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Introduction |
We cannot develop speaking skills mnless we also
develop listening skills; to have a suceessful convers-
ation, students must understand what is said to them.
Later, the ability to understand spoken English may become
very impeortant (for listening to the radic, understanding
foreign visitors, studying, etc.). To develop this ability,
students need plenty of practice in listening to English

spoken at nermal speed. ( Doff, 1989, p. 198)

According to Willis (1986}, students need to learn
how to listen with understanding teo srecken English outside

he classrcom. She raises the following questicns ;
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“hat types of spoken English will vour s*tudents need
to understand outside their English classrooms ¢

} What will they need to do while listening ? Take notes,

o

O
Ly

talk in reply ?

st

How can taped materials be used to help students to
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learn how to listen
d) How far will their listening exercises in class help

them in the future ? { p, 134 )

To qguote Hubbard st al {(1988), "Often students
arriving in England £ind the listening skill the most
difficult, yet in a lot of cases it ism't actually taught-

because it is a passive skill, many teachers seem to assume
+



that it's quite easy..Rowever, as listening 1is the most
varied medium, over which the student has no control, it
would seem logical that it should be actually taught
along with speaking, and the learner should be exposed,
quite early on, to as many different types of listening

as possible".( p. 80 )

Lewis,M,and Hil1,J.(1985) claim that with the recept-
ive skills-listening and reading, there a tendency to use
only gemeral,global,questions. Like the productive skills,
listening and reading can be sub-divided, so that it is
not sufficient to ask, after students have listened to
something, "Did you understand that?", nor even enbugh to
follow up with a series of conventional comprehension
questions. Listening is more complicated than that.(p.62)

As teachers increasingly understand that listening
can be taught, rather simply acquired, and that it can: be
divided inteo sub-skills, so they should be more willing -
to Introduce short pieces of authentlc listening into all
all ecourses at an early stages. (ibid, 1985, p. 63)

Although the use of authentlc listening materialé in
the EFL is not a new idea, there has been a tendency for

.teachers to consider such material as suitable only for
higher-level students, because it is otherwise 'too

difficult'. But, this attitude towards authenticity in




T S i 9 b AR

listening material, as Morrlson (1989) states, leads to
the type of ctudent whose level of comprehension of native
speaker discourse is far below that which would be expect-

ed from the level of his or her other linguistic skills.

The researcher belives that authentic listening mater-
ials can be used at all levels from beginners to advanced,
because it 1s only through exposure from the initial learn-
ing stages that the learmer can fully integrate the indiv-
idual listening micro-skills that may be isolated and pres-

ented by the teacher.

Most of the students who enroll in the first year in
Buraydah Technlcal College, RQassim, Saudi Arabia have
serious deficiencies in listening comprehension and oral
communication.( Their scores im monthly exams are very low )
With the help of the language laboratory, the researcher
tries to solve this problem, at least in part. In Arabic-
speaking country like this country, where students have
scarcely any opportunity to meet native speakers of English,
the larguage lak, is a place where students can listen to the
natural, authentic Znglish of native speakers and try to
imitate it. Moreover, the provision of of listening mater-
fals allows students to supplement the inevitably limited

amount of listening material that their teachers and class-

mates can provide,



Statement of the Problem

Based on the previocus disecussion the problem of

this research cam be stated in the following question:

To what extent do authentic listening materials
affect Iistering ceomprehension ?

Significance of the Study

The purpose of this study is to imvestigate the
role of authentic listeming materials in listening compr-
ehension., This purpose serves a number of objectives:
First, it lends a support to the view that authentic
Iisténing materials can be used with all levelg, even the
elementary level.

Second, it provides teachers of English as a foreign lang-
uage with an understanding of the place of authentic list-
ening materials in listening comprehemsion.

Third, it provides the student with opportunities to
improve the listening skill and comprehension outside

the classroom. This can be done through listening to radio

and T.V. programmes, news bulletins, announcements, etc,.

In the following section the researcher deals with

the theoretical aspect of the research,
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Review of Literature

In this sectlan the resesarcher summarizes his read-
ings about the topic under investigation. The following
points are dealt with:

1~ Authentic listening material
2- Listening comprehension

1~ Authentic listening material

Brown, G. (1987) states that it is important that
teachers should provide students with “authentid" examples
of language to study. It is clear that one aspect of auth-
enticity resides in natural, spontaneous speech which has
normal irregularities, hesitatiomrs, and simplifications-
so that students are tralned to listen for cues that will
be present in normal speech and net just in that particular
brand of speech spoken onrnly to forelgners, Another aspect
of"authenticity” lies in the response that the student is
expected to make to the taped text. If the student listens
to a tape of two friends chatting and giggling together,...
it does not seem reasonable to ask the student to respond
to such a text by answering questions. about the content or
the details of what was said. But whem the point of the
text is tﬁe transfer of information({for example, in a . pews
bulletin or a lecture), it is appropriate that the student
will respond in terms of processing the content of what is

being said. Here, the student becomes an active listener



who needs to maintain a response to the text in order ta
move an to the mext step ir the task. A further dimension
of "authenticity" Iies in the use of taped texts that
deploy typical language use--use appropriate forms, for
instance, for adolescent speakers, appropriate forms feor

apologies, appropriate forms for requests, (p. 13)

Morrison, B. (1989) claims that authentic listering
materials are useful to all students, and not just students
whose level of English. is advanced. He provides twa lessons
outlines (one for an elementary class, one for a more - |
advanced class) based on news broadcasts. These two lessons
plans serve to highlight a number of points about the use
of authentic materials in general, and of radio broadcasts
in particular. They are as follows:-
1~ The broadcasts expose.students to 'real' spokem English,
and in such a way they prepare students to be able to
approach such materials without the constant presence of a
teacher setting questions.

2- Such broadcasts contain elements that practise the
listening skills both individvally and integrally; and they
integrate listening with other skills.

3- The broadcasts allow the teacher to encourage ‘'relaxed’
listening, where there is no particular purpose other than

to get more listening experience.



4- The lessons demonstrate.that it is the task rather than
the text that needs to be graded.

35- The lessons show that although the use of radio material
involves the teacher in guite a lot of preparation, it has
the great advantages of being flexible, highly motivating,

and widely exploitable,{pp. 14-18)

Richards {1983) proposes a médal which supports the
view that the student should be encouraged to consider the
meaning and function of the message before any analysis is
made of the actual words used to convey it. Richards'model
is helpful in - resSpect of making speclfic decisions about
sxills ard micreo-skills, and of making more general deci=-
sions zbout whole lessons.

Briefly_, Richards'six-stage model refers to processes
in whic R
i~ the type of disccurse is determined;
2~ the listenar recalls experimental knowledge relevant to

to the situationg

tener infers the the speaker's goal by reference

b=
[
2]

3- the

tuation, previous knowledge, and the linguistic

Liadd

to the s
context of the utterance;
4- the utterance is assigned a propositional meaning(which

\
‘i

can be judged either true or false
Z- what the speaker intended to convey is determined;
6- the information is held in short~term memory, and an

apvpropriate respense( if any ) is made.{( cited in torrison,

P

289, p. 15)



Rubbard et al (1986) maintain that listening material
can be selected which does include structures and vacabul-
ary beyond the abllity level of students, providing the
task the students have to perform after the listeming is
within their capabilities. In other words, the activity and
not the material 1s graded.

According to them, authentic materials are also
important as a motivating device., Students get real satis-
faction from having made some sense out of real-life langwm-
8ge at the early stages. I1f teachers can show students how
easy it is to understand something from authentic material
rather than how difficult it is to understand everything,
then students are more likely to want to understand more.
(pp. 85-90)

From the above discussion the researcher can conclude

the following:

a) Authentic listening material are useful to all students,

even at the elementary level provided that the topic is
chosen with care and ghe task or the activity is graded.

b) If our aim is to train students teo understand normal
spoken English, it would seem more sénsiple to use authentic
listening material rather than trying to write our own
‘normal sounding' dialogues which are never quite the same

as natural sp=ech.



¢~ Teachers can find in radieo programmes, mews bulletins,
Jectures or announcements suitable authentic materials

that can be used with their students.s

2- Listening comprehension

Studies of how people proceés and interpret
speech suggest that the key factor in comprehension is
the abllity to make intelligent gusses as to what will
come next (Watts, 1986, p. 21). According te Fry (1977),
prediction is one of the most powerful factors in the
reception of speech., We should get newhere at all if we
did not kxnow to some extent what to expect(p.75). Rivers
(1580), points out that in comprehending oral messages
we are not just extracting linguistic information, but
we are salecting and matching what we have selected
against probable ressages that we are anticipating(p.17).

Watts{ibid) claims that:"It would seem that
effective listeners are those who are able to select
relevant information and not be side-tracted by unimport-
ant details. By using anticipation and prediction strat-
egies they are able to work out inm advance what the speak-
er 1s 1ikely to say, and, as a result, they know which
parts of the message they need to concentrate on. In
Making these predictions the students would be drawing on

their background knowledge of the topic and their



experiences of how talks on such themes are structured,
as well as on their understanding of the language forms
that are related to the subject area" (p. 21) ’

According te Nicholas (1988:19), psycholinguists ' \
have put forward some theories as to what they think
happens when one listens to language. One theory suggests
that as a person listens he is constructing a parallel
message based on the sound clues he receives from his
interlocutor and verifying whether hls message corresponds
with what he hears.

Rivers and Temperley (1978, cited in Nicheolas,ibid),
see that the process of listening with understanding as
going through the folleowing steps:

a- Before we go on to understand or fall to do so, we
must percelve whether the sound coming at us is systematic

or not.

b~ Our next step is to impose some kind of structure on
the stream of sound. Ye can break it ap into wards and
sentences if it is language, or other equivalent units
if it is music,

- c- We next recirculate the sound in our mind, selecting
from it what we judge to be important. The selected in-
formation is recorded or put into different language and

then stored in the memory for future use (p. 19).



According to Hubbard et al (ibid:82-83), there are
three types of listening comprehemsion:
1- Intensive listening
The listening exerclses here focus on detalled comprehen-
sion of meaning. This can be dore through comprehension
questlions or summary questions. In comprehemsion quest-
ions the student is asked about facts, inferential inf-
ormation, or personal experiemnce or opinicn, In summary
questions the student - 'listens to a passage and then has
to summarize what he has heard,
2- Extensive listening
Extensive llstenling exercises are those where a student
is primarily concermed with following a story, or find=-
ing something out from the passage he is listening to. .
As students can sometimes be cverawed by the prospect of
doing extensive listening, the teacher can prepare the
students for listening to a passage by telling them
something about the topic of the llstening text or by
giving them key words.
3- Summary
To a large extent, the division between inteasive ang -
extensive listening is somewhat artificlal. It is perf-
ectly easy to use the same llstening passage for both
extensive and more detailed work. The summary could be

written up in the form of a letter or a newspaper report.
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Commenting on the previous discussion, the follow-~

points should be taken into conslideration:

a- Listening to a language involves participation-not inm
the classroom sense of answering questions, but in the
‘real world®'® sense of dealing with the message received.
b- In the classroom students should be encouraged to
develep thelr sense of anticipatior and prediction in
order to prepare for using the language in the real world.
This can be done by stopping the tape /reading in the mid-~
flow and asking the students to guess what is coming next.
c- Finally, the learners should be made to understand

that though complete understanding is desirable, some
native speakers have to manage wlth whatever is at hand

and they never care about complete understanding.

It is now possible te discuss the experimental

design of the research,
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Research Method

Subjects : The subjects in this study consisted of 60
students selected and divided into two identical groups,
one served as the experimental group and the other served
as the control group., Bach included 30 male freshmen .
recently enroclled in Buraydah Junior College of Technology,
Saudi arabia. The subjects wera homogeneous in tarms of
language background and grade level. They ranged in age
from 13 to 22. All of them began language learning at grade

level 7, with an exposurs of a six vears EFL instruction.

Authentic Listening Materlals : The selection of authentic
listening materials was basad on a variety of factors.
These factors includad: (1) types of listening material,
(2) the purpose of listening and (3) familiarity with the
listening topic.

The authentic listening passages were recorded from
lectures given by native speaksars. Thoy wvere technical oo
scientific passages dealing with topics relevant to the
students's specializations such as Value of Electronics,
Types and Uses of Valves, lMeasurement, Engine Comporents,
‘Chemical and Process Industries, etc.... There was no grad-
ing of wmaterial except the researcher gave an idea about
the listening passage before listening so as to enable the
students to predict what is the passage about and at the

same time set the scene for what follows.



Instrument

Fifteen exerclses were developed to improve the
student's listening comprehension. These exercises were
divided into three sections. Every section dealt with a
number of listening sub-skills. Section One develops the
student's ability to predict, to identify discourse-type,
to discriminate between different sounds of the language,
or to recognize word boundaries. Section Two dealt with
guessing at unknown words or phrases without panicking,
recognizing cohesive devices, e.g. 'such as', 'which’,
or discourse markers, e.g. Well, Now, finally...,.....
As for Section Three, it develops in the listener the
ability to find out factual information, the ability to
understand inferred information, e.g. speaker's attitude
or intentions, the ability to take notes or to make a
summary.

Suitable typres of questions were presented such as
cloze exercise, true/ false statements, yes/ no questionms,
multiple choice questions and statements and information
questions.,

Tasks were graded from simple to difficult in a sense
that recall or recognition exercises or questions that

require one word answer were practised at first.



Procedure

1- The subjects were assigned randomly to two groups, i.e.
experimental and control. A pre-test was administered to
measure the means and standard deviation of both groups.
( See a pre-post test in the appendix ). Zhe contrel group
received no special treatment and the listening authentic
materials were given and practised only by the experimen-
tal group.

2- Students were asked to listen to the passage. The
researcher explained that they won't understand much of
it and they should only take a note of any information or
idea they hear. This task serves a number of functions,
It accoustoms the students to the fact that, when listen-
ing to 'real life' native-speaker .discourse, they will
not be able to understand every word they hear. ‘Secondly,
it encourages gist listening., Finally, it reduces scme of
anxlety felt --her students are inevitably exvosed to texts
beyond their linguistic capacity.

3- The researcher wrote or dictated some guide questions
to the lesarners. These questions require prediction or an
understanding of the general ideas in the passage rather
than detailed knowledge,

4~ Students were asked to listenvagain to the passage.
The purpose of listening in this stage was to practise

listening skills, Students were asked to answer listening

exerclises that follsow cach passage.
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5- Some exercises were done erally, e.g. yes / no quest-
ions, true / false statements, or glving the meaning of
unknown words, others were done in writing, e.g. making
a summary or answering informatiom questions. Every now
ard ther the researcher replayed the passage, directing
the students to check their answers.

6~ The programme lasted for a perlod of eight weeks in
November and december, 1991, one hour each week. The
taped passage took from 5 to 10 minutes tc be played.
The teacher was teaching the experiment himself because
he was the students' English teacher. At the end of the

experiment a post-test was administered to the 2 groups.

Results and Discussien

The analyses of the results revealed the following:

Table (1) Comparison of the Pre-test Meanms

» Group : Mean S.D. . t

Control 33,04 26.891
0.123
Experimental 93,52 29.391

Table 1 reveals that- the observed value of t was 0,123

which is not significant at the level 0.05. This shows

that there was no significant difference between the
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two groups.Thus, the pre-test established the equivalency

of the entry level of the two groups before treatment.

Table (2) Comparison of the Post~test Means

Group Mean S.D. t
Control 92.40 21,128
*4,634
Experimental 118,75 25,303
*p.0.05

As shovm 1in Table (2), there is a significant differ:.
ence between the two groups In favour of the experimental
group. This indicates that authentic listening materials
lead to an improvement in the students' listening compre-
hension. This also supports the view that authentie ‘
listening materials can be used wilth all levels, and not
just students whose level of English is advanced.
Cosnclusions

In the light of the above findings the follawing

conclusions may be drawn:

1~ Authentic listening materials expose students to ‘real’

spoken English, and in such a way that they prepare stud-

ents to be able to approach such materials without the

constant presence of a teacher.



2~ Based on the results obtained, the answer te the
research question turned to be positive, Results ©f the
post-test revealed that the experimental group had scored
significantly higher scores than the control group. These
results indicated that listening comprehension could be
improved effectively by using auythentic listeming material.
3~ In using authentic material, we train ocur students int§
the type of language they will be hearing outside the
classroom,

4- Although authentic materials eftenm go.'beyond the ling-
uistic level of the students, they are in any view prefer-
able to nom-authentic materials, whose simplified forms
are difficult to keep up with the existing course.

5- The results of this study were in line with Morrisom's
suggestions regarding the use of authentic listening mat-

erials with all levels (ibigd,1939).

Recommendations

EFL students need special practice im listening.
It is recommended that our students should have regular
‘training inm listening to authentic materials. This can be
done through recording mews bulletins, radio programmes,
lectures given by native speakers,etc,. Then students
should practise listeming to these tapes at least three

times a week.
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Listening skills, e.g. anticipation, prediction,
guessing, selection or taking notes should be emphasized
inr any listening programme.

EFL teachers should be fully aware of the importa
ance of using authentic listening materials in increas-
ing listening comprehension among theilr students.

Exercise in authentic listening material should be
used inside and outside the classroom as an essential

part of the listening assignment.

Suggestions for Future Research

Students responded to authentic Iisteming exercise
orally or in writing. Thie means that authentic listen-~
ing materlals lead to an improvement in ether language
skills. The question is: "How fac do these materials
affect speaking and writing 2"

How can authentic listening material ke used to
train our students how to predizt the end of a sentence
in English ? Cne can anticipate how people are going to
finish their sentences in one's own language. If this is
a skill people have in their own language, is it some-
thing which needs to be taught ? This needs further

investigation,
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APPENDIX
A Pre-Post Tesgk

Listen to the followlng pas nd i)

guestions bealow:-

Fire, water, wind, coal, and oil are important
sources of energyv. They provide electricity, cook food,
and run the machines which manufacture what people need.
Because the world population is increasing, and because
industry and technolagy are growing, additional supplies
of energy are needed to support today's industrial civi-
lization. Some energy sources, such as oil and gas, are
hard to get and expensive, however, pthg;s are not yet
efficient, Therefore, the development of alternate
sources of energy is an important goal 6f today's sciept-
ists and technologists. The passage you are listening to
tells you about three alternate sources:.'solar energy,
geothermal energy, and coal,

Solar energy comes from the sun's heat. Large
panels are used to collect the heat brought to thr earth
by the rays of the sun. The heat is then stored in a
thermal mass. It can be used to heat water and homes
and to generate electricity.

Although solar energy can be changed intoc heat,
light, mechanical power, and chemical energy, there are
problems in using it effectively. One problem with solar

energy is that many places often have dark, cloudy
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weather. How can power from the sun be collected in
such places? One answer is the.photovoltaic cell:

( a solar battery or solar cell ), which stares energy
for use when there are ne direct rays from the sun,
another problem is that, up to new, solar cells cannot
provide emergy as cheaply and efficiently as other
devices can, For this reason there is at present no
answer,

As 0ill becomes more expensive, more and more
countries are turning to coal as a source of energy. The
main difficulty with burning cecal is that it pollutes
the ailr. It may even be the source of "acid rain®, which
is rain containing harmful chemlcals.

Geothermal energy comes from subterranean water.,
Such water is found in hot springs like those in Yellow-
stone National Park in the state of Wyoming. To get geo-
thermal energy we must drill wells and pipe the hot water
to the radiators in homes and factories., The problem is
that geothermal 1is not available everywhere.

Ther is another way to use hot water for heating:
to use waste heat and hot water from factories and mills,
Such water can be piped to homes and other buildings in

the community,*

*The above listening passage was chosen by the researcher
and recorded by a native speaker,



Questions:
( A ) Complete the following sentences (each with one
or two words):-~

1- Fire, water, wind, coal, and oill are important

sources of.....ooooo.o..‘

2- Solar energy comes frOMe.essesssssssscse

3= The photovoltalc cell i1s a solar........0r s0larse.eoe.e.
4~ Acid raln contains harmful...cesceccccscee

5- Geothermal energy comesS froMseeceseeeocoscse

( B ) Fil)l in the blanks with a snitable word:-

As oll becomes more expensive,......and more countries
are turning.....t0 coal..eesd SOUICE .....energy. The
main difficulty.....burning coal is.....it pollutes the

air. It may even......the source.......acid rain.

( C ) Here are some phrases from the listening passage.
Choose the correct meaning(s) of the underlined words:-
1- The development of alternate sources of energy is an
important goal.

a- substitute b- many ¢~ other

2- The heat is stored in a thermal mass.

a- materials that hold heat b- materials that hold a2,
C- materials that hold water.

3- The heat can be used to generate electricity.

a- to originate b- to bring into existence

¢- to produce
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4

Geothermal energy comes from subterramean water.

a~ distillead b- coming from melted snow
c~ under the earth's syrface
5=~ We pipe hot waﬁer to radiators in homes and factories.

a- motors b- heating devices c- generators

( D) Are the following statements true or false. Correct

the false ones.

1- 0il is considered an alternate source of emergy.
2- Coal, the sun, and the wind are sources of energy.
3= Solar energy is cheap and efficlent.

4- The sun's heat can be collected by panels.

5=~ Geothermal power can be generated by large river dams,

( E ) Make a summary of the main ideas of the passage., _

The followlag gulde gusstions may help you:

1- List three kinds of energy.
2- List their sources.

3- List their advantages.

4- List theilr disadvantages.
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