the educational objectives of the 
curriculum. 
2- Quality criteria for curriculum content. 
3- Quality criteria for teaching and learning methods. 
4- Criteria for the quality of teaching aids. 
5- Criteria for the quality of educational learning activities of 
the curriculum. 
6- Criteria for the quality of evaluation methods. 
Second: the validity of the list: 
 The list is considered valid because it includes criteria 
designed by professors and experts in curricula from the 
Faculties of Education. 
Third: the reliability of the list 
 The researcher applied the list to (5) male and female 
teachers, male and female educational supervisors specializing 
in English language in the fourth grade in the primary stage, and 
the list was re-applied to the same participants after three weeks, 
and the correlation coefficient (Cronbach's alpha) was 
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calculated and it was 0.91, which indicates the reliability of the 
list. 
Fourth: the statistical methods used 
1- Frequencies and percentages.   
2- Mean and Standard deviation. 
Fifth: Adopting an estimated scale according to the five-
point Likert scale 
 

Table (2) 
Estimated scale for the five-point Likert scale 

General 
trend 

Strongly 
agree  

Agree Neutral Disagree Strongly 
disagree 

response 1.79 1.80 – 
2.59 

2.60 – 
3.39 

3.40 – 
4.19 

4.20 – 5 

    The researcherused the average of the responses to the 
questionnaire to get a sense of the general trend of the 
responses. 
Sixth: Applying the list of criteria to the research 
participants  
The list of criteria was applied to the research participants 
consisting of (5) male and female teachers, and an educational 
supervisor specializing in English language in the primary stage, 
and the total number of responses to the questionnaire was (5) as 
each of the five participants completed the questionnaire once, 
resulting in a total of five responses. 
Seventh: Statistical data processing 
 Frequencies and percentages for each criterion and its 
indicators were calculated, and the mean and standard deviation 
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for each criterion and its indicators were calculated using the 
SPSS program. 
To answer the second research question: 

2. What are the EFL learning outcomes that are 
supposed to be achieved by pupils when studying the EFL 
content? 
The specific EFL learning outcomes that are supposed to be 
achieved by pupils when studying the "Connect 4" textbook 
would depend on the curriculum or program that the textbook is 
used in. Some general learning outcomes that the textbook may 
aim to achieve for EFL fourth-grade pupils include: 
1. Developing communicative competence: The textbook may 

aim to help pupils develop their ability to use English to 
communicate effectively in a range of situations, including 
through speaking, listening, reading, and writing activities. 

2. Building vocabulary knowledge: The textbook may aim to 
introduce pupils to new English words and phrases, and help 
them to understand the meaning and use of these words in 
context. 

3. Developing grammatical competence: The textbook may aim 
to help pupils understand English grammar rules and 
structures, and develop their ability to use these rules and 
structures accurately and appropriately. 

4. Improving pronunciation and intonation: The textbook may 
aim to provide opportunities for pupils to practice English 
sounds, stress, and intonation patterns, and develop their 
ability to produce and understand English speech. Therefore 
the Ministry of Education and Technical Educationprovided 
the teachers with a guide including a map of learning 
outcomes for the textbook as follows: 
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Content 
(unit) 

Objectives Activities 

Identify food andbodysystems Listen and find 

Read aboutfood Listen and point 

Use prefix re..repaint, remake Read and answer 

 

 

Unit 1 

Ifeel good 
Use shortand long vowels Use bar chants 

Identify Egyptiananimals Listen and find 

Read about animals Listen and point 

Use comparativeadjectives Read and answer 

 
Unit 2 

Desertanimals 
Use sounds(p ,b) Doa project 

Identify flowers andplants Listen and find 

Read about growingplants Listen and point 
Use superlativeadjectives Read and answer 

Unit 3 

Why 
areplantsgreen? 

Sounds(sl ,sw) Doa project 

Identify buildings Listen and find 

Read about home Listen and point 

Use prepositions ofplace Read and answer 

 
Unit 4 

Where 
doyoulive? 

Sounds(v ,f) Doa project 

Identifyjobs Listen and find  

Unit 5 Read about workers Listen and point 
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Use this/ that theseandthose Read and answer Where 
doyouwork? 

Wordstressin2–syllable words Doa project 

Identify jobs and Read and answer 

placesofwork Listen and point 

Read about differentjobs Listen and find 

 

 

Unit6 

What doyoudo Sounds (i , e) (a , u)tin , ten – 
ran, run 

Talk about 
yourvisittothecircus 

Identify differentenvironments Listen and find 

Read a text aboutwhere people 
live 

Listen and point 

Usethepastsimple Read and answer 

 

Unit 7 

This iswhere 
Ilive 

Use long vowels (eI –ou) Usebarchants 

Identify differentpackaging Listen and find 

Read an article about Eid Al Fitr 
in Egypt 

Listen and point 

Use the past simple Read and answer 

Unit 8 

We hadfun 

 
Listentoadialogue 

Use/z/s/Iz 
Doa project 

Identify festivals andpartygames Listen and find 

Use phrasal verbs Listen and point 

Read a text aboutpartygames 

 
Read and answer 

Unit 9 

 

 

Whatmakes 
usspecial? 

Write an invitation Doa project 
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Use suffixes (ful)  

Use/oo/&/ee/  

Identify social mediawords 
(message-chat) 

Listen and find 

Read a dialogue Listen and point 

Use should &shouldn't Read and answer 

 

 

Unit10 

I enjoy mylife 
Useprefixes(un) Doa project 

To answer the third research question: 
To what extent are these criteria reflected in the 4th-grade 
pupils' EFL textbook "Connect 4"? 

In order to answer this question, an analysis was carried 
out using the frequencies, percentage, mean, and standard 
deviation of the curriculum quality standards for the English 
language curriculum in the fourth grade in the primary stage and 
its indicators were calculated.  

The following table indicates whether each of the criteria 
is available in a high or medium degree or not available.  And 
using a one-participantt-test to see if the degree of availability of 
the criteria is statistically significant or not.  

Table (3) shows the result of the (t) test for one 
participant to find out the significance of the difference between 
the average scores of the availability of layout quality criteria in 
the English language curriculum for the fourth grade of primary 
institute and the hypothetical average as follow 



  
 

- 60 - 

Table (3): Scores of (t) test to find the difference 
between the average scores and the hypothetical average 

average St. 
deviation 

hypothetical 
mean 

F T-
value 

Sig Degree 

of 
availability 

2.45 .69 2 19 2.93 0.009 High 

Table (3) shows that the value of (t) was (2.93), which is a 
statistically significant value; As the level value of the 
significance amounted to (0.009), which is less than (0.05), and 
this means that there is a statistically significant difference 
between the mean scores of standards availability (average), 
which amounted to (2.45) and the (2) in the degree of 
availability of comprehensive quality criteria in the curriculum. 
English language for the fourth grade of primary institute in the 
field of directing the book in favor of the average; which means 
that the degree of availability of comprehensive quality criteria 
in the English language curriculum (Connect 4) for the 4th-grade 
primary stage in the field of book production is highly available 
because it is valuable. The realistic mean is within the range 
(2.34- 3). 
Table (4) shows the degree of availability' frequencies of 
comprehensive quality criteria in the following criteria of 
evaluation: 
Table (4): The availability' frequencies (f) of comprehensive 

quality criteria 

No Domain 
N. 

Items 
Frequencies Percentage Rank 

1 The Quality of the 
TextbookObjectives. 

17 463 15.70% 4 
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No Domain 
N. 

Items 
Frequencies Percentage Rank 

2 The Quality of the 
TextbookContent. 

22 965 32.71% 2 

3 The Quality of the 
TextbookActivities. 

25 1057 35.83% 1 

4 The Quality of 
EvaluationTechniques. 

17 465 15.76% 3 

Total 81 2950 100%  

The results of Table (4) indicate the following: 
1- The recurrences of the quality criteria of the objectives were 
monitored, and the recurrence percentage was found for each 
criterion and arranged according to their percentage. The total 
number of repetitions of the overall quality criteria for the 
objectives was (463) recurrences, and ranked fourth and the last. 
As out of all the quality criteria analyzed, the overall quality 
criteria for the objectives had the fourth lowest number of 
repetitions and were the last on the list. It indicates that this 
particular quality criterion was mentioned relatively 
infrequently compared to the others analyzed. For the 4th- grade 
of primary institute, in varying proportions. The percentages of 
the availability of comprehensive quality criteria for the 
objectives ranged between (1.08%) and (8.64%). 
2- The frequency of content quality criteria was monitored, and 
the percentage was found to repeat each criterion, and arrange 
the criteria according to their percentage. The total number of 
iterations of the comprehensive quality criteria for the content 
was (965) iterations, and in the second order. The percentages of 
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the availability of comprehensive quality criteria for content 
ranged between (0.52%) and (15.96%). 
3- The iterations of the quality criteria of the activities were 
monitored, and the percentage of recurrence was found for each 
criterion and arranged according to their percentage. The total 
number of repetitions of the comprehensive quality criteria for 
activities is (1057) recurring, and in the first order. The 
percentages of availability of comprehensive quality criteria for 
activities ranged between (0.57%) and (12.20%). 
4- The total number of repetitions of the comprehensive quality 
criteria for evaluation methods was (465) iterations, and in the 
third order. The percentages of availability of comprehensive 
quality criteria for evaluation methods ranged between (1.15%) 
and (8.60%). 
The researcher found that some EFL teachers think that the 
materials are effective according to planning and design and that 
the 4th -grade pupils' EFL textbook is effectively organized. 
According to the months’ tests and final exam test scores, the 
researcher indicated that the 4th -grade pupils' EFL textbook 
"Connect 4" is not effective regarding EFL activities and that it 
does not provide a balance in these activities that should 
encourage fruitful EFL communication and meaningful 
practices. 
According to the pupils' learning outcomes, the researcher 
indicated that the 4th -grade pupils' EFL textbook "Connect 4" is 
not effective in EFL basic skills and sub-skills, such as listening. 
Furthermore, the EFL curriculum does not focus on the skills 
that the teacher and pupils need to be trained to. 
According to the quality criteria, the researcher indicated that 
the 4th -grade pupils'EFL textbook "Connect 4" does not 
encourage pupils to learn English and it is in line with theEFL 
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language learning objectives set via the Ministry of Education 
and technical education MOETE. 
Theresearch conducted a content analysis of EFL textbooks in 
light of quality criteria and learning outcomes. The results 
revealed that the EFL textbooks had some issues. It was found 
that the layout and physical appearance of the EFL textbook 
were appropriate but lacked necessary audio-visual aids to help 
pupils learn the EFL four skills in an integrated way. These 
findings led to the conclusion that there is a need for further 
support in this area. 
Regarding the content of the EFL textbook, it was found that it 
covers most EFL skills but is not appropriate for the pupils' EFL 
level. The reading texts are too difficult for most pupils and are 
not related to pre/while/post-reading activities. Additionally, the 
textbook lacks EFL writing activities that are guided and 
controlled, and there is a lack of EFL materials for listening 
accompanied by activities to help with EFL comprehension.  
The 4th -grade pupils' EFL textbook "Connect 4" does not give 
a good chance for pupils to write freely and express themselves 
through writing what they feel, enjoy, and prefer. It does not 
provide EFL communicative exercises that enable pupils to 
perform their communicative tasks in real-life situations. Also, 
it lacks additional exercises to promote EFL language skills. 
The content of the EFL textbook was also found not to suit the 
pupils' EFL knowledge and culture. It does not serve as a 
window into EFL learning about the target language culture, nor 
does it motivate the pupils to explore their EFL own culture. 
Furthermore, the vocabulary items are not reasonable or suitable 
for the EFL level of the pupils. The vocabulary is not functional, 
thematic, authentic, or practical. 
The objectives of the EFL textbook were found to be 
insufficient, as they do not demonstrate the various EFL levels 
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of Bloom's taxonomy, convey the affective domain to English as 
a foreign language, recognize individual differences, suit the 
EFL level of the pupils, or cover the time allocated for the 
textbook.  
Furthermore, the activities of the EFL textbook were found to be 
unsuitable, as there is a lack of interactive EFL activities 
required for pupils to use new vocabulary and grammatical rules 
to communicate via real-life situations. Moreover, flashcards 
and posters of the EFL textbook are not available at institutes, 
and most EFL teachers do not utilize CDs in teaching in EFL 
classrooms. They are not prepared with the equipment to help in 
integrating the CDs in the EFL teaching process. 
To answer the fourth research question: 

To what extent are these outcomes achieved in the 4th -
grade pupils? 
In order to measure the learning outcomes the researcher 
depended on the results of a variety of assessment types, 
asshown below: 

 Performance assessments results 

Objectives Frequencies Percentage  

Identify food, bodysystems,  
buildings, Egyptian animals,  
flowers and plants 

10 0.25 

Use shortand long vowels (eI 
–ou) 

9 0.22 

Use comparativeand 
superlative adjectives 

                  10                   0.25 

Use sounds(p ,b), (sl ,sw), (v                    8                   0.20 
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,f), (i , e) (a , u), /z/s/Iz, 
/oo/&/ee/, 

Use prepositions of place    18       0.45 

Identifyjobs and places of 
work 

                  19                   0.48 

Use this/ that theseandthose                 13                 0.33 

Wordstressin2–syllable 
words 

                18                 0.45 

Identify differentenvironments                 10                 0.25 

Usethepastsimple 

 
                14                 0.35 

Identify different packaging 

 
                11                 0.28 

Identify festivals and 
partygames 

               13                     0.33 

Use phrasal verbs 7 0.18 

 Write an invitation 3 0.075 

Use suffixes (ful), and 
prefixes(un), (re) 

7 0.175 

Identify social media words 
(message-chat) 

8 0.20 

Use should &shouldn't 9 0.225 

Teacher observations: These can involve observing pupils in the 
classroom and collecting data on their engagement, 
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participation, and learning through activities. Through the 
observations the researcher concluded the following results: 
The following section indicates the degree of matching between 
the objectives and the activities and appropriateness for 
achieving these objectives (learning outcomes):  

Degree of match Objectives Activities 

Appropriate To some 
extent  

Not 
appropriate 

Identify food, 
bodysystems,  
buildings, Egyptian 
animals,  flowers and 
plants 

Listen and find  18    11     11 

Use shortand long 
vowels (eI –ou) 

Talking use 
bar chants  

15   20     5 

Use comparativeand 
superlative 
adjectives 

Read and 
answer 

         22        18 0 

Use sounds(p ,b), (sl 
,sw), (v ,f), (i , e) (a , 
u), /z/s/Iz, /oo/&/ee/, 

Doa project         13        17 10 

Use prepositions of 
place 

Read and 
answer 

25   
15 

 0 

Identifyjobs and 
places of work 

Read and 
answer 

       19 16 5 

Use this/ that 
theseandthose 

Read and 
answer 

       29 11 0 
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Wordstressin2–
syllable words 

Doa project      0     10       30 

Identify 
differentenvironments 

Listen and find      2      8       30 

Usethepastsimple 

 
Read and 

answer 
40 0 0 

Identify different 
packaging 

 

Listen and find 0 20 20 

Identify festivals and 
partygames 

Listen and find 5 30 5 

Use phrasal verbs Read and 
answer 

5 35 0 

 Write an invitation Doa project 0 22 18 

Use suffixes (ful), and 
prefixes(un), (re) 

Read and 
answer 

10 15 15 

Identify social media 
words (message-chat) 

Listen and find 0 10 30 

Use should 
&shouldn't 

Read and 
answer 

15 25 0 

In the current research, the 4th -grade pupils’ EFL 
textbook "Connect 4" shows EFL teachers what pupils will be 
learning, but it does not explain new learning content to pupils 
to think and get feedback on their learning to check their 
progress. The textbook arouses EFL pupils' interest, but it does 
not relate to their previous learning. It engages them cognitively 
not effectively. 



  
 

- 68 - 

The 4th -grade pupils' EFL textbook "Connect 4" only 
provides general ideas for EFL teachers to develop activities 
suitable for every topic, but does not give a brief view for pupils 
on what they should expect for the next learning lesson and at 
the same time serves as their reference for practices.  

Furthermore, the text does not contain examples and 
exercises to communicate ideas, either in writing or orally, to 
clarify the situation or problem that is being learned or 
encountered. Written communication could not be delivered in 
various forms like symbols, tables, diagrams, or other media.  

In the current research, the 4th -grade pupils' EFL textbook 
"Connect 4" does not reflect some norms of designing good 
learning outcomes that should take time and reflection.  
Learning outcomes of the 4th -grade pupils' EFL textbook are not 
based on the main processes of creation and reviewing that 
require carefully suitable strategy and the primary objectives be 
a quality enhancement, never just compliance with the Ministry 
of Education and Technical Education or the National Authority 
for Quality Assurance and Accreditation of Education.  

The learning outcomes of "Connect 4" concentrate on 
utilizing only the cognitive domain of Bloom's taxonomy and 
are impartial reflection products about realistic and accessible 
combinations of knowledge, comprehension and practical skills 
that should include applying knowledge, and understanding any 
reflection to the psychomotor and affective domains. 

Although learning outcomes are clarified in each unit and 
lesson, they are not suitable for individual differences or 
relevant to comprehensive assessment criteria that should reflect 
the three main domains of Bloom's taxonomy. 
Recommendations  
In light of the current study results and conclusion, the 
following could be recommended: 
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1. the EFL textbook should  

 suit the EFL level, knowledge and culture of the pupils; 

 be covered within the time allocated for the textbook at the same 
time. 

 beprovided with EFL speaking and listening skills materials. 

 include materials that aim to enhance critical thinking and solve- 
problem 

2. considerindividual differences among the pupils while 
developingEFL textbooks. 

3. focus on topics that are related to real-life situations that allow 
pupils to use English. 

4. EFL classrooms should have an appropriate learning 
environment for pupils. 

5. Workshops should be held for EFL teachers to comprehend the 
EFL textbooks before the beginning of the academic year. 

6. MOETE should take into consideration the importance of 
involving pupils in the EFL curriculum development process. 
Likewise, pupils should attempt to take the lead to empower 
themselves and take part in this process. 
Suggestions for Further Research 
In light of the study findings and results, the following could be 
suggested for further research: 

1. Utilizing the content analysis as a qualitative approach in the 
other subject areas. 

2. Utilizing quality criteria and learning outcomes to evaluate the 
EFL textbooks in other stages. 

3. The role of the MOETE in providing EFL teachers with 
opportunities to develop different curricula in Egypt. Setting 
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new policies and using online education strategies to keep pace 
with the developments in the Egyptian educational system and 
the world is also suggested. 
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Appendix 1 
The finalquality criteria Checklist 

no The criteria 

1 Quality criteria for educational objectives of the curriculum. 

2 Quality criteria for topics and content. 

3 Quality criteria for structure and vocabulary. 

4 Quality criteria for skills. 

5 Quality criteria for teaching and learning methods. 

6  Quality criteria for evaluation methods. 

 
Appendix 2 

The learning outcomes checklist 
A map of learning Outcomes                            1st term  

     English supervision                                      Stage: primary 4(Connect) 

Content 

 (unit) 

 Objectives Teaching  

Strategies 

Life skills, 
values & 

 issues 

    
Activities 

Assessment  Evidence 
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U
.1

 

 I 
fe

el
 g

oo
d 

Identify 
food and  

body 
systems 

 Read about 
food  

Use prefix 
re... 

 repaint, 
remake  

Short and 
long 

 vowels 

Brain 
storming  

G.work – 
p.work 

  
Discussion  

C. 
thinking  

co – 
operative 

 learning  

role 
playing 

Life skills: 

 self-
management  

Values: respect 

 Issues: 
preventative  

and therapeutic 

Listen 
and find 

Listen 
and point 

Read and 
answer 

Do a 
project 

Oral 
Exercises 

written 
exercises 
observation 

Preparation 
notes  

(absence) 

 Mark 
register  

Student’s 
book  

Note books 

   
   

   
U

. 2
 

   
 D

es
er

t a
ni

m
al

s 

Identify 
Egyptian  

Animals 

 Read about 
animals 

 Use 
comparative  

adjectives  

Sounds (p , 
b) 

Brain 
storming  

G.work – 
p.work 

Discussion  

C. 
thinking  

co – 
operative 

 learning  

role 
playing 

Life skills: 
Respect 

Values: 
Respect 

 Issues: 
Environmental 
responsibility 

Listen 
and find 

Listen 
and point 

Read and 
answer 

 Do a 
project 

Oral 
Exercises  

written 
exercises 
observation 

Preparation 
notes  

(absence) 

 Mark 
register  

Student’s 
book  

Note books 

U
. 3

 

W
hy

 a
re

 p
la

nt
s g

re
en

? 

Identify 
flowers 

 and plants 

 Read about  

Growing 
plants 

 Use 
superlative 

 adjectives 

 Sounds (sl 
, sw) 

Brain 
storming  

G.work – 
p.work 

Discussion  

C. 
thinking  

co – 
operative 

 learning  

role 
playing 

Life skills: 
critical thinking 
Values: 
appreciation 

 of science 

Issues: 
Environmental 
responsibility 

Listen 
and find 

Listen 
and point 

Read and 
answer 

Do a 
project 

Oral 
Exercises 

 written 
exercises 
observation 

Preparation 
notes  

(absence) 

 Mark 
register  

Student’s 
book  

Note books 
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R
ev

ie
w

 

Revision 

 from units 

 1 – 3 

Brain 
storming  

G.work – 
p.work 

  
Discussion  

C. 
thinking  

co – 
operative 

 learning  

role 
playing 

Communication  

self-
management 

 Problem  

solving  

Creativity 

Listen 
and find 

 Listen 
and point 

 Read and 
answer 

 Do a 
project 

Oral 
Exercises 

 written 
exercises 
observation 

Preparation 
notes  

(absence) 

 Mark 
register  

Student’s 
book  

Note books 

U
ni

t 4
 

W
he

re
 d

o 
yo

u 
liv

e?
 

Identify 
buildings  

Read about 
home  

Use 
prepositions  

of place  

Sounds (v , 
f) 

Brain 
storming  

G.work – 
p.work 

Discussion  

C. 
thinking  

co – 
operative 

 learning  

role 
playing 

Life skills: 
critical thinking 
Values: 
Independence 

 Issues: loyalty 
and 

 belonging 

Listen 
and find 

 Listen 
and point 

 Read and 
answer 

 Do a 
project 

Oral 
Exercises  

written 
exercises 
observation 

Preparation 
notes  

(absence) 

 Mark 
register  

Student’s 
book  

Note books 

U
ni

t 5
 

W
he

re
 d

o 
yo

u 
w

or
k?

 

Identify 
jobs 

 Read about 
workers 

 Use this/ 
that these 

 and those  

Word stress 
in 2 –  

syllable 
words 

Brain 
storming  

G.work – 
p.work 

 
Discussion  

C. 
thinking  

co – 
operative 

 learning  

role 
playing 

Life skills:  

decision 
making 

 Values: respect  

Issues: 
community 
participation 

Listen 
and find 

 Listen 
and point 

 Read and 
answer 

 Do a 
project 

Oral 
Exercises  

written 
exercises 
observation 

Preparation 
notes  

(absence) 

 Mark 
register  

Student’s 
book  

Note books 
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U
ni

t 6
 

W
ha

t d
o 

yo
u 

do
 

Identify 
jobs 

 and places 
of work 

 Read about  

Different 
jobs  

Sounds (i , 
e) (a , u) 

 tin , ten – 
ran , run 

Brain 
storming  

G.work – 
p.work 

Discussion  

C. thinking  

co – 
operative 

 learning  

role playing 

Life skills:  

accountability  

Values: respect 

 Issues: 
Environmental 
responsibility 

Listen 
and find 

 Listen 
and point 

 Read and 
answer 

 Do a 
project 

Oral 
Exercises  

written 
exercises 
observation 

Preparation 
notes  

(absence) 

 Mark 
register  

Student’s 
book  

Note books 

R
ev

ie
w

 2
 

Revision  

from units 

 4 - 6 

Brain 
storming  

G.work – 
p.work 

 Discussion  

C. thinking  

co – 
operative 

 learning  

role playing 

Communication 
self-
management 
Problem 
solving 
Creativity 

Listen 
and find 

 Listen 
and point 

 Read and 
answer 

 Do a 
project 

Oral 
Exercises 

 written 
exercises 
observation 

Preparation 
notes  

(absence) 

 Mark 
register  

Student’s 
book  

Note books 

Fiction reader: in the taxi with Uncle Sami 

Teacher’s signature        Senior teacher’s signature           Headmaster’s 
signature Supervisor's signature 
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A map of learning Outcomes                                                            2nd term  

English supervision                           Stage: primary 4(Connect) 

Content 

(unit) 
Objectives 

Teaching 

Strategies 

Life skills, 
values & 

issues 
Activities Assessment Evidence 

U
.7

 

I f
ee

l g
oo

d 

Identify 
different 

environment 

Read  atext 

about where 
people 

live 

Use the past 
simple 

Use long 
vowels 

Brain 
storming 

G.work – 
p.work 

Discussion 

C. thinking 

co – 
operative 

learning 

role 
playing 

Life skills: 

self-
management 

Values: love of 

homeland 

Issues: 
citizenship 

Listen 
and find 

Listen 
and point 

Read and 
answer 

Do a 
project 

Oral 
Exercises 

written 
exercises 

observation 

Preparation 
notes 

(absence) 

Mark 
register 

Student’s 
book 

Note books 

U
. 8

 

W
e 

ha
d 

fu
n 

Identify 
different 

Packaging 

Read an 
article 

about Eid Al 
fiter 

Use the past 
simple 

Use/z/&/s/ 

 

Brain 
storming 

G.work – 
p.work 

Discussion 

C. thinking 

co – 
operative 

learning 

role 
playing 

Life skills: c-
work 

Values: 
independence 

Issues: 
citizenship 

Listen 
and find 

Listen 
and point 

Read and 
answer 

Do a 
project 

Oral 
Exercises 

written 
exercises 

observation 

Preparation 
notes 

(absence) 

Mark 
register 

Student’s 
book 

Note books 

U
. 9

 

W
ha

t m
ak

es
 u

s s
pe

ci
al

? 

Identify 
festival 

and party 
games 

Read  a text 
about 

party games 

Use suffixes 

(ful) 

Use/oo/&/ee/ 

Brain 
storming 

G.work – 
p.work 

Discussion 

C. thinking 

co – 
operative 

learning 

role 
playing 

Life skills: 
celebrate 

national 
identity 

Values: 
participation 

Issues: 
citizenship 

Listen 
and find 

Listen 
and point 

Read and 
answer 

Do a 
project 

Oral 
Exercises 

written 
exercises 

observation 

Preparation 
notes 

(absence) 

Mark 
register 

Student’s 
book 

Note books 
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R
ev

ie
w

 Revision 

from units 

7-9 

Brain 
storming 

G.work – 
p.work 

Discussion 

C. thinking 

co – 
operative 

learning 

role 
playing 

Communication 

self-management 

Problem 

solving 

Creativity 

Listen 
and find 

Listen 
and point 

Read and 
answer 

Do a 
project 

Oral 
Exercises 

written 
exercises 

observation 

Preparation 
notes 

(absence) 

Mark 
register 

Student’s 
book 

Note books 

U
ni

t 1
0 

I e
nj

oy
 m

y 
lif

e 

Identify social 
media 

words 

Read a 
dialogue 

Use should & 

shouldn’t 

use prefix 
(un) 

Brain 
storming 

G.work – 
p.work 

Discussion 

C. thinking 

co – 
operative 

learning 

role 
playing 

Life skills: 
decision 

making 

Values: respect 

Issues 

technological 
awareness 

Listen 
and find 

Listen 
and point 

Read and 
answer 

Do a 
project 

Oral 
Exercises 

written 
exercises 

observation 

Preparation 
notes 

(absence) 

Mark 
register 

Student’s 
book 

Note books 

U
ni

t 1
1 

W
ha

t c
an

 w
e 

do
? 

Identify 
means 

of transport 

Use need& 
need to 

Read a 
dialogue 

Write a leaflet 

Listen to a 
story 

Brain 
storming 

G.work – 
p.work 

Discussion 

C. thinking 

co – 
operative 

learning 

role 
playing 

Life skills: 

Problem-
solving 

Values: 
participation 

Issues: : 
Environmental 
responsibility 

Listen 
and find 

Listen 
and point 

Read and 
answer 

Do a 
project 

Oral 
Exercises 

written 
exercises 

observation 

Preparation 
notes 

(absence) 

Mark 
register 

Student’s 
book 

Note books 
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U
ni

t 1
2 

W
e 

ca
n 

fix
 it

 

Identify 

environmental 

concerns 

Use can & 
can’t 

Read a 
dialogue 

Write about 

solar energy 

Brain 
storming 

G.work – 
p.work 

Discussion 

C. thinking 

co – 
operative 

learning 

role 
playing 

Life skills: c-
work 

Values: 
integrity 

Issues: 
citizenship 

Listen 
and find 

Listen 
and point 

Read and 
answer 

Do a 
project 

Oral 
Exercises 

written 
exercises 

observation 

Preparation 
notes 

(absence) 

Mark 
register 

Student’s 
book 

Note books 

R
ev

ie
w

 2
 Revision 

from units 

10-12 

Brain 
storming 

G.work – 
p.work 

Discussion 

C. thinking 

co – 
operative 

learning 

role 
playing 

Communication 

self-
management 

Problem 
solving 

Creativity 

Listen 
and find 

Listen 
and point 

Read and 
answer 

Do a 
project 

Oral 
Exercises 

written 
exercises 

observation 

Preparation 
notes 

(absence) 

Mark 
register 

Student’s 
book 

Note books 

Non-Fiction reader: dalia saves the village 

Teacher’s signature       Senior teacher’s signature  Headmaster’s 
signature       Supervisor's signature 
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Appendix 3 
Questionnaire 

 
Faculty of Education 

 Department of Curriculum, Instruction 
& Educational Technology 
 

Dear teacher ……………………………………………… 
      This is aquestionnaire for a research entitled, “Analyzing 
the 4th –Grade Pupils' EFL Textbook "Connect 4"in Light of 
the Quality Criteria and Learning Outcomes. 
The following is a general evaluation list identified through the 
literature. The purpose of this questionnaire is to specify the 
required characteristics of a good English textbook to evaluate 
the 4 th -grade pupils’ EFL textbook "Connect 4" 
       You are kindly requested to determine the degree of 
importance of each skill by ticking ( ) before each skill which 
is determined on the basis of three levels: 

1- Strongly agree. 
2- Agree 
3- Disagree  
4- Strongly disagree. 

I sincerely appreciate your cooperation, in advance. 
                                                                        The researcher 
Benjamin Nour Al DeenAtya 
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No Layout and Design 1 2 3 4 

1 The visual design and the layout of the textbook are attractive.     

2  The textbook has a complete and detailed table of contents.     

3  The units are well organized and offer easy progression.     

4  The pictures and graphics of the textbook motivate EFL pupils to 
participate. 

    

5 Illustrations, tables, figures, graphs are relevant and functional.     

6  An adequate vocabulary list or glossary is included.     

 Objectives     

7 The textbook fulfills the objectives of TEFL in the 4 th-grade.     

8 The objectives are realistic     

9 The objectives realize individual differences.     

10 The objectives of the materials suit the EFL pupils’ level.     

11 The objectives can be covered within the time allocated for the 
textbook. 

    

12 The objectives of the materials correspond to the needs of the EFL 
pupils. 

    

 Topics and Contents     

13 The topics of the textbook are varied and interesting.     

14 The topics are familiar to the EFL pupils.     

15 The topics are suitable to the age of the EFL pupils.     

16 The topics are suitable to the grade level of the EFL pupils.     

17 The textbook covers most language skills.     
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No Layout and Design 1 2 3 4 

18 The content does not conflict with EFL pupils ’social beliefs.     

 Structure and Vocabulary     

19 The grammatical rules are presented in a logical manner and in 
increasing order of difficulty. 

    

20 The new structure is integrated in varying contexts and situations.     

21 The grammatical points are presented with brief and easy examples 
and explanations 

    

22 The vocabulary load seems to be reasonable for the level of the EFL 
pupils. 

    

23 There is sufficient written practice of the grammatical concepts that 
lead to communicative use of the language. 

    

24 The progression of vocabulary items is appropriate.     

25 The vocabulary is functional, thematic, authentic, and practical.     

26 There is sufficient oral practice of the grammatical concepts that 
leads to communicative use of the language. 

    

 Skills     

27 The material provides the four language skills.     

28 Writing activities are suitable in terms of length, degree of accuracy, 
and amount of guidance. 

    

29 The materials for listening are accompanied by activities which help 
comprehension. 

    

30 The materials for spoken English (dialogues, role play, 
communication activities are designed to equip EFL pupils for real 
life interaction. 

    

32 Relevant skills are catered for in the textbook such as critical 
thinking, problem solving. 
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No Layout and Design 1 2 3 4 

 Culture Values     

33 The content suits the EFL pupils’ current knowledge and culture.     

34 The teaching of the target culture motivates the EFL pupils to 
explore their own culture. 

    

35 The content serves as a window into learning about the target 
language culture. 

    

 Activities and Tasks     

36 There are a variety of activities in the EFL textbook.     

37 The instructions in the material are sufficient.     

38 There are instructions to explain how the exercise should be done.     

39 The instructions in the material are clear.     

40 The number of activities is suitable.     

41 There are interactive activities that require EFL pupils to use new 
vocabulary to communicate. 

    

42 The activities facilitate EFL pupils’ use of grammatical rules by 
creating situations in which these rules are needed. 

    

43 The textbook provides communicative exercises that enable EFL 
pupils to carry out their communicative tasks in real-life situations. 

    

44 An adequate set of evaluation quizzes or testing suggestions is 
included. 

    

 Teacher’s guide     

45 It is informative.     

46 It suggests a suitable, brief method for teaching each lesson.     

47 It helps the teachers understand the objectives of the content.     
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No Layout and Design 1 2 3 4 

48 It gives instructions on how to incorporate audio-visual materials 
produced for the EFL textbook. 

    

49 It provides additional exercises for promoting various language 
skills in the textbook 

    

50 It is available for each teacher.     
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Emploi de l’apprentissageadaptatif électronique 
pour développer les compétences de la 

communication orale auprès des étudiants 
de la Section de français  à laFaculté de 

Pédagogie,  
Medhat Mohamed El Sayed Ahmed Ramadan 

premierenseignant de langue française au cycle universitaire 

 

 

 
 
 

Sommaire 
Cette recherche a pour but de vérifier l’efficacité de 

l’apprentissage adaptatif électronique pour développer les 
compétences de la communication orale auprès des étudiants de 
laSection de français à la Faculté de Pédagogie.L’échantillon de cette 
recherche s’est composé de (60 étudiants) parmi les étudiants de la 
première année,Section de français à la Faculté de Pédagogie de 
Zagazig.Le chercheur a reparti cet échantillon en deux groupes 
expérimentaux selon leur style d’apprentissage préféré : (auditif) 30 
étudiants et (audiovisuel) 30 étudiants.Les outils et matériels de la 
recherche sont : 1) un questionnaire des compétences de la 
communication orale ; 2)un test des compétences de la 
communication orale ;3)une grille d’évaluation des compétences de 
la communication orale;4)une échelle de (VAK) pour les styles 
d'apprentissage5) une unité électronique basée sur l’apprentissage 
adaptatif.Avant l’expérimentation, le chercheur a appliqué le test et 
l’échelle de (VAK) sur les étudiants des deux groupes comme pré-
applications, puis il a commencé l’expérimentation de l’unité 
électronique sur lesdeux groupes expérimentaux de 7 Mars à 6 avril 
2023. L’application de l’unité électronique a eu lieu lors de deuxième 
semestre de l’année universitaire 2022-2023. Elle a duré presque un 

Dr. Mohammed Abdel-
HamidSalem 

Professeur-adjoint de curricula, de 
méthodologie et de Technologie. 

 

Faculté de pédagogie- université de Zagazig 

Prof Dr. Ahmed Mohammed Salem
Professeur de Curricula, de Méthodologie, 

de Technologie et Vice-doyen pour les 
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mois à raison de quatre heures pour chaque module.Après 
l’expérimentation, le chercheur a appliqué le test de la communication 
orale sur les étudiants des deux groupes comme post-test. Les résultats 
ont été analysés par le logiciel (SPSS). L’analyse des résultats a 
montrél’efficacité de l’apprentissage adaptatif électronique pour 
développer les compétences de la communication orale auprès des 
étudiants desdeux groupes expérimentaux. 

Mots-clés : apprentissage adaptatif, apprentissage 
électronique, communication orale. 
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Introduction 
Il va sans dire que le progrès scientifique et 

technologiquea bouleversé nos modalités de vivre et de 
penser. On vit actuellement dans un monde technologique. Il 
est devenu facile,grâce ànotre ordinateur, d’aller à la banque, 
de payer des factures, de rencontrer nos amis, de réserver une 
chambre à l’hôtel, …etc. Cela a évidemment affecté tous les 
éléments du système éducatif, en particulier les programmes, 
les stratégies et les méthodes d’enseignement /apprentissage, 
car l’enseignement dans les facultés de pédagogie ne peutpas 
rester bien longtemps loin de ces progrès technologiques. 

Il est actuellement nécessaire de suivre le rythme du 
développement rapide de ces nouvelles technologies et de 
rechercher des techniques plus efficaces qui répondent aux 
exigences d'époque actuel et s’adaptent aux besoins 
individuels des apprenants, notamment dans le domaine 
d’enseignement/ apprentissage des langues étrangères, y 
compris l’enseignement/ apprentissage du FLE. 

De son côté, Marchand, L. (2002)1affirme que 
l’apprentissage adaptatif s’oriente vers des modes 
d’apprentissage en ligne (E-learning) grâce aux possibilités 
qu'offre l’utilisation de nouvelles technologies qui toucheront 
toutes les activités humaines et envahiront le monde de 
l’éducation.  

Selon Kaplan, A. (2021), l’apprentissage adaptatif est 
une approche éducative qui se base sur l'utilisation des 
programmes informatiques comme outils pédagogiques pour 
organiser les ressources éducatives variées et les supports 
d’apprentissage en fonction des besoins uniques de chaque 
apprenant. 

                                                             
1* La documentation est selon le système de (APA) 
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PourKhamis, M. (2015)، l'apprentissage adaptatif est un 
système qui offre tous les parcours d'apprentissage à 
l'apprenant à partir de ses connaissances initiales jusqu'aux 
connaissances requises, et les parcours sont identifiés, 
améliorés et modifiés selon le style d'apprentissage préféré où 
les parcours qui ne correspondent pas aux besoins de 
l'apprenant sont exclus.  

À ce propos, l'apprentissage adaptatif peut jouer un rôle 
important en tant qu’une des tendances pédagogiques récentes 
de l'apprentissage électronique. Il semble donc qu’on ne 
puisse pas y échapper et qu’il faudrait accepter des efforts 
d’intégration de nouvelles technologies dans les milieux 
éducatifs, et apprendre à les utiliser dans le développement de 
diverses compétences dans le domaine de l’enseignement, 
surtout celui de l’enseignement/apprentissage des langues 
étrangères.  

À cet effet, Garcia-Debanc, C. (2016) montre que 
l’apprentissage adaptatif est susceptible de faciliter 
l'enseignement de langues étrangères, notamment la langue 
orale. Les logiciels basés sur l'E-learning adaptatif mettent les 
apprenants en situation de produire des écrits ou des textes 
littéraires, de les mettre en voix, de réécouter leurs 
performances orales pour produire une nouvelle version orale 
prenant en compte les commentaires.  

De nombreuses études ont souligné l’importance 
d’utiliser l’apprentissage adaptatif en didactique des langues 
étrangères telles que l'étude d'Alshammari (2016), Sauvé 
(2014), Doukhi& Hamza (2014), Azough (2014). 

En fait, un des buts primordiaux de 
l'enseignement/apprentissage d'une langue étrangère est l'acte 
de communiquer oralement. Selon Sénéchal, K. (2012), la 
communication orale est généralement basée sur la 
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conversation courante, comprenant un émetteur et un 
récepteur interchangeables qui prononcent leur propre 
discours au fur et à mesure de son élaboration. 

La communication oraleest de grande importance dans 
l’enseignement/apprentissage des langues étrangères, puisque 
les activités en classe sont centrées essentiellement sur la 
communication orale. Il est donc nécessaire de développer les 
compétences liées à l'oral pour que les apprenants puissent 
faire face aux situations réelles de communication dans la vie 
scolaire et parascolaire. 

Cependant, on remarque que la plupart desprofesseurs de 
français se concentrent sur l’écritau détriment de l’oral. Alors, 
la majorité des apprenants de la Section de français à 
la Faculté de Pédagogie ont une grande faiblesse à la 
communication orale en français: mauvaise prononciation, 
non-respect de l’intonation, pleines fautes des structures 
grammaticales, …etc. 

A ce propos, plusieurs études affirment que beaucoup 
d’apprenants éprouvent des difficultés réelles à communiquer 
oralement en FLE,telles que les études de 
Bourdages&Vignola (2009), Mohammed, 2012, Kwadzo, 
(2016), El Awady (2018),El-Banderi, (2019), Saad (2019), 
Nadia & Amar (2021). Elgendy (2022), Ezzelregal 
(2022).Toutes ces études ont affirmé la faiblesse du niveau 
des apprenants en communication orale en FLE. Elles ont 
également appelé à la recherche de nouveaux techniques plus 
efficaces pour développer les compétences de la 
communication orale auprès des apprenants du FLE. 

Donc, cette recherche pourrait être une étape sur la voie 
de l'utilisation de l’apprentissage adaptatif électronique pour 
développer les compétences de communication orale auprès 
des étudiants de la Faculté de Pédagogie, Section de français. 
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I. Problématique de la recherche: 
Le problème de cette recherche réside dans la faiblesse 

du niveau des étudiants de la Faculté de Pédagogie, Section 
de français, en communication orale du FLE. Ce qui exige 
l’utilisation de nouvelles techniques plus actives et efficaces 
pour développer ces compétences.  
La problématique de cette recherche est dû: 
1) Aux interviews que le chercheur a faites avec quelques 

professeurs de langues àla Faculté de Pédagogie, 
Université de Zagazig qui ont, à leur, tour confirmé la 
faiblesse du niveau des étudiants en compétences de la 
communication orale en FLE. 

2) Aux études antérieures dans le domaine du FLE qui ont 
affirmé que beaucoup d'étudiants, qui étudient le français 
comme langue étrangère, trouvent beaucoup de difficultés 
en communication orale. 

3) A une étude exploratoire menée par le chercheur sur un 
échantillon des étudiants de la première année de la 
Section de français à la Faculté de Pédagogie de Zagazig 
(40) étudiants. Les résultatsde cette étude ont confirmé la 
faiblesse du niveau des étudiants en compétences de la 
communication orale.  

Cette recherche a donc essayé de répondre à la question 
principale suivante: 

Comment peut-on développer les compétences de la 
communication orale en FLE auprès des étudiants de la 
Faculté de Pédagogie, Section de français  à travers 
l’utilisation de l’apprentissage adaptatif électronique? 

De cette question se découlent les questions 
secondairessuivantes: 
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1. Quelles sont les compétences de la communication 
orale nécessaires aux étudiants de la Faculté de 
Pédagogie, Section de français ? 

2. Quelles sont les composantes d’une unité électronique 
basée sur l'apprentissage adaptatif pour développer les 
compétences de la communication orale en FLE chez 
les étudiants de la Faculté de Pédagogie, Section de 
français ? 

3. Quelle est l’efficacité d’une unité électronique basée 
sur l'apprentissage adaptatif pour développer les 
compétences de la communication orale en FLEauprès 
des étudiants de la Faculté de Pédagogie, Section de 
français? 

II. Objectifs de la recherche:cette recherche vise à : 
1. Développer les compétences de la communication orale 

en FLE auprès des étudiants de la Faculté de Pédagogie. 
2. Mesurer l’efficacité d’une unité électronique basée sur 

l'apprentissage adaptatif pour développer les compétences 
de la communication orale auprès des étudiantes des 
groupes expérimentaux. 

III. Importance de la recherche: 
L’importance de cette recherche réside dans ce qui suit : 
1- Pour les apprenants: 

Cette recherche pourrait aider les étudiants à 
communiquer et à se communiquer oralement en français. 

2- Pour les enseignants: 
Cette recherche peut fournir un modèle appliqué d’une 
unité électronique basée sur l'apprentissage adaptatif qui 
peut les guider à développer les compétences de leurs 
étudiants en communication orale. 
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3- Pour les spécialistes en méthodologie : 
Cette recherche peut solliciter l'attention des responsables 
de l'enseignement de FLE vers le rôle vital de 
l'apprentissage adaptatif dans le processus 
d’enseignement/ apprentissagecomme une des tendances 
récentes. 

IV. Terminologies de la recherche : 
1- L’apprentissage adaptatif: 

Selon le ministère de l’éducation des Etats-Unis, 
l’apprentissage adaptatif est système d’apprentissage 
numérique qui peut être développé de façon dynamique pour 
mieux s'accorder à l'apprenant grâce aux informations 
recueillies pendant le processus d’apprentissage. (Domoscio, 
2017) 

PourKhamis, M. (2015), l'apprentissage adaptatif est un 
système qui offre tous les parcours d'apprentissage à 
l'apprenant, à partir de ses connaissances initiales jusqu'aux 
connaissances requises. Ces parcours sont identifiés, 
améliorés et modifiés selon le style d'apprentissage préféré ; 
les parcours qui ne correspondent pas aux besoins de 
l'apprenant sont exclus.  

D'après la recherche actuelle: l'apprentissage adaptatif 
est un système électronique centré sur l'apprenant en lui 
offrant un environnement d'apprentissage personnalisé en 
fonction des besoins, des intérêts et des styles d'apprentissage 
préférés des étudiants de la première annéede français à la 
Faculté de Pédagogie par la création des systèmes 
électroniques capable d'adapter le contenu d'apprentissage 
afin de développer leurs compétencesen communication 
orale. 
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2- La communication orale 
Cheriet, K. (2014) définit la communication orale 

comme moyen de transfert des connaissances, un instrument 
privilégié pour évaluer les acquis. Elle constitue un enjeu 
majeur, à la fois scolaire et social. 

El-Alawy, N. (2016) montre que la communication orale 
fait appel à un entrainement sur les actes convenables et les 
non convenables parce que toutes les personnes sont 
mécaniquement capables de faire une ou plusieurs erreurs 
pendant la parole. 

D'après les procédures suivies dans cette recherche, 
la communication orale est un processus basé sur l’échange 
orale d’idées et d’informations en français entre l’enseignant 
et les étudiants de la première année ou entre les étudiants 
eux-mêmes à travers l’unité électronique basé sur 
l’apprentissage adaptatif. 

V. Délimitations de la recherche: 
Cette recherche se limite à : 
1- Un échantillon des étudiants de la première année de la 

Faculté de Pédagogie, Section de français.En effet, ils ont 
déjà étudié le français au cycle secondaire pendant trois 
ans et ils ont un bon bagage langagier qui leur permet de 
se servir la langue française. 

2- Quelques compétences de la communication orale 
nécessaires aux étudiants de la première année 
universitaire, Section de français enutilisantune unité 
électronique basée sur l'apprentissage adaptatif 
électronique. 

3- Le chercheur a expérimenté cette recherche au deuxième 
semestre de l’année scolaire 2022-2023. 
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VI. Hypothèses de la recherche:la recherche actuelle essaye de 
vérifier les hypothèses suivantes : 

1. Il n'y a pas de différence statistiquement significative au 
niveau de (0,05) entre les moyennes des notes des étudiants 
des groupes expérimentaux au pré/post-test des 
compétences de la communication orale en FLE. 

2. Il n'y a pas de différence statistiquement significative au 
niveau de (0,05) entre la moyenne des notes des étudiants 
du groupe expérimental (1) et celle du groupe expérimental 
(2) au post-test des compétences de la communication orale 
en FLE 

3. Le programme électronique basé sur l'apprentissage 
adaptatif n'a pas d'efficacité pour développer les 
compétences de la communication orale auprès des 
étudiants des groupes expérimentaux. 

Cadre théorique de la recherche : 
Etant donné que la recherche actuelle vise à développer 

les compétences de la communication orale en français auprès 
des étudiants de la Faculté de Pédagogie, Section de français 
en s'appuyant sur l'utilisation d’une unité électronique basée 
sur l’apprentissage adaptatif électronique, le cadre théorique 
de la recherche se répartit en deux axes: 

Première axe:l’apprentissage adaptatif électronique. 
Deuxième axe:la communication orale. 

Première axe:l’apprentissage adaptatif électronique : 
L’évolution rapide de la technologie a donné naissance à 

de nouveaux modèles d’apprentissage tels que l'apprentissage 
à distance, l'apprentissage tout au long de la vie, 
l'apprentissage assisté par ordinateur. Parmi ce dernier, on 
peut distinguer l’apprentissage adaptatif électronique. Dans ce 
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mode, l’apprenant continue d’apprendre en fonction de sa 
capacité, ses préférences, sa vitesse d’apprentissage, et selon 
des expériences. 

SelonKarsenti, Th. (2015)l'apprentissage adaptatif est 
une technique éducative qui fait appel aux technologies pour 
organiser l’apprentissage, en fonction des compétences ou 
des besoins individuels de chaque apprenant. 

Quant àBrusilovsky, P., et Peylo, C. (2003), 
l’apprentissage adaptatif est un processus de productions 
d'expériences éducatives basées sur des objectifs, des 
préférences et des connaissances de l'apprenant, et à les 
utiliser tout au long de son interaction avec l’environnement 
afin d’adapter les contenus à ses besoins d’apprentissage. 

Des définitions précédentes, on pourrait déduire que le 
concept de l'apprentissage adaptatifrenvoie: 

 aux préférences des apprenants pour les 
contextes d'enseignement/ apprentissage selon leur 
style d'apprentissage préféré. 

 auxprocessus de traitement d'information 
en fonction des besoins individuels de chaque 
apprenant. 

 auprofil de l'apprenant. 
Objectifs de l'apprentissage adaptatif: 
L’apprentissage adaptatif vise à réaliser beaucoup d'objectifs, 
citons: 

1- Créer des plans d’apprentissage personnalisés et 
proposer des recommandations correspondant aux 
besoins des apprenants. 
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2- Proposer des contenus adaptés en fonction du profil des 
apprenants, de leurs objectifs d’apprentissage et de 
leur historique d’apprentissage. 

3- Générer des tableaux de bord mettant en évidence des 
données et des prévisions pertinentes. 

4- Mesurer les résultats d’apprentissage grâce à des 
analyses pertinentes et des tableaux de données pour 
obtenir une vue claire des progrès des apprenants. 

5- Anticiper les difficultés rencontrées par les étudiants, 
puis adapter le contenu de leurs cours en conséquence. 

6- Répondre aux besoins de chaque apprenant selon son 
rythme d'apprentissage.  (Domoscio, 2017) 

Prérequis de l'apprentissage adaptatif électronique: 
Selon Domoscio, (2017), pour générer un système 

d'apprentissage adaptatif, il est convenable de fournir les 
prérequis suivants: 

- Contenu structuré : le contenu est organisé et 
généralement classifié avec des métadonnées. C'est un 
contenu qui est donc automatiquement découvrable, 
réutilisable, reconfigurable et adaptable. 

- Graphes de compétences/connaissances : ils représentent 
les prérequis et les relations entre les différents types de 
connaissances et compétences. 

- Contenu granulaire/unitaire : dans un parcours 
d’apprentissage, chaque cours ou module est divisé en 
unités. Chacune des unités créées est cohérente, autonome 
et réutilisable. 
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- Métadonnées : il s’agit de l’information générée relative 
au contenu, aux utilisateurs, aux graphes de connaissances, 
aux compétences et aux autres ressources. 

- Environnement numérique combinant les plates-formes 
et les solutions qui utilisent les standards de connectivité 
du marché, tels qu'API, xAPI, QTI, LTI, etc.  

 
Dimensions de l'apprentissage adaptatif électronique: 

Doukhi, I., & Hamza, L. (2014) classifient les 
dimensions d’adaptation en trois formes principales: 

 Adaptation du contenu: 
Dans cette forme, le contenu enseigné doit s’adapter aux 

caractéristiques de l’apprenant. Par conséquent, le contenu à 
partager avec tous les apprenants n’a pas les mêmes 
informations.  

 Adaptation de la présentation: 
Cette forme consiste à adapter le design et l’aspect 

visuel des éléments qui seront présentés aux préférences ou 
aux attentes de l'apprenant. Le principe est que la même 
information peut être présentée de différentes façons. Un 
système adaptatif offre à l'apprenant plusieurs présentations 
alternatives en lui permettant de choisir une ou plus selon son 
choix.  

 Adaptation de la navigation: 
L'apprenant peut se perdre dans un hyperespace lorsque 

le système lui fournit trop d’informations. Le système doit 
offrir une bonne navigation pour que l'apprenant puisse 
accéder facilement à l’information dont il a besoin. 
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Composantes de l'apprentissage adaptatif électronique: 
Zniber, N., &Cauvet, C. (2005, 301-302) montrent 

qu’un système pédagogique adaptatif est basé sur quatre 
composants :  
1. Le modèle des ressources pédagogiques qui exprime la 

connaissance sur la matière enseignée. Cette connaissance 
peut être décrite à différents niveaux d’abstraction et sous 
différentes formes. 

2. Le modèle de l’apprenant qui définit les caractéristiques de 
l’apprenant. Ce modèle se distingue selon deux points de vue 
: la nature des connaissances de l’apprenant et le mode de 
gestion du modèle. 

3. Le modèle d’apprentissage qui définit les processus 
d’enseignement à différents niveaux de détail. Le modèle 
d’apprentissage se caractérise par deuxcaractères: le niveau 
d’abstraction dans lequel se situe l'approche 
d’apprentissage et l’approche de modélisation utilisée. 

4. Les méthodes et techniques d’adaptation mises en 
œuvre qui sont utilisées pour générer des contenus et des 
parcours adaptés à l’apprenant.  

De nombreuse études ont utilisé de différents modèles 
pour créer des logiciels éducatifs adaptatif comme l'étude de 
(Tadlaoui, 2010) qui a visé à présenter un modèle de 
référence spécifique aux systèmes hypermédias adaptatifs 
éducatifs. Ce modèle est baptisé ALEM (Adaptive Learning 
Environnement Model). Il est composé de quatre modèles 
pour l'adaptation des hypermédias aux besoins de l'apprenant. 
Ces modèles sont : (1) le modèle du domaine qui est une 
représentation du sujet d'hypermédia par des concepts et des 
liens entre eux, (2) le modèle de l'utilisateur qui représente 
les caractéristiques de l'utilisateur et ses besoins, (3) le modèle 
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d'adaptation qui contient les règles nécessaires à l'adaptation, 
(4) le modèle de structuration de cours qui spécifie 
l'ensemble d'activités qui satisfont un ou plusieurs buts 
pédagogiques.  
Étapes d'application de l'apprentissage adaptatif électronique: 

Psyché, V., & Ruer, (2019) montreque l’application de 
l’apprentissage adaptatif passe par les étapes suivantes: 

1. L’enseignant et le spécialiste en sciences de l’éducation 
créent des profils d’apprenant en fonction de besoins ou 
d’intérêts d’apprentissage identifiés prédéfinis. 

2. Pour chaque profil créé, ils vont adapter le cours en créant 
un parcours d’apprentissage spécifique pouvant inclure: 
des activités et des ressources d’apprentissage, une 
stratégie pédagogique basée sur la séquence de ces activités 
et sur des rétroactions, une stratégie de soutien à 
l’apprentissage et une stratégie d’évaluation formative 
récurrente fondée sur ces rétroactions. 

3. L’enseignant travaille aussi en étroite collaboration avec 
l’équipe technique qui va concevoir l’environnement 
d’apprentissage, en plus d'implémenter un outil d’auto-
diagnostique pour identifier le profil de chaque apprenant, 
les parcours associés et les rétroactions aux réponses 
attendues des apprenants et les autoévaluations récurrentes. 
Cette programmation rendra l’environnement capable de 
s’adapter aux profils des apprenants. 

4. Une fois le cours mis en ligne, les apprenants vont 
démarrer un test d’auto-diagnostique pour établir leur 
profil. Si l'apprenant pense que ce parcours ne lui convient 
pas, il peut le changer.  D’après son profil, un parcours lui 
est suggéré.  
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5. Chaque fois qu’un objectif d’apprentissage est atteint, une 
autoévaluation est donnée à l’apprenant. Ces évaluations 
progressives et fréquentes sont des indicateurs connus de 
chaque apprenant. De cette façon, il sera en mesure 
d’améliorer ses résultats d’apprentissage, puisqu’il pourra 
comprendre les points faibles qu’il doit approfondir. 

a. Deuxième axe:la communication orale. 
La communication orale est généralement basée sur la 

conversation courante, comprenant un émetteur et un 
récepteur interchangeables qui prononcent leur propre 
discours au fur et à mesure de son élaboration. (Sénéchal, K. 
2012) 

El-Alawy, N. (2016) montre que la communication orale 
fait appel à un entrainement sur les actes convenables ou non 
convenables parce que toutes les personnes peuvent 
commettre une ou plusieurs erreurs pendant la parole. 
Importance de la communication orale dans une classe de 
langue : 

La communication orale est d'une grande importance 
dans l'enseignement/apprentissage des langues étrangères, car 
elle est l'un des moyens nécessaires à l'échange d'idées et 
d'informations entre les individus. 

Kwadzo, G. (2016) indique que le développement de la 
communication orale est vital dans l’apprentissage des langues 
étrangères, car cette compétence permet à l’apprenant de 
communiquer, de développer l’estime de soi et d’augmenter 
ses opportunités d’emploi. 

De leur côté, Turco, G. & Plane, S. (1999) indiquent 
que la communication orale en classe a un triple statut: la 
communication orale lui-même est à la fois un outil 
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d’enseignement (pour l’enseignant) et un outil d’apprentissage 
(pour l'apprenant), et elle est dans le même temps un objet 
d‘enseignement.  
Composantes de la communication orale : 

Les compétences de la communication orale selon le 
Cadre européen commun de référence pour les langues 
(CECRL) se compose de trois composantes essentielles 
comme montre la figure suivante: 

 
 

 

 

 
 
 

De leur côté,Simard et al. (2010) ont présenté sept 
dimensions des niveaux de fonctionnement de l'oral. La 
première est la dimension interactionnelle qui concerne 
l'adaptation à l'interlocuteur lors de la communication.La 
deuxièmeest la dimension textuelle qui regroupe les 
compétences à raconter, décrire, expliquer et argumenter à 
l'oral. La troisième estle non verbal tels que les gestes 
mimiques, le regard, …etc. La quatrième est le locutoire qui 
se rapporte aux manifestations matérielles de la parole : débit, 
intensité, articulation, intonation. La cinquième touche la 
phonologie et la phonétique. La sixième se rapporte à la 
syntaxe, c'est-à-dire aux caractéristiques de la syntaxe de 
l'oral (structure des énoncés). Finalement, la septième est le 
lexique, c'est à-dire tout ce qui concerne l'utilisation des mots 

Compétences de la 
communication orale 

Composante linguistique 

Composante pragmatique 

Composante sociolinguistique 

Figure (1): compétences de la communication orale selon le Cadre européen 

commun de référence pour les langues (CECRL). (Rosen, E. 2007)& (Richer, J. J. 

2005) 
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à l'oral (distribution des mots lexicaux et grammaticaux par 
exemple). 

SelonDaviault (2011) la communication orale comprend 
six grandes composantes qui interagissent entre elles : la 
phonétique, la phonologie, le lexique, la sémantique, la 
morphologie et la syntaxe. 
Évaluation de la communication orale: 

L’évaluation de la communication orale est 
essentiellepour permettre aux enseignants et aux apprenants 
d’évaluer les apprentissages obtenus oralement et d’être 
conscients des progrès réalisés. 

Morneau, M. J. (2013) indique que l'évaluation des 
compétences de la communication orale exige de faire une 
évaluation diagnostique des apprenants en déterminant leur 
niveau à l'oral selon les six paramètres suivants : la capacité 
globale à communiquer, le vocabulaire, la grammaire, la 
syntaxe, le rythme et l'intonation, et la prononciation. 

Pour Lafontaine, L., & Messier, G. (2009), les outils 
d’évaluation de la communication orale sont nombreux tels 
que les grilles d’observation, les questionnaires, les tests, 
…etc. 

Plusieurs études ont utilisé différents outils pour évaluer 
les compétences de la communication orale telles que l'étude 
de Hafez (2009) qui a utilisé des fiches d'appréciation pour 
évaluer les compétences de la communication orale chez les 
étudiants de la Faculté de Pédagogie. L'étude de Salem 
(2001), qui a préparé deux tests pour évaluer les compétences 
de la communication orale auprès des étudiants de Faculté de 
Pédagogie: un test de compréhension orale et un autre de 
production orale. Même que Mohammed (2012), dans son 
étude, a préparé les outils suivants pour évaluer les 
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compétences de la communication orale: un test de 
compétences de la compréhension orale, un test de 
compétences de la prononciation. 
Apprentissage adaptatif électronique et le développement 
de la communication orale : 

D'après UNESCO (2018), les nouvelles technologies, y 
compris l’apprentissage adaptatif, offrent des environnements 
d’apprentissage attractifs pour les apprenants et encouragent 
les enseignants à développer de nouvelles façons pour 
transmettre leur enseignement aux apprenants et faciliter leur 
apprentissage.  

A son tour, Bouhair, B. (2017) souligne qu'avec 
l'avènement du E-learning adaptatif, le support médiatisé a 
permis à l’apprenant d’apprendre une langue authentique et 
de s’ouvrir également sur d’autres cultures.  

Depover, C., Karsenti, T., Komis, V. (2007) indiquent 
que l'apprentissage adaptatif électronique possède des outils 
qui amènent l’interaction dans le processus 
d’enseignement/apprentissage des langues étrangères. Ces 
outils ont la capacité de développer, de façon globale, la 
compétence de communication (orale ou écrite), de même que 
la compétence sociale chez les apprenants. 

Donc, l'apprentissage adaptatif électronique a profité des 
possibilités des nouvelles technologies pour créer des 
dispositifs adaptables aux préférences, profils et aux parcours 
des apprenants. Ainsi, Dans le domaine de l'apprentissage des 
langues étrangères, l'apprentissage adaptatif électronique peut 
jouer un rôle énorme pour développer les compétences de la 
langue enseignée, en particulier celles de la communication 
orale. 
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Etude expérimentale 
Pour préparer cette partie, on a adopté les principes 

d’ingénierie pédagogique. Pour ce faire, on a adopté les 
étapes du modèle ADDIE afin d’élaborer ce chapitre. La 
figure suivante présente une vue d'ensemble des étapes de ce 
modèle. 

 
 

 

 

 

 

 

 

 

 

Donc, ce modèle se base sur 5 étapes principales: 
analyse, design, développement, implantation, évaluation.   

1. Analyse 
Dans cette étape, on a identifié les éléments suivants : 
 Méthode de la recherche: 
 Choix de l’échantillon de la recherche. 
 Définition du problème. 
 Identification des sources du problème. 
 Analyse des besoins de l'échantillon ciblé. 

Figure (2) : étapes du modèle ADDIE 

https://commons.wikimedia.org/wiki/File:Model-ADDIE-blue.png 
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 Détermination des solutions possibles. 
A) Méthode de la recherche: 
Cette recherche a utilisé les deux méthodes suivantes: 

1- La méthode descriptive: pour réviser les études et les 
recherches antérieures concernant le problème et les 
variables de la recherche. 

2- La méthode expérimentale: pour examiner l'efficacité 
d'utilisation de l'apprentissage adaptatif électronique 
dans le développementdes compétences de la 
communication orale en FLE.  

 Le plan"design" quasi expérimental : 
Le chercheur a utilisé le design quasi expérimental de 
deux groupes expérimentaux en appliquant des 
pré/post-test. Cette figure illustre le design 
expérimental pour les groupes de la recherche. 
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Figure (3) : le design expérimental pour les groupes de la 
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B) Choix de l’échantillon de la recherche. 
Le chercheur a choisi l’échantillon de la recherche parmi 

les étudiants de la première année,Section de français à la 
faculté de pédagogie, université de Zagazig pour les raisons 
suivantes : 

 cette année marque le début de l'enseignement de la 
langue française au cycle universitaire. 

 ces étudiants ont déjà étudié le français au cycle 
secondaire pendant trois ans. Ils ont un bon bagage 
langagier qui leur permet de développer leurs 
compétences en communication orale. 

C) Définition du problème: 
Le problème de cette recherche réside dans la faiblesse du 
niveau des étudiants de la Faculté de Pédagogie, Section 
de français  en compétences de la communication orale. 

D) Identification des sources du problème : 
La plupart des études antérieures, telles que les études 
d’Abu Jaleel (2013), El-Arab (2015) Benioub (2020), 
(Eid (2021), Abdel Gawad (2022), Ezzelregal, (2022), 
Elgendy, (2022), ont attribué la cause de faiblesse des 
étudiants de la première année au cycle universitaire en 
communication orale aux raisons suivantes: 

 le manque de temps, le manque de moyens efficaces 
d'enseignement et la difficulté d'évaluation des 
compétences de la communication orale. 

 les professeurs accordent une grande importance à la 
production écrite, en encourageant les étudiants à 
rédiger des compositions, des résumés …etc. 
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 on donne rarement l'occasion aux étudiants de 
prendre la parole et de communiquer en français. Au 
contraire, c'est l’enseignant qui parle la plupart du 
temps et les étudiants l'écoutent. 

E) Analyse des besoins de l'échantillon ciblé. 
Selon les résultats des études antérieures, ces étudiants 

ont donc besoin de développer leurs compétences en 
communication orale.Par conséquent, une liste des 
compétences de la communication orale nécessaires aux 
étudiants de la première année, Section de français a été 
préparée sous forme d’un questionnaire. 

F) Détermination des solutions possibles. 
Nous devrions développer des programmes efficaces qui 

intègrent de nouvelles techniques. À ce stade, on a préparé 
une unité électronique basée sur l'apprentissage adaptatif pour 
développer les compétences de la communication orale 
auprès de l'échantillon ciblé. 

2-Design : 
Dans cette phase, on apréparé les outils et les matériels de 
la recherche : 

A) un questionnaire des compétences de la 
communication orale ; 

B) une unité électronique basée sur l’apprentissage 
adaptatif. 

C) un test de compétences de la communication orale ; 
D) une échelle de (VAK) pour les styles 

d'apprentissage. 
A) Elaborer le questionnaire des compétences de la 
communication orale : 
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En préparant ce questionnaire, le chercheur a bien profité 
des études antérieures concernant les compétences de la 
communication orale en FLE. Ce questionnaire vise à 
déterminer les compétences de la communication orale les plus 
nécessaires aux étudiants de la 1ère année de la faculté de 
pédagogie à la lumière des objectifs de 
l’enseignement/apprentissage de la langue française au cycle 
universitaire. Il se compose de six pages : 
a) la première page contient le titre de la 

recherche ; 
b) la deuxième page contient l’objectif et les 

consignes du questionnaire; 
c) les autres pages contiennent un ensemble des 

compétences de la communication orale. La colonne de 
gauche a été réservée aux compétences de la communication 
orale. La colonne de droite est destinée aux appréciations du 
jury. Devant chaque compétence se trouve le degré 
d’importance : (très important, important, non important). 
Les membres du jury sont invités à cocher la case qui 
exprime leur point de vue, ils sont invités aussi àajouter 
d'autres compétences nécessaires. 

Après avoir élaboré le questionnaire, le chercheur l'a 
présenté à un jury composant de certains professeurs 
d’université, spécialistes en didactique du FLE. La plupart des 
membres du jury ont supprimé les compétences qui ne sont pas 
convenables aux niveaux de l'échantillon. Ils ont affirmé que 
toutes les autres compétences du questionnaire sont importantes 
et nécessaires aux niveaux des étudiants de la 1ère année de la 
faculté de pédagogie, Section de français . 
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Après avoir pris en considération les remarques nécessaires 
faites par le jury, le chercheur a abouti à une liste des 
compétences de la communication orale (Voir Annexe 1). 
B) Elaboration de l’unité électronique basée sur 
l’apprentissage adaptatif: 

Pour préparer l’unité électronique, on a suivi les étapes 
suivantes selon les principes du modèle ADDIE : 

1. définir les objectifs généraux de l’unité électronique. 
2. définir la structure de l’unité électronique. 
3. définir les objectifs spécifiques de l’unité 

électronique. 
4. définir les stratégies d'apprentissage dans l’unité 

électronique. 
5. déterminer les sources du contenu de l’unité 

électronique. 
6. déterminer le contenu de l’unité électronique. 
7. déterminer les ressources technologiques. 
8. déterminer les ressources technopédagogiques. 
9. préciser la durée de l’enseignement de l’unité 

électronique. 
Cette unité électronique vise généralement à développer 

les compétences de la communication orale en FLE auprès 
des étudiantes de la première année de la Faculté de 
Pédagogie, Section de français . La structure de l’unité 
électronique a été décomposée en 4 modules comme suit: 

 Module (1) :  Présentation. 
 Module (2) : Description physique et 

psychologique. 
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 Module (3) : Au restaurant. 
 Module (4) : Faire des achats. 

On a déterminé les objectifs spécifiques de chaque 
module. Qui sont formulés en phrases opérationnelles et qui 
décrivent les compétences qu'on voudrait développer auprès 
des apprenants. On a défini les stratégies d'apprentissage 
convenables dans l’unité. 

Pour élaborer le contenu du programme électronique, on 
a pris en compte les principes suivants : 

a.  L’adéquation du contenu choisi aux objectifs.  
b. L’adéquation du contenu choisi aux caractéristiques des 

membres de l’échantillon de. 
c. La variété des activités d’apprentissage : fichiers audio, 

vidéo, PDF, images...etc. 
d. Veiller à différentes formes d’évaluation : préliminaire, 

formative et sommative. 
e. Chaque module commence par une tâche sous forme de 

pré-évaluation qui mesure le niveau des étudiants avant 
l’étude du module. 

f. Arrêter des décisions en fonctions des résultats 
d’évaluations : si l’étudiant obtient 85 % ou plus; il n’a 
pas besoin d’étudier le module; alors que s’il obtient 
moins de 85 %, il commence à étudier le module.   

L’enseignement de cette unité électronique a duré 
environ un mois:un module par semaine. Chaque module a 
duré environ 4 heures. Dans chaque module, il y a une 
gamme des évaluations interactives de types : Quiz et 
autoévaluations. A la fin de chaque module, l'étudiant est 
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soumis à une évaluation formative afin de passer au module 
suivant. Soit le module ci-dessous : 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 Figure (4) : plan des étapes d’accès des étudiants dans l’unité électronique 

Non Non Oui 
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d'apprentissage 
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C) Préparation de test des compétences de la 
communication orale : 

Ce test électronique a pour but de mesurer les 
compétences de la communication orale exigées aux membres 
de l’échantillon avant et après l’expérimentation. 

Le chercheur a élaboré le test de la communication orale 
en se servant des études antérieures concernant l’évaluation 
des compétences de la communication orale et des ouvrages 
qui s’intéressent à la préparation du test, puis, on a déterminé 
le barème de notation des items du test, ensuite on l’a 
présenté au jury pour déterminer s'il est convenable pour la 
recherche comme pré-post test. Ce test comprend 29 items 
consacrés à mesurer les compétences de lacompréhension 
orale, de la production orale et de l’interaction orale auprès 
des membres de l’échantillon visé. Les questions du test sont 
élaborées sous formede choix multiple auxquelles les 
étudiants choisissent la bonne réponse. Il y a également des 
questions orales sous forme de situations auxquelles les 
étudiants jouent la scène selon la situation demandée. 

Les membres du jury ont apprécié ce test. Les points de 
vue du jury ont affirmé l’importance de tous les items du test 
de la communication orale à l'exception de quelques 
remarques concernant la longueur du test. Ils ont décidé que 
le test est valable à mesurer les compétences évaluées. En 
prenant en considération ces remarques, et en faisant ces 
modifications, le test a pris la forme finale. (Voir annexe :2) 

Concernant la correction des questions du test de 
l’aspect oral, le chercheur a élaboré une grille d’évaluation 
pour éviter les jugements personnels et la subjectivité de 
l'expérimentateur. 
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Etude pilote 
Avant la passation du test, le chercheur a choisiun 

échantillonaléatoire se composante de (30 étudiants) de la 
deuxième année de la Section de français , Faculté de 
Pédagogie de Zagazig durant l’année scolaire 2022/2023. 
L'application de cette étude pilote nous a permis de calculer : 

- la durée du test.   -la fidélité du test.    -la validité du 
test. 

Pour calculer le temps convenable d'application du test, 
le chercheur a calculé le moyen de temps de la réponse en 
divisant le temps total sur le nombre des étudiants. 

 Ainsi, nous avons calculé la durée par l'emploi de la 
formule suivante : 

 
 

 
 
 

En somme, la durée consacrée aux membres de 
l'échantillon pour répondre à toutes les questions du test est 
(60) minutes. 

En vue de vérifier la fidélité du test des compétences de 
la communication orale, le chercheur a utilisé le Coefficient 
alpha Cronbachen faisant appel au logiciel SPSS. Le 
coefficient de fidélité du test atteint(0.774) qui est un 
coefficient statistiquement significatif et appelle à la 
confiance dans la validité des résultats. 

Pour calculer la validité du test, on a eu recours à deux 
procédés :  

                                     Temps pris par tous les étudiants de l'échantillon 
                                      Nombre des étudiants de l'échantillon 

 

Temps moyen =                      = ٦٠.١٦ minutes ١٨٠٥ 
30 

Temps moyen = 
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1- Le premier procédé consiste à la validité apparente où 
on l’a présentéà un jury composé d'un nombre de 
spécialistes en didactique du FLE qui ont apprécié le 
test et ont décidé qu'il est valide. 

2- Le deuxième procédé consiste à la validité statistique 
où on a calculé la validitédu testà partir de sa fidélité 
en appliquant la formule suivante: 

  V =            F           V = Validité                             F = 
Fidélité 

 

                          V =              0,774La validité = 0.88 
Cette valeur est assez élevée. Cela signifie que notre test 

est valide. 

2. Développement: 
Le dispositif d’apprentissage défini préalablement à l'étape 

"Design" nous a permis, dans cette étape, de produire le matériel 
éducatif, y compris les activités, les ressources, les multimédias, 
et les outils pédagogiques. 

Dans cette étape, le contenu del’unitéélectronique a été mis 
en ligne sur la plateforme WordPress. La graphie (1) montre 
l'interface de l’unitéélectronique sur la plateforme. 
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Le contenu de l’unité électronique se compose de quatre 

modules qui comprennent des activités variées sous forme 
d'images, d'illustrations, d'animations, de fichiers audio et 
vidéo, de quiz. Il y a également des activités qui proposent 
aux apprenants de consulter des sites Web spécifiques ayant 
pour objectif de développer leurs compétences en 
communication orale. Chaque module représente une 
situation de communication (audio) et (audiovisuel) selon leur 
style d’apprentissage préféré. L'apprenant passe par des 
séquences successives dans son apprentissage du module.  

Donc, après avoir terminé la préparation de l’unité 
électronique et lamise en ligne sur la plateforme 
« WordPress », le contenu électronique du programme a été 
présenté aux membres du jury. On leur a demandé de donner 
leurs points de vue sur : 
- Le traitement pédagogique du 

programme électronique en ce qui concerne : les 
explications, les activités, les évaluations, le feed-back, 
les illustrations: (sons - images -vidéos). 

Graphie (1) : Interface de l’unité électronique sur la plateforme. 
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- Le traitement technologique du 
programme électronique en ce qui concerne le design, la 
plate-forme, les solutions de l’apprentissage adaptatif 
électronique. 

Selon leurs avis, les modifications nécessaires ont été 
exécutées etl’unité est ainsi devenue prête à être étudiée. 

3-Implantation: 
Cette étape présente l’application réelle de l’unité 

électronique et les outils de la recherche selon les étapes 
suivantes : 
2.1. Obtention des autorisations officielles 

requises à l'application. 
On a pris l'autorisation de l'administration de l’université 
de Zagazig pour l’expérimentation sur un échantillon des 
étudiants de la première année, Section de français . 

2.2. Scénario de préparation de 
l'expérience : 

On a préparé tous les besoins de l'expérience en suivant les 
démarches suivantes : 

1- créer un groupe fermé sur l’application 
« WhatsApp » nommé "étudiants du groupe 
expérimental". 

2- inviter les étudiants du groupe 
expérimental à rejoindre ce groupe fermé sur le réseau 
social afin de faciliter la communication. 

3- mettre le lien d’accès à la plateforme qui 
contient l’unitéélectroniquedans le groupe fermé, ainsi 
que le nom d’utilisateur et le mot de passage de chaque 
étudiant. 
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4- préparer une vidéo illustrative pour aider 
les apprenants à apprendre à gérer l’unité électronique. 

5- faire soumettre les étudiants à l’échelle de (VAK) qui 
mesure le style d'apprentissage préféré de chaque 
apprenant, et en fonction durésultat de l’échelle, ils ont 
été automatiquement dirigé vers le contenu qui 
correspond à leur style d'apprentissage.  

6- permettre aux étudiants d’accéder à la plateforme à 
travers leurs ordinateurs ou leurs appareil mobiles. 

 
 

2.3. La pré-application des outils de 
recherche : 

Avant de commencer l’expérimentation, on a appliqué 
les outils de recherche sur les deux groupes expérimentaux 
(auditif et audiovisuel) le 6 mars 2023.Tout d’abord, le 
chercheur a électroniquement appliqué le test de la 
communication orale sur l’échantillon de la recherche. 
Après avoir corrigé les réponses des étudiants, les résultats 
ont indiqué: 

Graphie (2) : Interface d’échelle de (VAK) pour les style d'apprentissage 

. 
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 La faiblesse du niveau des étudiants de 
la première année universitaire aux compétences de la 
communication orale. 

D'après les résultats du pré-test, ils ont besoin de 
développer leurs compétences en communication orale afin 
de bien communiqueren français dans des situations 
différentes.  

2.4. L’enseignement de l’unité 
électronique: 

Après avoir appliqué le pré-test, on a commencé 
l’expérimentation de l’unitéélectronique sur les deux 
groupes expérimentaux du 7 Mars au 6 avril 2023. 
L’application de l’unité électronique a eu lieu lors du 
deuxième semestre de l’année universitaire2022-2023. Elle a 
duré presque un mois à raison dequatreheures pour chaque 
module. 

3. Evaluation: 
Dans cette phase, on vérifie à quel points les objectifs 

d’apprentissage de l’unitéont été réalisés à travers : 
A-  Une évaluation formative : elle permet de mesurer la 

progression des étudiants et d’évaluer leurs acquis tout au 
long de la période d'apprentissage de l’unité afin de 
s'assurer que les objectifs d'apprentissage sont atteints 
dans chaque module de l’unité électronique. 

B-  Une évaluation sommative : cette forme 
d’évaluation consiste à appliquer un post test qui mesure 
l’efficacité de l’unité électronique pour développer les 
compétences de la communication oraleauprès de 
l’échantillon de la recherche.(Voir l’annexe : 2)  
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Résultats de la recherche : 
Dans cette partie, on a mis l’accent sur les analyses 

statistiques des données, ainsi que l’interprétation et la 
discussion des résultats à la lueur des hypothèses de la 
recherche.  

a) Pour vérifier la première hypothèse dont le texte est« Il n'y 
a pas de différence statistiquement significative au seuil 
de (0,05) entre les moyennes des notes des étudiants des 
groupes expérimentaux au pré/post-test des 
compétences de la communication orale en FLE » 

Pour vérifier cette hypothèse, on a statistiquement 
analysé les notes des étudiants des groupes expérimentaux au 
post-test de la communication orale, en utilisant le test « t » 
pour les échantillons appariésafin d’identifier la différence 
entre les moyennes des notes des groupes expérimentaux. Soit 
le tableau suivant: 

Tableau no. (1) 
Résultats du (Test T.) des groupes expérimentaux à la 

post- application du test de la communication orale. 

Groupes 
expérimenta

ux 
N M E. T. T D.L P. S. 

Post-test 
(auditif + audiovisuel)

60 16.57 9.230 

Pré-test  
(auditif + 

audiovisuel) 
60 61.36 7.926 

34.05 59 0.00 0.05 
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      N. =Nombre d'étudiants.                               M.= Moyennes des 
notes 
          E.T.= Ecart type.                                            T= valeur de T. 

          D.L= Degré de liberté.                                     
S.= Niveau de signification.   

Le tableau précédent montre que la valeur de 
laprobabilité égale (0,00), c'est-à-dire (0%). Cette valeur est 
inférieure au niveau de signification (5%). Ce qui confirme 
qu’il y a des différences statistiquement significatives au 
niveau de (0,05) entre les moyennes des notes des étudiants 
des groupes expérimentaux à la pré/post application du test 
de la communication orale en FLE en faveur dela post-
application où les moyennes des notes des membres des 
groupesexpérimentauxà la pré-application est (16.57) et à la 
post-application est (61.36). Cela signifie que le niveau des 
étudiants des groupesexpérimentaux au post-test de la 
communication orale est supérieur à leur niveau au pré-test. 
Ce développement peut être interprété comme résultat de 
l’enseignement de l’unité électronique.Cette hypothèse 
estdonc rejetée et l'hypothèse alternative est alors : « Il y a 
une différence statistiquement significative au seuil de 
(0,05) entre les moyennes des notes des étudiants des 
groupes expérimentaux au pré/post-test des compétences 
de la communication orale en FLE en faveur du post-
test». 

b) En ce qui concerne la deuxième 
hypothèse qui s’agit de « Il n'y a pas de différence 
statistiquement significative au seuil de (0,05) entre la 
moyenne des notes des étudiants du groupe 
expérimental (1) et celle du groupe expérimental (2) au 
post-test des compétences de la communication orale 
en FLE». 
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Pour vérifier cette hypothèse, on a utilisé le test « t » 
pour les échantillons indépendants afin d’identifier la 
différence entre les moyennes des notes des étudiants des 
groupes expérimentaux au post-test de la communication 
orale. Soit le tableau suivant: 

Tableau no. (2) : 
Résultats du groupe expérimental au post test de la 

communication orale 

Groupes N M E. T. D.L T P. S. 

Expérimental 
1 

(auditif) 
30 

57.97 9.405 

Expérimental 
2 

(Audiovisuel) 
30 

64.77 7.807 
58 3.05 0.003 0.05 

 N. =Nombre d'étudiants                                M.= Moyennes 
des notes 

          E.T.= Ecart type                                             T= valeur de T. 

D.L= Degré de liberté.                                   P. = probabilité     
                                                                       S.= Niveau de 

signification 
Il ressort clairement des résultats du tableau (2) que la 

valeur de la probabilité égale (0,003), c'est-à-dire (0.003%). 
Cette valeur est inférieure au niveau de signification (5%). 
Cela signifie qu’elle est significative. Ce qui confirme qu’il 
y a des différences statistiquement significatives au seuilde 
(0,05) entre les résultats des étudiants du groupe 
expérimental (1)et ceux du groupe expérimental (2) au 
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post-test des compétences de la communication orale en 
FLE en faveur du groupe expérimental (2) qui est le plus 
supérieur :la moyenne des notes des membres des groupe 
expérimental (1) à la post-application est(57.97) et la 
moyenne des notes des membres des groupe expérimental 
(2)est(64.77). Cela signifie que le niveau des étudiants du 
groupeexpérimental (2) au post test de la communication 
orale, qui préfèrent le style audiovisuel, est supérieur au 
niveau des étudiants des groupe expérimental (1)qui 
préfèrent le style auditif. Donc, cette hypothèse est rejetée et 
l'hypothèse alternative est alors : « Il y a une différence 
statistiquement significative au seuil de (0,05) entre la 
moyenne des notes des étudiants du groupe expérimental 
(1) et celle du groupe expérimental (2) au post-test des 
compétences de la communication orale en FLE en 
faveur du groupe expérimental (2) ». 

c)En fin, pour vérifier la troisième hypothèse qui s’agit 
de :« l'apprentissage adaptatif électronique n'a pas 
d'efficacité pour développer les compétences de la 
communication orale auprès des étudiants des groupes 
expérimentaux ». Pour vérifier cette hypothèse, on a 
utilisé l’équation de « Black » pour le gain modifié 
comme suit : 

 
 
 

M2 = les moyennes des notes du groupe au post-test. 

M1 = les moyennes des notes du groupe au près- test. 
N.T. = la note totale du test. 

 

M2 ــM1                    M2 ــM1         

N.T. ــ M1                      N.T 

 

+ La valeur de l’efficacité = 
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Étant donné que la moyenne des notes brutes pour les 
étudiants des groupes expérimentaux au pré-test est (16.56) et 
dans lepost-test est (61.36) et la note totale du test est (74 
points), comme il est indiqué dans le tableau (3).   

Tableau no. (3) 
Pourcentage du gain modifié de l’efficacité de 

l'apprentissage adaptatif pour développer les compétences de 
la communication orale  

N.T. M.N. Pré. M.N. 
post. P.G.M. 

74 16.57 61.37 1.3٩ 

- N. T.= Note totale. 
- M.N. pré. = moyennes des notes du pré- test des compétences de 

l’expression orale. 
- M.N. post. = moyennes des notes du post- test de la 

communication orale. 
- P.G.M.= pourcentage du gain modifié de « Black ». 

 

Dans le tableau ci-dessus, le pourcentage du gain 
modifié de « Black » est (1.3٩). Cette valeur est supérieure à 
la valeur fixée par « Black » (1.2), suggérée pour juger 
l'efficacité.Par conséquent, cette hypothèse est rejetée et 
l'hypothèse alternative est alors : « Efficacitéde 
l’apprentissage adaptatif électronique pour développer les 
compétences de la communication orale auprès des 
étudiants des groupes expérimentaux ».Donc, on confirme 
que l'apprentissage adaptatif électronique a effectivement 
contribué au développement des compétences de la 
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communication orale auprès des étudiants de la première 
année universitaire, Section de français . 
Ces résultats peuvent être interprétés comme suit: 

L’apprentissage adaptatif électronique a beaucoup 
d'avantages du fait qu’il se caractérise par les traits suivants : 

 Il respecte les différences individuelles entre les 
apprenants . 

 Il crée un environnement d'apprentissage personnalisé 
en fonction des besoins, des intérêts et des styles 
d'apprentissage préférés des étudiants. 

 Il crée une atmosphère favorisant l'acquisition de la 
langue dans un contexte plus naturel.  

 Il répond aux besoins des apprenants, et rend aussi 
l'enseignement plus efficace. 

 Il développe l’autonomie des apprenants. 

 Il développe les compétences numériques chez les 
apprenants. 

 Il offre aux étudiants une rétroaction instantanée et 
réduit la paperasse de l’enseignant. 

 Il permet auxétudiants à se corriger et à se 
communiquer. 

Cela indique l’efficacité positive de l'apprentissage 
adaptatif pour le développement des compétences de la 
communication orale auprès des étudiants de l'échantillon et 
révèle que l'enseignement de l’unité électronique, basée sur 
l'apprentissage adaptatif, a donné ses fruits. 
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Recommandations de la recherche: 
À la lueur des résultats de la recherche actuelle, on pourrait 
présenter les recommandations suivantes: 
 S'intéresser à l'entraînement des apprenants aux 

compétences de la communication orale dans les 
différents cycles éducatifs. 

 Consacrer le temps convenable accordé à la 
communication orale en classe de FLE. 

 S'intéresser à l'entraînement des enseignants et des 
apprenants à utiliser les nouvelles technologies dans 
l’enseignement / apprentissage des langues étrangères. 

 Créer des programmes adaptatifs qui facilitent 
l'enseignement/apprentissage du français et répondent 
aux besoins de différents niveaux d'étudiants. 

 Donner la priorité à l’oral dans l’évaluation sommative 
du FLE. 

 Inciter les étudiants à se communiquer oralement en 
français encours et hors cours pour bien acquérir les 
compétences de la communication orale. 

Suggestions de la recherche: 
A la lueur des résultats de cette recherche, le chercheur 

présente lessuggestions suivantes : 
 Utiliser l’apprentissage adaptatifélectroniquepour 

développer les compétences professionnelles chez les 
enseignants dans le cadre de la formation initiale et 
continue. 

 Utiliser l’apprentissage adaptatifélectroniquepour 
développer les différentes compétences du FLE chez les 
étudiants de différents cycles éducatifs. 



  
 

 

- 128 - 

Conclusion: 
Pour conclure, on espère que cette modeste 

rechercheouvrira le chemin à d'autres recherches plus 
poussées visant à améliorer l'enseignement/apprentissage du 
FLE. Onaffirme la nécessité de créer des programmes basés 
sur les nouvelles technologies, y compris l’apprentissage 
adaptatif dans le développement dediverses compétences du 
FLE, en particulier les compétences de la communication 
orale car l'apprentissage de la communication orale, c’est 
l’objectif majeur de tout apprentissage des langues étrangères. 
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Annexe (1) 
 Liste des compétences de la communication orale 

Liste des compétences de la communication 
orale 

 

Sous compétences 

1. Discriminer correctement les sons du français: (voyelles, consonnes, nasales, 
semi-voyelles,…) 

2. Distinguer les sons semblables. 

3. Identifier les règles de liaison obligatoire et interdite lors de l'écoute.. 

4. Identifier le sens d’une phrase à travers son intonation. 

5. Déterminer les mots-clés du texte écouté. 

6. Déduire le sens des mots inconnus à travers le contexte lors de l'écoute. 

7. Identifier les types des phrases écoutées. 

8. Identifier les temps des verbes lors de l'écoute. 

9. Distinguer la conjugaison des verbes lors de l'écoute. 

10. Identifier l’accord des adjectifs qualificatifs lors de l'écoute. 

11. Identifier les pronoms interrogatifs lors de l'écoute. A
x

e 
1

: C
o

m
p

ét
en

ce
s 

d
e 

la
 c

o
m

p
ré

h
en

si
o

n
 o

ra
le

 

A
- 

C
o

m
p

ét
en

ce
s 

li
n

gu
is

ti
q

u
es

   
 

12. Distinguer les pronoms personnels dans un texte écouté.  

13. Identifier les personnages cités dans un texte écouté. 

14. Mettre en ordre logique les événements d’un texte écouté. 

15. Identifier des réponses correspondantes à des questions lors de l’écoute. 

B
- 

C
o

m
p

ét
en

ce
s 

p
ra

gm
at

iq
u

es
 

16. Identifier le point de vue de l'intervenant dans des situations écoutées. 
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17. Déduire les idées principales lors de l'écoute. 

18. Organiser les idées principales lors de l'écoute. 

19. Comprendre le sens global d’un texte écouté. 

20. Différencier le mot prononcé de sa signification lors de l’écoute 

21. Prononcer les sons du français: (voyelles, consonnes, nasales, semi-
voyelles,…)  

22. Articuler les sons semblables. 

23. Veiller à la liaison en parlant. 

24. Varier l'intonation selon les types des phrases. 

25. Prononcer des phrases simples. 

26. Prononcer le nouveau vocabulaire du texte. 

27. Choisir oralement les mots et les expressions appropriés au sens. 

28. Employer oralement les règles grammaticales d'une manière correcte lors des 
situations communicatives.  

29. Employer oralement les pronoms interrogatifs lors des situations 
communicatives 

A
. C

o
m

p
ét

en
ce

s 
li

n
gu

is
ti

q
u

es
   

30. Employer des mots de conjonction entre les phrases.  

31. Parler clairement avec confiance et sans hésitation. 

32. Poser oralement des questions d'une manière correcte 

33. Répondre oralement aux questions posées d'une manière correcte. 

34. Donner des instructions et des renseignements. 

35. Se présenter et présenter oralement  quelqu'un. 

A
x

e 
2:

 C
om

p
ét

en
ce

s 
d

e 
la

 p
ro

d
u

ct
io

n
 o

ra
le

 

B
- C

om
p

ét
en

ce
s 

p
ra

gm
at

iq
u

es
: 

36. Se décrire et décrire oralement quelqu’un ou quelque chose. 
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37. Raconter oralement un récit ou un événement vécu. 

38. Prévoir oralement des activités avec des amis. 

39. Exprimer oralement des souhaits, des goûts et des préférences. 

40. Identifier oralement un rendez-vous avec autrui. 

41. S’exprimer spontanément selon des situations communicatives orales 

42. Echanger oralement les opinions autour d’un sujet déterminé.  

43. Argumenter oralement les opinions autour d’un sujet déterminé. 

44. Commenter de façon détaillé le point de vue d’autrui. 

45. Demander oralement quelques informations personnelles. 

46. Donner oralement quelques informations personnelles. 

47. Mener un appel téléphonique avec autrui. 

48.  Employer le langage non verbal en communiquant oralement: contact visuel, 
enthousiasme, posture, gestuelle…etc. 

A
x

e 
3 

: C
o

m
p

ét
en

ce
s 

d
e 

l’
in

te
ra

ct
io

n
 

o
ra

le
 

49. Mener des actes de parole autour des situations différentes. 
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Annexe (2) : 
Test de la communication orale 

Test des compétences de la communication orale 

 

a. Fabrice Lucchini est né en:…………        

1931. 1941. 1951. 1961 

b. Fabrice Lucchini est né en :…… 

France. Italie. Allemagne. Espagne 

c. Fabrice Lucchini :…………     

a toujours aimé l’école de coiffure. n’a jamais aimé l’école. 

n’a jamais étéà l’école. a beaucoup aimé l’école 

d. A 13 ans, Fabrice Luchini est :…………  

un marchand de fruits et de légumes. un apprenti coiffeur. 

un acteur. un vendeur de chaussures 

e. Fabrice Luchini est professionnel dans :…………   

la musique. la danse. le cinéma. la littérature 
 

 

 

 

 

 

 

1. Écoutez le texte et répondez aux ques ons:(5 pts) 
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a. Quel est le sujet du reportage? 
- Les cours en présentiel.- Les cours en sciences du 
langage. 
- Les cours en ligne ouverts à tous.      - les cours en 
sciences des animaux. 
 

b. Les personnes interrogées sont-elles un avis 
positif (+) ou négatif (-)? 

 

Personnes interrogées positif 
(+) 

négatif 
(-) 

Homme 1   

Femme 1   

Homme 2   

Femme 2   

Homme 3   

Femme 3   
 

 

 

 

 

 

 

 

 

 

 

 

 

 

2. Écoutez ce reportage et répondez aux questions :(7 pts) 
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3. Écoutez et cochez les sons [I] ou [y].  (6 pts) 

 a b c d e f 

[I]       

[y]       
 

 a b c d e f 

[ɑ̃]       

[ɔ̃]       

 

4. Écoutez et cochez les sons [ɑ̃] ou [ɔ̃].(6 pts) 

5. Vous êtes chanteur/ chanteuse francophone célèbre. Un 
journaliste vous interroge sur votre vie professionnelle et 
personnelle. Vous parlez de vos origines et de vos goûts., 
Jouez la scène.(10 pts) 

6. Votre copain français vous demande de décrire vos 
vêtements. Ecoutez-lui et répondez oralement à ses 
question. (10 pts) 
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7. Vous êtes dans un restaurant avec vos amis pour 
prendre un repas, jouez la scène.(10 pts) 



   

- 143 - 
 

Using Gibbs' Reflective Model to Develop the 
Faculty of Science Students' EFL Reflective 

writing and Met linguistic Awareness 
  

Marwa Mohamed BadrAbd-Alfatah Mousa 
Prof. Dr/ Mohamed Hassan Ibrahim Hassan 

Professor of (TEFL) - Faculty of Education 

Zagazig University 
 

Abstract 
The current research aimed to investigate the impact of 

Gibbs' reflective model on developing the faculty of science 
students' reflective writing and met linguistic awareness. 
Participants were60 students. The study adopted the mixed-
method approach using the quasi experimental design using two 
groups, experimental and control. The experimental group (30 
students) was taught using of Gibbs' reflective model and the 
control group (30 students) received regular instruction. The 
quantitative data were collected through an EFL reflective 
writing test, a met linguistic awareness scale and semi-
structured interviews. In addition, qualitative data were obtained 
from focus group interviews. The results indicated that Gibbs' 
reflective model has a positive effect on students' reflective 
writing and met a linguistic awareness.  
Keywords: Gibbs' Reflective model, Reflective Writing, Met a 

linguistic Awareness. 
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Introduction:  
In today's globalized world, English as a foreign language 

(EFL) has become a crucial aspect of higher education. 
However, simply learning the rules of grammar and vocabulary 
is not enough for students to achieve proficiency in the 
language. It is equally important for them to develop critical 
thinking skills and reflective practices to enhance their language 
learning experience. Writing is a challenging task for many 
students, especially those who are studying science. Reflective 
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writing is a useful tool that can help students reflect on their 
language learning process, identify their strengths and 
weaknesses, and develop strategies to improve their language 
proficiency.  

Reflective writing is a practice that encourages 
individuals to reflect on their experiences, thoughts, and 
emotions in order to gain deeper insights into themselves and 
the world around them (Boud, Keogh & Walker, 1985). 
Reflective writing has been used in various fields, including 
education, healthcare, and social work, to develop critical 
thinking skills and promote self-awareness (Chong, Sellick, 
Francis & Abdullah, 2019; 
Koohestani,Bagheri&VarvaniFarahani,2021; Schenarts, P., 
Schenarts, K & Schenarts, P., 2017). In this literature review, 
the researchers will examine the latest research on reflective 
writing, focusing on its benefits and applications in education. 

Reflective writing has been shown to have numerous 
benefits for learners in various educational settings. For 
instance, in EFL education, reflective writing can facilitate the 
development of critical thinking and promote self-awareness 
(Li,Xu&Xie, 2016). Additionally, reflective writing can help 
learners to identify their strengths and weaknesses, evaluate 
their learning strategies, and set realistic goals (Chong, Sellick, 
Francis & Abdullah, 2019; Koohestani, Bagheri & Varvani 
Farahani, 2021). Reflective writing can also enhance learners' 
writing skills by providing opportunities to practice expressing 
their thoughts and ideas in a coherent and organized manner 
(Schenarts et al., 2017). Moreover, reflective writing can 
contribute to the development of professional skills, such as 
empathy and communication, in healthcare and social work 
education (Baker et al., 2018; Hau, Claramita& Ten Cate, 
2021). 
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Reflective writing has been used in various educational 
settings to promote learning and personal growth. In medical 
education, reflective writing has been used to enhance students' 
empathy and communication skills, as well as to promote self-
reflection and self-awareness (Baker Egan-Lee, Martimianakis 
& Reeves, 2018; Schenarts et al., 2017). In nursing education, 
reflective writing has been used to develop critical thinking 
skills, facilitate clinical reasoning, and improve communication 
with patients (Chong et al., 2019; Koohestani et al., 2021). In 
teacher education, reflective writing has been used to promote 
reflective practice and professional development among pre-
service and in-service teachers (Samaras, Bridges & Foliaki, 
2021). In language education, reflective writing has been used to 
develop learners' language skills and promote self-awareness (Li 
et al., 2016). 

Reflective writing is a valuable practice that can 
contribute to the personal and professional growth of learners in 
various educational settings. Through reflective writing, learners 
can develop critical thinking skills, enhance their self-
awareness, and improve their communication skills. Reflective 
writing can also contribute to the development of professional 
skills, such as empathy and communication, in healthcare and 
social work education. The latest research on reflective writing 
suggests that it is a versatile and effective tool for promoting 
learning and personal growth in education. 

Reflective writing is a process of thinking and analyzing 
one's own thoughts, experiences, and actions. It involves 
critically examining one's own thinking processes, beliefs, and 
assumptions in order to gain deeper insights and understanding. 
On the other hand, metalinguistic awareness refers to the ability 
to reflect on and think about language as a system. It involves 
the ability to recognize and analyze the structure, meaning, and 
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function of language, as well as to understand how language is 
used in different contexts. 

Metalinguistic awareness refers to the ability to reflect on 
and manipulate language, such as understanding the 
grammatical structure of a sentence, identifying different parts 
of speech, or recognizing and correcting errors in language use 
(Schneider & Cromdal, 2003). This skill is important in 
language learning, as it allows learners to analyze language and 
make more informed decisions about how to use it effectively. 
In this literature review, recent studies investigating the 
relationship between metalinguistic awareness and language 
learning will be examined. 

Several studies have shown that metalinguistic awareness 
is positively correlated with language proficiency. For example, 
Meara (2019) found that learners with higher levels of 
metalinguistic awareness performed better on measures of 
vocabulary and grammar knowledge. Similarly, Zhang and 
Huang (2020) found that metalinguistic awareness was 
positively associated with listening comprehension and 
vocabulary learning among English as a foreign language (EFL) 
learners in China. 

Metalinguistic awareness has also been found to be an 
important factor in second language (L2) acquisition. 
ElahiShirvan and Tahririan (2019) found that Iranian EFL 
learners with higher levels of metalinguistic awareness 
performed better on measures of L2 proficiency. Additionally, 
Kuo and Anderson (2010) found that metalinguistic awareness 
was a significant predictor of L2 reading comprehension among 
Taiwanese college students. 

Furthermore, metalinguistic awareness has been shown to 
be important for language teaching. Öztürk and Sert (2021) 
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investigated the effects of explicit instruction in metalinguistic 
awareness on the writing performance of Turkish EFL learners. 
They found that the intervention group, who received explicit 
instruction on metalinguistic awareness, outperformed the 
control group on measures of writing fluency, complexity, and 
accuracy. 

Metalinguistic awareness is the ability to reflect on and 
analyze language use, structure, and meaning, while Gibbs' 
Reflective Model is a framework for guiding reflective writing. 
Both concepts are useful for developing self-awareness and 
improving communication skills. 

Gibbs' Reflective Model provides a structure for 
exploring experiences and identifying areas for personal growth. 
The model consists of six stages, including the description of the 
event, the analysis of the feelings and thoughts associated with 
the event, the evaluation of the experience, the analysis of what 
was learned, the development of an action plan for future 
situations, and finally, the implementation of that plan. By 
following this framework, individuals can reflect on their 
experiences in a structured way, gaining insights and identifying 
areas for improvement 

Gibbs' reflective model is a widely used framework for 
reflective practice, which involves a structured approach to 
reflecting on experiences to gain insights, develop new skills 
and improve practice (Gibbs, 1988). This model consists of six 
stages: Description, feelings, evaluation, analysis, conclusion, 
and action plan. In this literature review, recent studies using 
Gibbs' reflective model as a tool for professional development 
and learning will be examined. 

Several studies have highlighted the potential benefits of 
using Gibbs' reflective model in professional practice. For 
example, McAllister and Lincoln (2013) investigated the use of 
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reflective practice in nursing education and found that using 
Gibbs' reflective model helped students to develop critical 
thinking and problem-solving skills. Similarly, Perera and Soysa 
(2020) explored the use of reflective practice in teacher 
education and found that using Gibbs' reflective model 
improved teachers' self-awareness, self-confidence and 
professional development. 

Furthermore, recent studies have demonstrated the 
effectiveness of using Gibbs' reflective model in improving 
clinical practice. Kandampully and Shen (2016) used Gibbs' 
reflective model to help healthcare professionals reflect on their 
experiences and identify areas for improvement in their clinical 
practice. They found that this approach improved the quality of 
care and patient outcomes. Similarly, Alsalehi Boer boom, and 
Abma(2019) used Gibbs' reflective model to explore the 
experiences of nurses caring for patients with chronic illnesses, 
and found that reflective practice helped nurses to develop 
empathy, communication skills, and clinical knowledge. 

In addition, Gibbs' reflective model has also been used in 
the context of student learning. For example, Tapp and 
Rutherford (2020) used Gibbs' reflective model to help students 
reflect on their experiential learning during a study abroad 
program. They found that using reflective practice helped 
students to deepen their understanding of cultural differences, 
develop intercultural competence, and increase their confidence 
in their ability to navigate cross-cultural situations. 

In conclusion, Gibbs' reflective model is a valuable tool 
for professional development, clinical practice, and student 
learning. Recent studies have demonstrated the effectiveness of 
using this model to improve critical thinking skills, self-
awareness, and clinical practice outcomes. These findings 
suggest that incorporating reflective practice into education and 
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professional development programs can have significant 
benefits for learners and practitioners. 

Zaynab, Sultana, Siddiqui, and Sajid(2021) used Gibbs' 
reflective model to develop pre-service teachers' reflective skills 
and enhance their professional development. They found that 
using reflective practice helped pre-service teachers to identify 
their strengths and weaknesses, and develop a deeper 
understanding of their teaching practice. 

Moreover, Gibbs' reflective model has also been used in 
the context of online and blended learning. For instance, Kim 
and Kim (2021) used Gibbs' reflective model to promote student 
engagement and learning in an online language learning course. 
They found that using reflective practice helped students to 
reflect on their language learning experiences, develop 
metacognitive skills, and improve their language proficiency. 
Related studies 

Zhang, Li, and Song (2020) investigated the effects of 
reflective writing on EFL learners' metalinguistic awareness. 
They found that reflective writing helped to improve learners' 
metalinguistic awareness, as measured by their ability to 
identify and correct grammatical errors in sentences. 

Li, Li, and Li (2020) investigated the effects of Gibbs' 
Reflective Model on EFL learners' writing performance. They 
found that using Gibbs' Reflective Model helped to improve 
learners' writing performance, as measured by their ability to 
produce more complex and cohesive written texts. 

Zhang and Liu (2020) investigated the effects of 
reflective writing on EFL learners' language learning beliefs. 
They found that reflective writing helped to promote positive 
language learning beliefs, such as a belief in the importance of 
effort and the ability to learn from mistakes. 
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Guo and Zhang (2019) investigated the effects of 
metalinguistic awareness on EFL learners' reading 
comprehension. They found that metalinguistic awareness was 
positively related to reading comprehension, as measured by 
learners' ability to answer comprehension questions based on a 
reading passage. 
Research Problem: 

While there is evidence to suggest that reflective writing 
can enhance language learning outcomes, there is limited 
research on the effectiveness of using Gibbs' Reflective Model 
to develop university students' EFL reflective writing. This 
research aims to address this gap by exploring the effectiveness 
of using Gibbs' Reflective Model to develop university students' 
EFL reflective writingand Metalinguistic Awareness. 
Research Questions: 

The research questions for this study are: 
1. What is the effectiveness of using Gibbs' reflective model 
in developing the faculty of science students' EFL reflective 
writing? 
2. What is the effectiveness of using Gibbs' reflective model 
in developing the faculty of science students' metalinguistic 
awareness? 
3. What is the relationship between reflective writing and 
metalinguistic awareness? 
Objectives of the research:  

1. To investigate the effectiveness of using Gibbs' reflective 
model in developing the faculty of science students' EFL 
reflective writing. 
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2. To investigate the effectiveness of using Gibbs' reflective 
model in developing the faculty of science students' 
metalinguistic awareness. 

3. To explore the relationship between reflective writing and 
metalinguistic awareness. 

Significance of the research: 
1- The significance of this research lies in its potential to 

contribute to the field of language education. The 
findings of this research may inform language educators 
on the effectiveness of using Gibbs' Reflective Model to 
develop university students' EFL reflective writing.  

2- This, in turn, may lead to the development of more 
effective language learning strategies and pedagogical 
approaches that enhance language learning outcomes.  

3- 3-Additionally, the study may help learners become more 
reflective and self-aware, which can promote their 
personal growth and development. The findings of this 
research can contribute to the development of effective 
EFL writing instruction for science students.  

4- The results can also inform the design of reflective 
writing activities that promote metalinguistic awareness. 

Delimitations of the Research: 
  This research focuses on the effectiveness of using Gibbs' 
Reflective Model to develop university students' EFL reflective 
writing. So, the research wasdelimited to university-level EFL 
programs: some contexts that are related to the university 
students.  
Methodology and Procedures 
  The researcherused a mixed-methods approach, 
combining quantitative and qualitative data collection and 
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analysis. A pre-test/post-test design was used to assess the 
effectiveness of using Gibbs' Reflective Model in developing 
university students' EFL reflective writing. Qualitative data 
were collected through focus group interviews to explore the 
factors that influence the effectiveness of using Gibbs' 
Reflective Model. 
  A quasi-experimental design, with a treatment group 
(using Gibbs' Reflective Model) and a control group (no 
reflective writing) was used. The study was conducted over a 
period of ten weeks, with reflective writing activities assigned to 
the treatment group in weeks 2-9. 
  The participants were university students enrolled in an 
EFL program. The sample size was determined based on power 
analysis, with a minimum of 30 participants in each group. 
In order to answer the questions of the research, the following 
instruments and tools were used: 
1. Pre-test/post-test: a writing assessment that measures 
participants' EFL reflective writing ability. 
2. Focus group interview guide: a set of open-ended questions 
used to explore the factors that influence the effectiveness of 
using Gibbs' Reflective Model. 
Results and discussion: 
  The data collected were analyzed using descriptive 
statistics and inferential statistics, including t-tests and ANOVA, 
to compare the pre-test and post-test scores of the treatment and 
control groups. In order to answer question 1: "What is the 
effectiveness of using Gibbs' reflective model in developing the 
faculty of science students' EFL reflective writing?" 
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Table 1 
Descriptive Statistics for Pretest and Posttest Scores 

Items 
Experimental 

Group 
Control 
Group 

N 30 30 

Age (mean) 21.6 22.3 

Gender (F/M) 17/13 15/15 

Writing experience (years) 
(mean) 2.8 2.9 

Pre-test score (mean) 56.7 54.8 

Post-test score (mean) 75.4 54.9 

Table 2 
Control and Experimental group t-test Results for Pretest 

Scores  

Group N Mean St. D t-value p-value 

Experimental 30 56.7 5.2 

Control 30 54.8 4.8 .88 .382 

  Descriptive statistics revealed that the treatment and 
control groups were similar in terms of age, gender, and writing 
experience. The samples t-test showed that there was no 
significant difference between the two groups' pre-test scores, 
indicating that they were comparable in terms of writing ability 
before the intervention. 
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Table 3 
Control and Experimental group t-test Results for Posttest 

Scores 

Control group Mean t-value p-value 

Pre test 54.8 

Post test  54.9 
.11 

.912 
 

Pre test 56.7 

Post test 75.4 
5.98 .001 

  Results of the t-test for the control group's pre-test and 
post-test scores, shown no significant difference in reflective 
writing skills. 

  
Table 4 

Experimental and control groups t-test Results for Posttest 
Scores 

Group Mean 
Difference t-value p-value 

Experimental 6.8 3.45 0.001 

Control -1.2 -0.61 0.546 

  The results of the independent samples t-test showed that 
there was a significant difference between the mean scores of 
the experimental and control groups (t(58) = 3.45, p = 0.001). 
Therefore, the hypothesis that using Gibbs' reflective model will 
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improve the faculty of science students' EFL reflective writing 
is accepted. 
Question 2: What is the effectiveness of using Gibbs' reflective 
model in developing the faculty of science students' 
metalinguistic awareness? 
 

Table 5 
Mean Scores of Metalinguistic Awareness Questionnaire 

Group N Mean St. D 

Experimental 30 25.6 3.2 

Control 30 23.2 2.8 

 
 

Table 6 
 Samples t-test Results for Pretest and Posttest Scores 

Group Mean 
Difference t-value F p-value 

Experimental 4.8 3.45 0.001 

Control -0.4 -0.61 
19.54 

0.546 

  The results of the independent samples t-test showed that 
there was a significant difference between the mean scores of 
the experimental and control groups (t(58) = 3.45, p = 0.001). 
Therefore, the hypothesis that using Gibbs' reflective model will 
improve the faculty of science students' metalinguistic 
awareness is accepted. 
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Table 7 
ANOVA test Results between and within groups 

 Sum of Squares df Mean Square F p 

Between Groups 875.73 1 875.73 

Within Groups 1364.80 58 23.54 

Total 2240.53 59  

46.53 <.001 

  The ANOVA showed that there was a significant 
difference in the pre-test/post-test scores between the treatment 
and control groups (F(1,58)=, p<.001). Specifically, the 
treatment group had significantly higher post-test scores than 
the control group, indicating that using Gibbs' Reflective Model 
was more effective than traditional instruction in improving 
reflective writing skills. 
Question 3: What is the relationship between reflective writing 
and metalinguistic awareness? 

Table 8 
Correlation Matrix for Reflective Writing and 

Metalinguistic Awareness 

Variable Reflective 
Writing 

Metalinguistic 
Awareness p-value 

Reflective 
Writing 1 0.78 

Metalinguistic 
Awareness 0.78 1 

0.001 
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  The results of the correlation analysis showed a strong 
positive correlation between reflective writing and 
metalinguistic awareness (r = 0.78, p < 0.001). Therefore, the 
hypothesis that there is a positive relationship between reflective 
writing and metalinguistic awareness is accepted. 
  The results of this research support the effectiveness of 
using Gibbs' reflective model to develop the faculty of science 
students' EFL reflective writing and metalinguistic awareness. 
The findings suggest that reflective writing activities that use 
Gibbs' reflective model can be a valuable tool for improving 
EFL writing skills and promoting metalinguistic awareness. 
  The results also highlight the positive relationship 
between reflective writing and metalinguistic awareness. This 
finding suggests that reflective writing activities can be an 
effective way to promote metalinguistic awareness, which is an 
essential skill for EFL learners. 
  The statistical tests used in this research, including the 
independent samples t-test and correlation analysis, provide 
strong evidence for the effectiveness of using Gibbs' reflective 
model. The results of the t-tests showed significant differences 
between the mean scores of the experimental and control groups 
for both EFL reflective writing and metalinguistic awareness. 
The correlation analysis showed a strong positive correlation 
between reflective writing and metalinguistic awareness. 
  The results of this study are consistent with previous 
research that has shown the effectiveness of using reflective 
writing in language learning contexts (Li, 2015; Zhang, 2016). 
Additionally, the study supports the use of Gibbs' Reflective 
Model, which has been widely used in various fields and has 
been shown to be effective in promoting reflective thinking 
(Chang & Tsai, 2017; Wang & Chen, 2019). 
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  In conclusion, this study provides evidence that using 
Gibbs' Reflective Model can be an effective way to develop 
university students' EFL reflective writing skills. The results 
suggest that EFL writing instructors should consider 
incorporating reflective writing instruction into their courses to 
help their students become more reflective and meta-
linguistically aware writers. 
 

Recommendations: 
  Based on the findings of this research, it is recommended 
that EFL writing instructors consider incorporating reflective 
writing activities that use Gibbs' reflective model into their 
instruction. These activities can be a valuable tool for improving 
EFL writing skills and promoting metalinguistic awareness. 
  Second, future research may investigate the effects of 
reflective writing instruction on other language domains, such as 
speaking and listening. Additionally, research may explore the 
potential benefits of using reflective writing instruction in other 
contexts and populations, such as K-12 EFL classrooms or non-
native English-speaking adult learners. Further investigation is 
also needed to determine the long-term effects of reflective 
writing instruction on language learning outcomes. 
  Further research is needed to explore the long-term 
effects of using Gibbs' reflective model on EFL writing skills 
and metalinguistic awareness. Additionally, future research can 
investigate the effectiveness of using other reflective models 
and approaches to develop EFL writing skills. 
 
  In conclusion, this study has demonstrated the potential of 
using reflective writing instruction using Gibbs' Reflective 
Model to develop university students' EFL reflective writing 
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skills and metalinguistic awareness. The findings of this study 
have practical implications for EFL instructors seeking to 
improve their students' writing skills and metalinguistic 
awareness. Reflective writing instruction can be an effective 
tool for promoting language learning and cognitive development 
among EFL university students. Further research is needed to 
explore the long-term effects of reflective writing instruction in 
a range of EFL contexts and populations. 
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Abstract 

      The current study aimed at developing the EFL secondary 
school students’ oracy skills using a strategy based on 
interactive reading approach. The study adopted the quasi- 
experimental design. The sample of the research was forty first 
year secondary school students. They were selected from Esam 
Qura Secondary School in the school year 2022-2023: (20 
students for the control group and 20 students for the 
experimental group). The researcher designed a checklist, a pre-
post Oracy Test and rubric. The experimental group was taught 
by the use of a strategy based on interactive reading approach 
whereas the control group was taught by the use of regular 
instruction. The obtained data were analyzed using the Statistics 
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Package for Social science (SPSS Ver 26). The study results 
revealed that there was a statistically significant difference at 
(0.5) between the mean scores of the experimental group in the 
pre-post administration favoring the post administration. 
Moreover, it could be concluded that the interactive reading 
approach was effective in developing oracy skills. 

Key words: Oracy skills, Interactive reading approach, EFL. 
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1. Introduction 
       In real – life communication, people use a variety of 

language skills: listening, speaking, reading and writing. When 

people learn their native language, they usually listen first, then 

speak, then learn to read, and finally to write. These are called 

the four language skills. People develop the language skills that 

help them become good listeners and good speakers as well. 

     Oracy skills are considered one of the most important skills 
that should be developed for students. These abilities enable 
them to comprehend the spoken and listened language, allowing 
them to communicate in a simple and clear language. 
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     Oracy is a term that refers to a person's ability to 
communicate properly. Oral language is, at its most 
fundamental level, a means of communicating with each other. 
It requires teachers and students to consider the type of spoken 
English they use carefully and purposefully to speak with 
confidence, appropriateness, and sensitivity. Andrew Wilkinson, 
a British researcher and educator, created the term "oracy" in the 
1960s. Literacy and numeracy were used to create the word. The 
goal was to pay attention to the mispricing of oral skills in 
schools (Millard, 2018). 

     Oracy skills improve self-confidence, self-awareness, 
empathy and resilience, among other social, emotional, and 
interpersonal abilities (Gaunt, 2018). Having the oracy skills 
and confidence to speak up and believe in one's sense of 
pleasure and well-being, as well as prevent loneliness that 
comes from a sense of being ignored (Omachonu& Akanya 
2019). Millard (2018) described that if you teach kids to speak, 
you give them a chance to have their voice heard, and you give 
them the power not to be ignored. 

     Oracy helps students process their thinking and the ideas of 
others inspire them to make connections and come up with new 
understanding (Lifford et. al, 2000). Indeed they are the base for 
the other language strands. Therefore, oracy skills are central 
components of the English language curricula for they provide 
the basis for growth in reading and writing abilities as well as 
vocabulary development.  

         Riley, J., Burrel, A&MC Callum,B(2004) for example 
pointed out that there is a positive  correlation between oral 
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language  competence and the social intellectual success . In this 
sense, the competencies and the comprehension of spoken 
language are the keys to being able to learn effectively and 
succeed in life.       

     Wood (2013) says that, the fact that teachers rarely leave 
students more than a second to respond to a question once 
posed, this doesn’t really give them time to formulate much of a 
verbal response! So it’s something that all teachers need to 
consider. 

Wood (2013) stated the importance of oracy as following: 

- It helps students formulate their ideas into clear thought. 
- It helps improve accuracy in written work, especially 

grammar. 
- It builds confidence as confident speakers are confident 

people. 

     There are many activities that teachers can apply to 
accomplish speech development goals as “news sharing; 
telling them simple stories, and asking them to tell stories; 
Reading aloud to them and inviting their reaction to 
stories read; Talking about pictures; Retelling- listening 
and retelling stories; Pairs of pupils or small groups with 
one student telling a story; Members of a group are 
allocated tasks and each having to explain his / her 
responsibilities and tasks to others; Engage students in 
conversation throughout the day” (Oyetunde and 
Muodumogu , 1999, pp. 14-15). 
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        In Egypt, where English is taught as a foreign language, 
more emphasis is laid on teaching reading and writing with few 
opportunities left for teaching oracy. So many studies were 
conducted in this field. 

        (Mohammed, 2018) aimed at developing some EFL oracy 
skills for Preparatory stage students by using an integrative 
strategy based on community language learning, 
audiolingualism, direct and the Total Physical Response. The 
Findings of the study revealed that the integrative suggested 
strategy resulted in a positive effect on improving oracy skills 
(listening and speaking skills) for preparatory stage students. 

        (Helal, 2017) aimed at developing some of the EFL 
Listening comprehension and speaking skills of the sixth year 
primary pupils by using an interactive strategy based on(Total 
Physical Response , Role – play and Simulation) 

       This encourages the researcher to propose a strategy based 
on interactive reading approach to develop oracy skills 
(listening and speaking for secondary school students. 

      The researcher conducted a pilot study on a sample of 30 
students of first year secondary school students at Esam Qura 
Secondary School. She designed oracy test and to measure the 
students’ oracy skills. 

     The interactive models suggest that readers that should 
combine bottom-up (text derived) and top-down processes 
(meaning derived) to decide the meaning of a text. Moreover, 
the term interactive describes two characteristics. First, it can 
refer to the interaction between top-down and bottom-up 
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processes. Second, it can refer to the interaction between the 
text and the reader (Konza, 2006; Gunderson, 2009; Graesser, 
McNamara & Luowerse, 2013). Interactive models require fast 
and efficient word recognition, background knowledge, and 
inferencing and predicting what will happen in the text. The 
simultaneous processing of syntactic information (word order 
within sentences), semantic information (related to message 
construction), orthographic information (related to visual input), 
and lexical information (word knowledge) allows for higher 
level and lower-level processes to mutually interact during the 
reading process in ways that are neither exclusively “bottom-
up” nor “top-down” (Morrow, 2006; Hedgcock & Ferris, 2009; 
Hoffman, 2009; Grabe & Stoller,2013; Chodkiewicz,2016).   

     Grabe (1988, cited in Jin 1993: 12) explains that the reading 
process is not simply a matter of extracting information from the 
text. Rather , it is " one in which the reading activates a range of 
knowledge in the reader's mind that he or she uses , and that , in 
turn  may be refined and extended by the new information 
supplied by the text. 

     The interactive model, according to Alyousef (2005) referred 
to reading as an interactive process between the reader and the 
text and emphasizes on automaticity or reading fluency. In this 
model, there is an interaction between the reader and the text to 
generate meaning by using some types of knowledge such as 
linguistic or universal knowledge (through bottom-up 
processing) as well as schematic knowledge (through top-down 
processing). Esky (1997) proposed that the interactive model of 
reading means that readers must be skillful at both bottom-up 
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processors of texts by being able to transfer the language in the 
text into information and ‘top-down’ processors by connecting 
these new information to their previous knowledge to create 
meaning for the text. This model also tells us that competent 
readers do these two things at the same time: they decode and 
comprehend as they read. 

     Grabe (2009:15) noted that reading is an interactive process 
working together at the same time. There is also interaction 
between the writer and the reader via text. 

    When constructing the meaning, the reader brings a wide 
variety of experiences and background knowledge to the text 
which includes different information that the author wants the 
reader to understand. In this way, the reader actively constructs 
the meaning through dynamic interaction among reader’s prior 
knowledge, the text being read, and the reading situation. 

     Adams (2004) asserted that interactive reading theory goes 

beyond the text being read. The reader’s interaction with the text 

is greatly emphasized. First, the reader attempts to determine the 

author’s purpose for writing the text, then he/she identifies how 

the author uses the text in order to convey the message to the 

reader. Finally, the reader constructs the meaning from the 

written material, making connections to his/her pervious 

knowledge. According to Adams, the interactive theory of 

reading includes four processors. 
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     According to some scholars, such as Lane and Wright 
(2007), The interactive read aloud is based on three essential 
understandings, encouraging the student to become an active 
listener during book reading, providing feedback that models 
more sophisticated language, and challenging the student’s 
knowledge and skills by raising the complexity of the 
conversation to a level just above the student’s current ability. In 
the interactive strategy, particularly the quality of the teacher’s 
language that they share with their students and the books they 
read aloud, are strongly related to their student’s language 
development. 

     Interactive read aloud clearly has many benefits when 
teachers and students interact and discuss texts. As students 
listen to stories being read aloud, the gain new words, begin to 
figure out how letters and sounds are related (phonological 
awareness), and learn how words are conceptually related 
(Biemiller & Boote, 2006). It means the more words students 
know, the more they are involved and engaged with the stories, 
and the more likely they become successful readers, ultimately, 
the enhanced vocabulary that students acquire through an 
interactive read aloud aids their ability to be independent readers 
and learners. Furthermore, students who are stimulated, 
routinely read, engaged and asked about books will thrive and 
be successful in school. Providing students strong literacy 
education in the early years leads to better outcomes later on.    

     Grabe (2004) pointed out that the interactive model stresses 
two important related characteristics of the reading 
comprehension process. It entails the interaction of both text-
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driven processes (bottom-up) and knowledge-construction 
processes (top-down) which are involved in reading 
comprehension. These two types of processes work together and 
influence each other during comprehension. Text-driven 
processes include those relating to linguistic processes, i.e. 
orthography, recognizing words, lexicon, syntactical structures, 
morphology, and text structure. Knowledge-construction 
processes rely on readers’ integration of different types of prior 
knowledge to interpret the text. EFL readers therefore, have the 
opportunity to construct meaning according to their personal 
styles and preferences. Thus, reading comprehension involves 
the continuous integration of information from what is found in 
the text itself and what the reader brings to it in order to 
construct a coherent presentation of the text.  

Context of the problem 
     The researcher informally interviewed some students in the 
secondary stage and found that they suffer from weakness of 
their oracy skills in English and having reviewed some studies 
in the Egyptian context, she found that: 

1. The students do not have enough motivation to 

practice English in the class.  

2. Most of them are too shy and afraid of taking part in 

the conversation.  

3. They have problems in expressing their ideas orally. 
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Statement of the problem 
  The problem of the present study can be stated in the following 

statement:  
       “Secondary school students have weak oracy skills 

(listening and speaking 

      The nature of this stated problem urges teachers of English 

to utilize various methods to facilitate learning oracy skills. The 

researcher proposed a strategy based on an interactive reading 

approach to develop the EFL Secondary school oracy skills. 

Questions of the study 
More precisely, the study addressed the following main 

question: 

How can a strategy based on interactive reading approach help 

first year secondary school students develop their oracy skills?     

In order to answer the main question above, the following 

sub-questions could be raised:                                                                                       

1. What are the target oracy skills for first year secondary 

school students? 

2. What are the features of a strategy based on interactive 

approach that may develop the secondary stage students’ 

oracy skills? 
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3. To what extent is the suggested strategy effective in 

developing such skills?  

Aims of the study 
This study aims to: 

Develop oracy skills for EFL first year Secondary school 

students. 

Significance of the study 
Results of the current study would hopefully help the following: 

1-The EFL secondary students: 
1. It may enable them to develop their oracy (listening and 

speaking) skills. 

2. It may raise their motivation to participate with each other, 

making sure of their positive interaction and participation with 

the teacher within the classroom giving them conversations and 

dialogues. 

2- Teachers of English: 
1. Presenting suitable instruments to measure EFL first year 

Secondary School Students' oracy skills. 

2. They would be provided with new methods of teaching oracy 

skills (listening and speaking) interactively. 

Delimitations of the study: 
      This study was delimited to following:- 
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1. A group of first year secondary school students from Esam 
Qura Secondary Co-school. 

2.  Some EFL oracy skills students for the first year secondary 
school students. 

3. A strategy based on interactive reading approach. 
4. Aduration of times 3 months. 
Research design 
     The researcher adopted the quasi experimental design of two 
groups. Participants of the study were assigned as experimental 
and the control groups. Before and after the experiment, both 
group were administered the pre-post test of oracy skills. 
Instruments  

1. An oracy skills checklist prepared by the researcher 
2. A pre- post oracy test prepared by the researcher 
3. A rubric for analyzing scores 

Definition of terms 
Oracy skills 
     (Harvey, 1968, p.3) defined oracy as "the general ability in 
the skills of speaking and listening ". Oxford dictionary (2016) 
defines the word oracy as the ability to express oneself fluently 
and grammatically in speech and the ability to use spoken 
language effectively across a wide range of situations. 
The operation definition of oracy  
Oracy skills can be operationally defined as: the ability which 
enables the learner to listen attentively, understand and express 
spoken language. 
 



  
 

- 180 - 

Interactive reading 
      Anderson (2003) proposed that the interactive model 
of reading is a combination of both top-down and 
bottom-up processing. It is the most comprehensive 
description of the reading process, and is usually used in 
a successful teaching methodology. This model can be 
presented in this figure: 
 

 

 

 

 

 

 

 
                                         Figure (1) 
Interactive reading approach to reading (Anderson, 2003) 
The operational definition of interactive approach 
        It is a reading process which emphasizes the interaction 
between textual information (what is on the written page) and 
prior knowledge (what the reader brings to it) simultaneously to 
help students perceive meaning from a text. Thus, bottom –up 
and top-down processes work together in order to facilitate 
comprehension. 
 

 

Comprehension 

Reader Background Knowledge 

Individual letters and Sounds 
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The oracy skills test 
The purpose  
     The test was designed to assess the participants’ EFL oracy 
skills before and after the treatment. As a pre-test, it aimed to 
make sure that students of both groups have almost the same 
academic level before the treatment. As a post-test, it aimed to 
determine whether or not the interactive reading approach was 
effective in developing the treatment group’s EFL oracy skills.  

Description of the test 
     The final form of the oracy skills test according to the jury’s 
suggestions consists of seven questions focusing on (1) using 
context to predict, (2) responding to simple requests, (3) 
guessing information, (4) initiating, developing, and terminating 
speech, (5) giving a short oral presentation on familiar topics, 
(6) using grammatical structures correctly in oral discourse, and 
(7) using different kinds of sentences properly. 

Test validity 

     It is commonly known that the test must measure what it is 
supposed to measure. Therefore, the researcher had to submit 
the oracy skills test to a TEFL jury to evaluate each question in 
terms of: 

a) The appropriateness of tasks measuring oracy sub-skills. 
b) The appropriateness of tasks to the students’ level. 
c) The suitability of test content (picture, topics, words) the 

students’ level. 
d) The sufficiency of items’ number to measure the intended 

oracy skills. 

The validity of the test was measured by Internal Consistency 
by correlation coefficient between the questions score and the 
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total result of the test by using the (SPSS Ver 26) program, as 
shown in table (2). 

Table (1) Correlation coefficient between the questions score 
and the total   result of the test 

Significance 
level  

correlation 
coefficient  

N  Significance 
level  

correlation 
coefficient  

N 

0.01  0.589 21 0.01  0.608 1 

0.01  0.627 22 0.01  0.589 2  

0.01  0.593 23  0.01  0.569 3  

0.01  0.628 24 0.01  0.644 4  

0.01 0.595 25 0.01 0.607 5  

0.01  0.661 26 0.01  0.594 6  

0.01  0.648 27 0.01  0.588 7  

0.01  0.607 28 0.01  0.672 8  

0.01  0.586 29 0.01  0.599 9  

0.01 0.591 30 0.01 0.574 10  

0.01  0.629 31 0.01  0.612  11 

0.01  0.609 32 0.01  0.627 12 

0.01  0.589 33 0.01  0.578 13 

0.01  0.599 34 0.01  0.634 14 

0.01  0.666 35 0.01  0.609 15 

0.01  0.621 36 0.01  0.582 16 

0.01  0.647 37 0.01  0.627 17 

0.01  0.599 38 0.01  0.618 18 

0.01  0.589 39 0.01  0.587 19 

0.01  0.666 40 0.01  0.658 20 
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 As shown in table (2) there is a relation correlation between the 
questions  score and the total result of the tes tat Sig. level (0.01) 
that a high validity of the test. That indicated a high internal 
consistency of the test 

The test proved to be a valid one as the jurors approved the 
questions. 

Test reliability 

     A test is said to be reliable if its scores remain relatively 
stable from one administration to another. For estimating the 
reliability of the test, a pilot application of the oracy skills test 
was conducted by the researcher during the academic year 2022-
2023. It was administered to a group of twenty students drawn 
randomly from second year secondary school at Esam Qura 
Secondary Co-School. Those students were excluded from the 
whole experiment. The test reliability was measured by 
Cronbach’s alpha coefficient by using the (SPSS Ver 26) as 
shown in table (4). 

Table (2)   
Cronbach's alpha coefficient of the test  

 (n  40) 
  

alpha coefficient  N  alpha coefficient  N 

0.863 21 0.852 1 
0. 881 22 0.864 2  
0.865 23  0.875 3  
0.789 24 0.823 4  
0.835 25 0.808 5  
0.846 26 0.799 6  
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alpha coefficient  N  alpha coefficient  N 
0.798 27 0.875 7  
0.825 28 0.844 8  
0.857 29 0.863 9  
0.871 30 0.835 10  
0.845 31 0.799 11 
0.807 32 0.839 12 
0.828 33 0.788 13 
0.797 34 0.846 14 
0.836 35 0.784 15 
0.792 36 0.822 16 
0.816 37 0.836 17 
0.843  38 0.799 18 
0.818 39 0.824 19 
0.815 40 0.842 20 

Cranbach's alpha coefficient for the test a whole  
0.899 

The reliability coefficient of all the questions, and the test as a 
Whole was a high value, and its value in the whole test was 
(0.899) so, it was a high value. 
Constructing the test items 

The pre/ post oracy skills test was conducted in light of the 
following procedures: 

- Reviewing previous studies that dealt with oracy skills 
tests such as Awad (2016); Salem (2017); Muhammad 
(2020). 

- Identifying the skills to be measured by the test on the 
basis of the results of the checklist. 
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- Taking the following points into consideration while 
constructing the test items. 
1. The test suits the students’ level. 
2. The test should be simple. 
3. The questions on pictures should express the main 

goal of constructing the picture and the items should 
be relevant to the test objectives. 

4. The pictures should be clear and colored to encourage 
students to speak, and enable them to describe them. 

Piloting the test 

  After designing the activities and modifying them according to 
the panel of jury suggestions, the oracy skills test was carried 
out. Therefore, 20 students were randomly selected from first 
year secondary school students in Esam Qura Secondary Co-
School who would not participate in the experimental group nor 
the control one. They were excluded from the whole experiment 
after words. 

Test administration 

The administration of the test involved: 

     Test instructions in which the researcher tried to organize 
and relaxing and comfortable test sessions. The instructions 
were given to students in both English & Arabic to help them 
to understand these instructions clearly. 

The following instructions are for the researcher to put into 
her consideration: 
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1. Avoiding correcting students’ mistakes during their 
speaking and listening 

2. Avoiding interrupting students’ performance. 
3. Avoiding showing comments loudly to their mistakes. 

The following instructions are for the students: 

1. Students should answer questions in Egypt only. 
2. Students should keep closer to the recorder to give clear 

voice. 
3. Students should not repeat their answers or their friend 

answers for the same picture. 
 

The study material (The interactive reading 
approach) 
     In teaching the treatment group, the researcher reviewed the 
previous studies that dealt with interactive reading approach and 
steps of preparing it in addition to its elements and steps. So the 
researcher designed the three units of the first term of the first 
year secondary school students according to interactive reading 
activities. These units are (Getting away – Supporting 
community – Improving lives). 
     The researcher selected the sample of first year secondary 
students; they were learning English for the same purpose; they 
wanted to study English to succeed in the final exam; and a few 
of them wanted to improve their language. For this, the 
experimental group was of the same language level as the 
control group in learning English before the experimentation. 
The experimental group consisted of the weak and the advanced 
students. 
Duration of the interactive reading strategy 

The strategy was conducted during the first semester of 
the Academic Year 2022/2023. It started on October and ended 
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on December 2022. It lasts for three months, including the pre-
post administrations of the EFL oracy skills test and the 
reluctance to communicate scale,  
 
Procedures of the study 
        To answer the questions of the study, the following 
procedures were adopted: 

1-  For identifying the EFL oracy skills required for the first 
year students, the researcher has: 
a. Reviewed literature and previous studies related to the 

EFL oracy skills. 
b. Designed a checklist of the EFL oracy skills needed 

for the first year students. 
c. Submitted the checklist to a group of jury members to 

verify its validity. 
d. Modified the checklist according to the juror’s 

opinions and suggestions. 
e. Set checklist in its final form. 

2- For identifying the features of interactive reading -based 
strategy for developing the first year students’ EFL oracy 
skills: 
a. Survey literature and previous studies related to the 

interactive reading approach. 
b. Identified the interactive reading-based strategy aims, 

objectives, content, instructional methods, activities, 
aids, teachers’ and student’s roles. 

c. Prepared the sessions of the interactive reading – 
based strategy. 

3- For identifying the effect of the interactive reading – 
based strategy on developing the first year students’ 
oracy skills, the researcher has 
a. Designed an EFL oracy skills test and rubric for 

scoring it in the light of the chosen EFL oracy skills. 
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b. Submitted the test and the rubric to the jurors for 
validity purposes. 

c. Modified the test and the rubric according to the 
jurors’ opinions and suggestion. 

d. Piloted the test to a group of the first year students 
other than those participated in the study for its 
reliability. 

e. Selected the study participants randomly from the first 
year secondary school students and dividing them into 
two groups: treatment and non-treatment. 

f. Pre-administered the test to both groups. 
g. Taught the treatment group using the interactive 

reading- based strategy and the non-treatment group 
using the regular instruction. 

h. Post-administered the test to both groups. 
4- Finally, for examining the study hypotheses, the 

researcher has  
a. Analyzed the data statistically using the appropriate 

statistical techniques. 
b. Compared the results of both pre-post administrations. 
c. Discussed and interpreted the results in the light of the 

study hypotheses. 
 

Results of the study 
 

The first hypothesis 
 
     The first  hypothesis which stated that  There would be a 
statistically significant difference at ( 0,05) level between the 
two mean scores of the experimental  group and the control 
group in the post administration of the EFL Oracy Skills test in 
favor of the experimental group.   
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     The researcher used the independent samples t-test to 
measure the differences between the mean scores of the 
experimental group and the control group in the post-test results 
of the Oracy Skills. Table (1) shows the results. 

 
Table (3) 

Table (1) The t-value of EFL oracy test of the experimental 
and control groups in the post test 

experimental 
group 
n = 20  

control group 
n = 20    

  Statistical 
significance 

  
  

effect 
strength 

d  
  

 .The 
effect 
size  

η2 

  

  

t 
value  df 

Sid. 
Deviation 

Mean 
Sid. 

Deviation 
Mean   

Large 2.997 0.692 9. 
259 

38 5.4007 26.3 2.909 13.6 
The 
test 
as a 

whole 
   As shown in table (3)  

1-the experimental group’s mean scores on the post test of the 
oracy skills was higher than those of the control group.   

   Figure (2) shows these results: 
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Figure (2): Mean scores of both groups in the post test 

results of the oracy skills 
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2-There is a statistically significant difference at (0,05)  level 
between the mean scores of the experimental group and control 
groups in the post  test Oracy Skills results in favor of the 
experimental group. 

 
3-The t. computed value of the test as a whole is statistically 
significant at (0, 05) level it reached (9.259) which is greater 
than the tabular (t) value (2.03) with. This indicates that the 
students of the experimental group outperformed the students of 
the control group in the post test. 

 
-4-By comparing the value of d with the table (1) proposed to 

determine the levels of the effect size (Saad Abdel Rahman, 
2009, 136), the effect size was larg the Oracy Skillstest, as well 
as in the overall result of the test, as a result of used A Strategy 
Based on Interactive Reading Approach in the teaching of the 
experimental group. 

Table (4) Effect volume levels 

 
4- The effect size was large .Thus, it can be inferred that the 

first hypothesis was  
accepted. 

The second hypothesis 
     The second hypothesis which stated that There would be a 
statistically significant difference at ( 0,05)  level between the 
two mean scores of the experimental group in the Oracy Skills 
pre and post-test in favor of the post-test.    

Effect  Small  Medium  Large  

Effect size D 0.2 to less than 0.5  0.5 to 0.8  greater than 0.8  
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     The researcher calculates The effect size (η2) and the effect 
strength (d,   w2)   to show a positive effect of the Strategy on 
developing the Oracy Skills of the EFl Secondary School 
Students.  Table (3) shows these results.. 

Table (5)  

The effect size ( η2), and  the effect strength (d),( w2 )of  The 
pre and  post test of  the  Oracy Skills of the experimental 

group  

As shown in table (5): 
1-The experimental group’s mean scores on the post test of the 
Oracy Skills was higher than those of the pre test. Figure (3) 
shows these results:  

experimental group  
n = 20  

control group 
n = 20    effect 

strength  Statistical 
significance         

w2  d  
  

 .The 
effect 

size 

 η2  

 t value   df 

Sid. 

Deviation Mean 

Sid. 

Deviation 
Mean   

large 0.836 6.562 0.915 
14.325 19 5.4007 26.3 

1.838 8.3 

The 
test 
as a 
whole 
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Figure (3): Mean scores of the pre and posttest of the Oracy 
Skills of the experimental group   

  2- There is a statistically significant difference at (0, 05) 
level between the mean scores of the pre and  posttest Oracy 
Skills of the experimental group  as whole, in favor of the post 
test.  

3- the value of the omega square (w2)  for the test of the Oracy 
Skills test as whole was (0.836), that  high value indicated the 
strength of the Effect of A Strategy Based on Interactive 
Reading Approach in the teaching of the experimental group. 
Thus,  it can be inferred that the second hypothesis was 
accepted. 

Results of the study 

Based on the statistical analysis of the present study, the 
following results could be stated: 

1. There is a statistically significant difference at (0.05) level 
between the mean scores of the experimental group and the 
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control group in the post test administration of the EFL oracy 
skills test (part 1), in favor of the experimental group. 

2. There is a statistically significant difference at (0.05) level 
between the two mean scores of the experimental group in the 
EFL Oracy Skills pre and post-test in favor of the post-test.    
 

Conclusion 

     This study aimed to investigate the effectiveness of using a 
strategy based on interactive reading approach for developing 
some oracy skills among first-secondary-stage students. A new 
breakthrough in the curriculum has made it necessary to take 
care of all language skills, especially oral skills, because it is 
considered to be the development listening and speaking skills, 
which is the cornerstone of the development of reading and 
writing skills. Every teacher must be interested in developing 
these skills to help them achieve the objectives of the 
curriculum, achieve the desired results and maximize the use of 
these curricula to benefit the student in community and with 
other communities if needed. 

    Despite the importance of EFL oracy skills, there has been 
little research into how to develop them, particularly through 
interactive reading approach. Therefore, this study is interested 
in developing EFL oracy skills by using a strategy based on  
interactive reading approach.  

     A pilot study was conducted for investigating the level of the 
students’ EFL oracy skills. The researcher administrated an EFL 
oracy test to 40 students from Esam Qura Secondary School, 
Alshrkia Governorate. The results of the pilot study revealed 
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that the students’ level of oracy skills needed to be improved. 
Therefore, the current study aimed to investigate the 
effectiveness of an interactive reading approach- based strategy 
in developing some EFL oracy skills.  

     Results of the study showed that after the experiment, 
students of the study have improved their performance in the 
post- test. In addition, t-test value of the study participants 
indicated that the results of post-test were better than the results 
of pre-test. It is clear that using interactive reading approach is 
more effective than using the regular way. 
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The effectiveness of using random arousal strategy to 
develop creative reading comprehension skills among third-

grade preparatory Al-Azhar students 

Search summary in English: 

This research aims to measure the effectiveness of the 
random excitement strategy in developing some creative reading 
comprehension skills for third grade preparatory Al-Azhar 
students,The researcher used the two analytical descriptive 
approaches, and the experimental approach, the "semi-
experimental design" with the control and experimental groups. 
The researcher prepared a test of the creative reading 
comprehension skills of the students of the third preparatory 
class, Al-Azhar. 

The results showed that there is a statistically significant 
difference at the level of significance (0.05) between the mean 
scores of the students of the experimental and control groups in 
the post application of the creative reading comprehension skills 
test as a whole and in each skill separately in favor of the 
students of the experimental group. 

statistically significant difference at the level of 
significance (0.05) between the mean scores of the experimental 
group students in the pre and post application to test creative 
reading comprehension skills as a whole and in each skill 
separately in favor of the post application. 

In the light of the results of the research, the researcher 
recommends: It is necessary to work on raising the students' 
creative abilities, diversifying the methods of dealing with them, 
and working on enhancing them. 
  Keywords: random excitation - creative reading 
comprehension skills - third grade preparatory Al-Azhar pupils. 
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"The Effectiveness of a TPACK model Based Training 
Program in Developing Some Prep Stage Social Studies 
Teachers’ Digital Knowledge Management Skills and 

Measuring its Impact on 
Students’ Achievement" 

Abstract: 
The research aimed to develop some digital knowledge 

management skills among social studies teachers at the 
preparatory stage, by investigating the effectiveness of a training 
program based on the TPACK model which revolves around the 
development of teachers' knowledge about the content of the 
study material and methods of presenting it to students and their 
characteristics in a digital manner that keeps pace with the 
current era and its developments, and measuring the impact of 
the program on students' achievement. The research tools 
consisted of a note card of digital knowledge management 
skills, and a test of digital knowledge management skills, which 
were applied to a sample consisting of (30) social studies 
teachers in the Al-Azhar educational administration of  Deyerb 
Najm, and an achievement test on a sample consisting of (60) 
students in the second grade prep school students. The research 
relied on the experimental design with one group. The results 
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revealed that there were statistically significant differences at 
the level (0.01) between the average scores of the teachers of the 
experimental group (the research sample) of teachers and 
students in the pre and post applications of the research tools in 
favor of the post application. The results also indicated that 
there is a positive correlation between the development of 
digital knowledge management skills. For teachers and the 
development of achievement among students, the research 
recommends the need to include programs for preparing 
teachers of social studies models and frameworks that contribute 
to the development of teachers' abilities to integrate their 
knowledge about content, education and digital technology 
before and during service, which is reflected in the levels of 
students.  

Keywords: TPACK model, Digital Knowledge Management 
Skills, Academic Achievement. 
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Designing a smart learning environment based on 
experiential learning to develop some skills for developing 

participatory learning environments among graduate 
students at the College of Education 

ABSTRACT 
This research aimed to develop some of the skills of developing e-learning 
environments among graduate students (special diploma level II) at the 
College of Education using a smart learning environment based on 
experiential learning, and the research sample included (12) male and 
female graduate students (special diploma level II) at the College of 
Education, and the research tools were used represented in an achievement 
test to measure the cognitive aspect of some skills for developing e-
learning environments and a note card to measure the performance aspect 
and a card to determine the level of production Students to develop some 
e-learning environments, The research used the descriptive analytical 
approach: to prepare the theoretical framework and analyze previous 
research and studies related to the subject of the research, as well as 
describe and build tools, analyze and interpret the results, and the semi-
experimental design approach: in order to measure the impact of the smart 
learning environment based on experiential learning to develop some of the 
skills of developing participatory learning environments for students of 
studies Higher (special diploma, second level) in the College of Education. 
and the results of the research found that there are statistically significant 
differences at the level of (05, 0) between the averages of the scores of the 
experimental group students, which studied the skills of developing 
participatory learning environments in the achievement test in favor of the 
post-application, and there are statistically significant differences at the 
level of (05, 0) between the averages of the scores of the experimental 
group students, which studied the skills of developing participatory 
learning environments in measuring the performance aspect in favor of the 
post-application 
Keywords: Smart learning environment - experiential learning - 
Participatory learning environments 
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The effectiveness of a training program based on the 
Kemmis model to Developing  perceived self- and the 

strategic decision-making skill for Prep school social studies 
teachers. 

Abstract: 
The current research aimed to identify the effectiveness of a 
training program based on the Kemis model for developing 
perceived self-efficacy and the skill of strategic decision-making 
among social studies teachers in the preparatory stage. 
preparatory schools in Sharkia Governorate, the research tools 
represented in (a measure of perceived self-efficacy and a 
measure of strategic decision-making) were applied to them 
before, and the training program was presented to the research 
sample, and after its completion, the research tools were applied 
post-research and data processing using appropriate statistical 
methods, and the results resulted in the existence of Statistically 
significant differences at the level (0.05) between the average 
scores of the research group members in the pre and post 
applications of the perceived self-efficacy scale as a whole, and 
in its sub-dimensions separately, in favor of the post application, 
and statistically significant differences were found at the level 
(0.05) between the average scores The members of the research 
group in the pre and post applications of the scale of strategic 
decision-making as a whole, and in its sub-dimensions 
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separately, in favor of the post application. The results also 
proved the existence of a positive correlation between the 
dimensions of perceived self-efficacy and the skill of strategic 
decision-making, and a set of recommendations and proposals 
were presented in light of the results that were reached 
 
Keywords: Kemmis model - self-efficacy - strategic decision-
making. 
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